=========================================================================
Date:         Tue, 1 Aug 1995 08:55:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Actually, the rule on sentence fragments belongs in the silly rules contest.
What's wrong with a sentence fragment?  Nothing, really.  Ron Shook
=========================================================================
Date:         Tue, 1 Aug 1995 10:18:57 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Rules Contest
 
This doesn't quite fit Ed's contest rules, but the best comment I ever saw
was a marginal one my daughter received from her 3rd grade teacher on some
silly composition she had written:
 
"Not a sentence!"
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 1 Aug 1995 10:18:54 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Rules Contest
 
>Don't use first person.
>
 
Shouldn't that be, "Don't use second person"?
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 1 Aug 1995 10:15:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judith Fischer <fischer@NEXUS.CHAPMAN.EDU>
Subject:      Re: Rules Contest
X-To:         RONRON@CC.USU.EDU
In-Reply-To:  <01HTJX83JYS2IXQJ65@cc.usu.edu>
 
On Tue, 1 Aug 1995 RONRON@CC.USU.EDU wrote:
 
> Actually, the rule on sentence fragments belongs in the silly rules contest.
> What's wrong with a sentence fragment?  Nothing, really.  Ron Shook
 
        I disagree.  In formal English writing, the reader expects to read
complete sentences.  Our students need to know this, and they need to know
how to write complete sentences so they can fit in with formal discourse
communities when they want to.  Therefore we need to point out the
sentence fragments in their formal writing (as distinguished from, say,
free verse or stream of consciousness writing.)
 
                                        Prof. Judith Fischer
                                        Chapman University School of Law
=========================================================================
Date:         Tue, 1 Aug 1995 14:05:09 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
 
I'd say there are fragments that work and some that don't.  The ones
that don't usually need to be converted into a sentence.  But then,
of course, there are sentences that don't work either because of
overloading or imbalance.  Instead of analyzing them to death, it's
sometimes easier to ask the student to rewrite the sentence in
different ways until it sounds better to the student themself.
There, I managed to use that word!  Mieke
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 1 Aug 1995 14:09:53 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
 
Many of my students tell me that using either the first or second
person is wrong.  I just say that some of their teachers and
employers may well insist on that, but that these so-called rules are
being relaxed and then show examples from formal texts.  Regret to
report that I do not appear to convince too many of them.  I must
appear like some raving radical.  Mieke
=========================================================================
Date:         Tue, 1 Aug 1995 12:35:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <Pine.ULT.3.91.950801100548.11257A-100000@nexus.chapman.edu>
 
On Tue, 1 Aug 1995, Judith Fischer wrote:
 
> On Tue, 1 Aug 1995 RONRON@CC.USU.EDU wrote:
>
> > Actually, the rule on sentence fragments belongs in the silly rules contest.
> > What's wrong with a sentence fragment?  Nothing, really.  Ron Shook
>
>         I disagree.  In formal English writing, the reader expects to read
> complete sentences.  Our students need to know this, and they need to know
> how to write complete sentences so they can fit in with formal discourse
> communities when they want to.  Therefore we need to point out the
> sentence fragments in their formal writing (as distinguished from, say,
> free verse or stream of consciousness writing.)
>
The issue of S fragments fits into the "safe rules" area I referred to
earlier.  We teach students not to write sentence fragments, in order to
give them a good, safe foundation in clear writing.  One day they, like
Ron, will move to higher ground where they no longer need to be safe,
and they will be able to use S fragments effectively.  And not be
penalized for it.
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Tue, 1 Aug 1995 14:03:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tere Hogue <tmhogue@INDYUNIX.IUPUI.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <13DC8F026C9@arus.ubishops.ca>
 
It seems purpose and audience dictate when or when not to use frags.  I
talk with students about "stylistic fragments" that a canny writer may
*choose* to use -- if appropriate to audience and occasion or purpose.
In this instance, the writer is controlling the writing, making conscious
rhetorical decisions.  Then there are
fragments in other students' writing that are simply sentence boundary
errors -- the writer is *not* in control, is not making conscious
decisions about rhetorical use of fragments -- she just plain doesn't
know a complete sentence from the incomplete variety.
 
This discussion
plays in advanced writing classes where I talk with students about
learning the "rules" (conventions, whatever) so they can make intelligent
decisions about what ones they choose, as experienced writers, to
"break."
 
Readers can usually discern from context if the writer is in control of
the writing, or if the writing controls her.  The developmental writer's
frags suggest need to work on sentence boundaries and detract from her
credibility as writer.  In a more experienced writer/student's work, we
are usually (yes, yes -- given appropriate audience and purpose) not
bothered at all by their use of the well-placed stylistic fragment.
 
Tere Hogue
IUPUI
CA 502L
425 University Blvd.
Indianapolis, IN  46202
(317) 274-0091/2049
tmhogue@indyunix.iupui.edu
 
On Tue, 1 Aug 1995, Mieke Koppen Tucker wrote:
 
> I'd say there are fragments that work and some that don't.  The ones
> that don't usually need to be converted into a sentence.  But then,
> of course, there are sentences that don't work either because of
> overloading or imbalance.  Instead of analyzing them to death, it's
> sometimes easier to ask the student to rewrite the sentence in
> different ways until it sounds better to the student themself.
> There, I managed to use that word!  Mieke
>
> Mieke Koppen Tucker                     Bishop's University
> Director, Writing Centre                Lennoxville, Que.
> Writing Proficiency Programme           Canada J1M 1Z7
> 819-822-9600, ext.400                   Fax: 819-822-9661
> home: 819-823-7273                      mktucker@arus.ubishops.ca
>
=========================================================================
Date:         Tue, 1 Aug 1995 14:17:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Rules Contest
 
Before we go too lathered in a debate about sentence fragments, I remind
list members of the considerable scholarship published in the 1960s on this
various topic, including a fair amount of research based on analysis of
fragments in both formal and informal published writing.  The article that
most easily comes to mind is one entitled "The English Minor Sentence,"
which appeared in CCC I think sometime in 1967-69.  As a stylistic choice,
fragments, like other stylistic choices are appropriate to those discourses
in which convention sanctions them.
 
On this near anniversary of Hiroshima, I offer an example of a sentence
fragment from Lewis Thomas's essay, "Late Night Thoughts on Listening to
Mahler's Ninth Symphony." A National Book Award winner publishing serious
work with a major house, Thomas explains that while he used to be able to
listen to the movement, consoled that the earth will survive man, the bomb
has altered things:
 
"Now all that has changed.  I cannot think that way anymore.  Not while
those things are still in place, aimed everywhere, ready for launching."
 
Genre, convention, rhetorical appropriateness:  these sanction or do not
sanction fragments.
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Tue, 1 Aug 1995 14:20:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tere Hogue <tmhogue@INDYUNIX.IUPUI.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <9508011914.AA39734@rs6000.cmp.ilstu.edu>
 
Thank you, Doug.  You said it good.   Tere
 
On Tue, 1 Aug 1995, Doug Hesse wrote:
 
> Before we go too lathered in a debate about sentence fragments, I remind
> list members of the considerable scholarship published in the 1960s on this
> various topic, including a fair amount of research based on analysis of
> fragments in both formal and informal published writing.  The article that
> most easily comes to mind is one entitled "The English Minor Sentence,"
> which appeared in CCC I think sometime in 1967-69.  As a stylistic choice,
> fragments, like other stylistic choices are appropriate to those discourses
> in which convention sanctions them.
>
> On this near anniversary of Hiroshima, I offer an example of a sentence
> fragment from Lewis Thomas's essay, "Late Night Thoughts on Listening to
> Mahler's Ninth Symphony." A National Book Award winner publishing serious
> work with a major house, Thomas explains that while he used to be able to
> listen to the movement, consoled that the earth will survive man, the bomb
> has altered things:
>
> "Now all that has changed.  I cannot think that way anymore.  Not while
> those things are still in place, aimed everywhere, ready for launching."
>
> Genre, convention, rhetorical appropriateness:  these sanction or do not
> sanction fragments.
>
> Doug Hesse        Director of Writing Programs
> Editor, WPA:  Writing Program Administration
> Illinois State University, Normal IL 61790-4240
> ddhesse@ilstu.edu  (voice:  309-438-7596)
>
=========================================================================
Date:         Tue, 1 Aug 1995 14:18:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tere Hogue <tmhogue@INDYUNIX.IUPUI.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <13DDD5D0BBF@arus.ubishops.ca>
 
Yes, I sit here eyeing a stack of work, and *yes* I *grab*
this opportunity to procrastinate just a bit longer --
 
Again, it seems when having dicussion about these "rules" (laws,
commandments, rules-of-thumb, fiats, whathaveyou) talking with students
about purpose and audience is appropriate.  In certain writing
situations, using first person is "wrong" or inappropriate; in others
it is not.  As someone
who has read a blue million student papers, I have a real thing I've not
been able overcome about use of second person -- I usually proscribe
it in classes I teach.  But in business writing -- use of the ubiquitous
second person is acceptable and desireaable.  Teaching students to
analyze rhetorical situations and make decisions about the "rules" that
would seem to apply would seem to be part of what we do as teachers of
writing.   Many of the "rules"
students mention (I've been sharing "always put a comma after trees" with
everyone who'll listen!) are purely unique.  But many more of
them might be simply a rule/convention/whatever students have taken out of
one
context and tried to apply to *all* writing -- not to the specific or even
isolated circumstances that perhaps that "rule" was originally intended.
And of course, I still remember -- in nightmares -- the students who almost
rose up in revolt when I told them that "rules" change over time.
Anathema!!  *That* specious info rocks their world!!!  Back to work!
 
Tere Hogue
IUPUI
CA 502L
425 University Blvd.
Indianapolis, IN  46202
(317) 274-0091/2049
tmhogue@indyunix.iupui.edu
 
 
On Tue, 1 Aug 1995, Mieke Koppen Tucker wrote:
 
> Many of my students tell me that using either the first or second
> person is wrong.  I just say that some of their teachers and
> employers may well insist on that, but that these so-called rules are
> being relaxed and then show examples from formal texts.  Regret to
> report that I do not appear to convince too many of them.  I must
> appear like some raving radical.  Mieke
>
=========================================================================
Date:         Tue, 1 Aug 1995 15:44:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dona Hickey <HICKEY@URVAX.URICH.EDU>
Subject:      Re: Rules Contest
 
In response to Tere Hogue who discussed fragments in regard to conventions,
writer's control, and the rhetorical context in which fragments are judged to
be effective or not:
 
Writers' choices within a rhetorical situation (who's talking to whom about
what) is the subject of my textbook on style, Developing a Written Voice.
I mention it with some hesitancy because I'm on another list where people
regularly cite their own work and it's kind of embarrassing, but anyway,
i do draw on the work of Williams and Lanham and provide lots of exercises
for students to test different choices and their effects.  It's mainly
attractive to advanced writing classes, but it has been used in some
first-year courses where sections of the book are useful for talking
about the issues that have arisen in this "Rules Contest" thread.
 
I agree with Tere Hogue.
 
Dona Hickey
=========================================================================
Date:         Tue, 1 Aug 1995 15:51:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
Nothings wrong. With a sentence fragment. I guess. If you like. Reading
telegrams.
=========================================================================
Date:         Tue, 1 Aug 1995 16:25:06 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Marx <mmarx@SKIDMORE.EDU>
Subject:      Re: Rules Contest
 
I've greatly enjoyed reading the rules our students have created or shared
with us.  I don't want shift the summer attitude from this discussion, but
I'd like to raise another rule issue, one of pronoun agreement (which often
gets disguised as nonsexist language).
 
I noticed that the CCC guidelines for nonsexist language allow for the use
of their/they  to agree with indefinite pronouns:  "in all but strictly
formal usage, plural pronouns have become acceptable substitutes for the
masculine singular."
 
One of our instructors for the Higher Education Opportunity Program's Summer
Developmental writing class pointed out a similar passage in another grammar
book (with attribution to NCTE).  He wanted to know our call on this issue
as such allowance seemed to invite real syntactical confusion for beginning
writtens.  I agreed with him and support the correct grammar over the
nonsexist avoidance here.
 
Is this a creeping shift in our language?  Am I being curmudgeonly?  What
lines do the rest of you follow?
 
Thanks,
Michael
 
 
 
************************************************
Michael Steven Marx
mmarx@skidmore.edu
(518) 584-5000 ext. 2324
Director, The Expository Writing Program
Associate Chair, English Department
Skidmore College
Saratoga Springs, NY 12866-1632
=========================================================================
Date:         Tue, 1 Aug 1995 18:26:56 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas West <west@CHUMA.CAS.USF.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <9508011914.AA39734@rs6000.cmp.ilstu.edu>
 
Let's not forget Rodriquez's _Hunger of Memory_.  The stylistic force of
this book is largely contained in his effective use of frags:
 
"Once upon a time, I was a `socially disadvantaged' child.  An
enchantedly happy child.  Mine was a childhood of intense family
closeness.  And extreme public humiliation."
 
The book is filled with this kind of rhythm and compression.
 
 
On Tue, 1 Aug 1995, Doug Hesse wrote:
 
> Before we go too lathered in a debate about sentence fragments, I remind
> list members of the considerable scholarship published in the 1960s on this
> various topic, including a fair amount of research based on analysis of
> fragments in both formal and informal published writing.  The article that
> most easily comes to mind is one entitled "The English Minor Sentence,"
> which appeared in CCC I think sometime in 1967-69.  As a stylistic choice,
> fragments, like other stylistic choices are appropriate to those discourses
> in which convention sanctions them.
>
> On this near anniversary of Hiroshima, I offer an example of a sentence
> fragment from Lewis Thomas's essay, "Late Night Thoughts on Listening to
> Mahler's Ninth Symphony." A National Book Award winner publishing serious
> work with a major house, Thomas explains that while he used to be able to
> listen to the movement, consoled that the earth will survive man, the bomb
> has altered things:
>
> "Now all that has changed.  I cannot think that way anymore.  Not while
> those things are still in place, aimed everywhere, ready for launching."
>
> Genre, convention, rhetorical appropriateness:  these sanction or do not
> sanction fragments.
>
> Doug Hesse        Director of Writing Programs
> Editor, WPA:  Writing Program Administration
> Illinois State University, Normal IL 61790-4240
> ddhesse@ilstu.edu  (voice:  309-438-7596)
>
=========================================================================
Date:         Tue, 1 Aug 1995 15:51:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judith Fischer <fischer@NEXUS.CHAPMAN.EDU>
Subject:      Re: Rules Contest
X-To:         Michael Marx <mmarx@skidmore.edu>
In-Reply-To:  <9508012025.AA04863@scott.skidmore.edu>
 
On Tue, 1 Aug 1995, Michael Marx wrote:
 
> I'd like to raise another rule issue, one of pronoun agreement (which often
> gets disguised as nonsexist language).
>
> I noticed that the CCC guidelines for nonsexist language allow for the use
> of their/they  to agree with indefinite pronouns:  "in all but strictly
> formal usage, plural pronouns have become acceptable substitutes for the
>. . . . .
 
> Is this a creeping shift in our language?  Am I being curmudgeonly?  What
> lines do the rest of you follow?
 
        I tell my students this use of plural pronouns is acceptable only
in informal spoken language.
 
                                        Judith Fischer
=========================================================================
Date:         Tue, 1 Aug 1995 17:10:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
As I suggested in my reply to Judith, the problem with many sentence
fragments is not that they are fragments but that they are incoherent and
would be so were they complete sentences.  We're looking under the wrong
rock when we fault fragments. Ron Shook
=========================================================================
Date:         Tue, 1 Aug 1995 18:42:36 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      New Organization of Legal Writing Program Directors
X-To:         dircon95@law.uark.edu, legwri-l@chicagokent.kentlaw.edu,
              lawprof@chicagokent.kentlaw.edu
 
This notice is being cross-posted to DIRCON95, LEGWRI-L, LAWPROF, and
WPA-L.  I apologize for any duplication.
 
On July 28-29, 1995, the first national conference of legal writing
directors took place in San Diego.  Titled "The Politics of Legal
Writing," the conference was co-sponsored by West Publishing Company
and the California Western School of Law.
 
Over 100 directors attended from about 90 law schools.  The group
voted to create a formal organization of legal writing program
directors, and a steering committee was established to work on by-
laws and plan future conferences.  The subcommittee charged with
exploring options for structures and drafting by-laws is chaired
by Professor Richard Neumann of Hofstra University School of Law. The
group will continue their efforts on the DIRCON95 discussion list,
and the steering committee will meet in January 1996 at the AALS Mid-
Year Meeting in San Antonio.  The conference proceedings will be
published by West in the near future.
 
For more information, contact Professor Jan M. Levine, University of
Arkansas School of Law, Fayetteville, AR 72701; tele. 501-575-
7643; email <jlevine@mercury.uark.edu>.
=========================================================================
Date:         Tue, 1 Aug 1995 18:50:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      fragments
 
My observation has been that students do worse by following rules
than by ignoring them.  Really awful style choices, in fact, seem
almost inevitably to spring from misplaced reliance on some
partially digested "rule."  What evidence do we have that
discussing language in terms of rules -- no matter how nicely
contextualized -- is of any value at all to student writers?  I'm
not saying *behaving* with textual correctness has no value; I'm
just wondering why there is any confidence that explaining
language on those terms creates the value we seek.
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Tue, 1 Aug 1995 22:48:04 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Editing
 
Tere and Liz made some interesting comments, but I don't think I can
tell my students no fragments until your advanced writing course
(especially since such a course is not compulsory at Bishop's).  So I
discuss the objection to fragments, and comment on good and
not good fragments in student assignments.  Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 1 Aug 1995 23:11:24 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         Michael Marx <mmarx@SKIDMORE.EDU>
 
> I agreed with him and support the correct grammar over the
> nonsexist avoidance here.
>
> Michael
 
Ah, what is correct grammar?  A contradiction in terms, I suggest.
Grammar is how the language is used, with different conventions
(which are always changing) trying to govern different standards.
 
The singular their (haven't we already discussed this recently?) has
always been around, well since the 16th century anyway.  "Will
everyone please close their grammar books" need not be replaced by
"Will everyone please close his grammar books" or even "Will everyone
please close his or her - his and her? (yuk) - grammar books" because
"his" does not refer to the same person as "everyone".  Stephen
Pinker has a very nice discussion in his _The Language Instinct_ on
grammatical concord, a very complex topic.
 
Let's not try to treat sentences like mathematical equations.  The
singular their and them has been around for a long time, nothing to
do with non-sexist language, although the latter is forcing us to
recognize the fact of sing. their's existence.
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 1 Aug 1995 23:24:14 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
I understand your point, after numerous illustrations, now Ron.
=========================================================================
Date:         Tue, 1 Aug 1995 23:53:50 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         RONRON@CC.USU.EDU
 
>...the problem with many sentence fragments is not that they are
>fragments but that they are incoherent and would be so were they
>complete sentences.  We're looking under the wrong
>rock when we fault fragments. Ron Shook
 
I don't quite agree Ron, most sentence fragments are perfectly
coherent (understandable), but they jar because of a lack of balance
or rhythm; they are incomplete (not of course the lovely & poetic
fragments from Llewis Thomas etc. quoted earlier).
 
Anyway, what rock should we look under  -  if any.  Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 1 Aug 1995 22:19:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <950801155119_127992807@aol.com>
 
On Tue, 1 Aug 1995, Joe Cunningham wrote:
 
> Nothings wrong. With a sentence fragment. I guess. If you like. Reading
> telegrams.
>
Joe,
The fact that 2 of your 5 sentence fragments are complete grammatical
sentences adds to the argument that fragments are not wrong BY RULE but
by convention; and that, as the Lewis Thomas quote showed so poignantly
(and the opening fragment by this sub-thread's starter whom I've forgotten)
fragments can be the right choice stylistically--sometimes.
 
And Michael (Hi Michael) yes the NCTE guide to non-sexist language does
represent a conscious shift in language policy within the organization--a
shift to change convention (since there never was a language rule, only a
sociocultural rule, against using plural pronouns with 3rd person
singular nouns, and mostly inthe U.S., as we discussed a bit back).  And
yes, you are being curmudgeonly, but we love you anyway. There was quite
a decent article on this a year or two back, in , I think College English.
 
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Tue, 1 Aug 1995 22:21:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Gregory Stratman ONLY
In-Reply-To:  <950801155119_127992807@aol.com>
 
Greg,
Sorry, I lost your e-address.
Jim Stratman's e-mail address is
jstratma@carbon.cudenver.edu
 
I didn't realize he has no "n" on the end of the name
good luck
Liz
=========================================================================
Date:         Tue, 1 Aug 1995 22:33:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <146E4325A55@arus.ubishops.ca>
 
On Tue, 1 Aug 1995, Mieke Koppen Tucker wrote:
 
> > I agreed with him and support the correct grammar over the
> > nonsexist avoidance here.
> >
> > Michael
>
> Ah, what is correct grammar?  A contradiction in terms, I suggest.
> Grammar is how the language is used, with different conventions
> (which are always changing) trying to govern different standards.
>
> The singular their (haven't we already discussed this recently?) has
> always been around, well since the 16th century anyway.  "Will
> everyone please close their grammar books" need not be replaced by
> "Will everyone please close his grammar books" or even "Will everyone
> please close his or her - his and her? (yuk) - grammar books" because
> "his" does not refer to the same person as "everyone".  Stephen
> Pinker has a very nice discussion in his _The Language Instinct_ on
> grammatical concord, a very complex topic.
>
> Let's not try to treat sentences like mathematical equations.  The
> singular their and them has been around for a long time, nothing to
> do with non-sexist language, although the latter is forcing us to
> recognize the fact of sing. their's existence.
>
Mieke,
You and I are on the same wavelength--must be the linguistics
background.  Boy, those grammar rules guys (yes, guys) have a lot to
answer for.  Oh for the days of Chaucer and Shakespeare, when language
was let to live.
I've been reading Helen Fox's *Listening to the World* (NCTE, great
little monograph; Michael she's at ECB).  Helen reminds us that most of
the world has a different sense of what the essential ingredients of
clear expression are, what critical thinking looks like, etc.  We could
all well remember that language is an area where ethnocentricism, George
Williness and other isms and -nesses flourish.  At a cost.
 
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Wed, 2 Aug 1995 08:57:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tere Hogue <tmhogue@INDYUNIX.IUPUI.EDU>
Subject:      Re: Editing
In-Reply-To:  <1468057782E@arus.ubishops.ca>
 
Mieke, I don't think it is at all appropriate to wait til advanced comp
courses before dispensing permission to use stylistic frags.  In beginning
comp courses, I deal with the frag issue on an individual basis
-- some are ready for the "choices" talk; others, still struggling with
sentence boundary errors, would only be further confused by it.  I ask
students in frosh comp who want to use frags to compose one draft without
'em to demonstrate their control over their writing.  After that, if they
want to go with the brilliantly conceived frag, I say "Sure!"  Even under
those circumstances, we talk about whether or not frags are approp. to an
assignments rhetorical context.    Tere
 
On Tue, 1 Aug 1995, Mieke Koppen Tucker wrote:
 
> Tere and Liz made some interesting comments, but I don't think I can
> tell my students no fragments until your advanced writing course
> (especially since such a course is not compulsory at Bishop's).  So I
> discuss the objection to fragments, and comment on good and
> not good fragments in student assignments.  Mieke
>
>
>
> Mieke Koppen Tucker                     Bishop's University
> Director, Writing Centre                Lennoxville, Que.
> Writing Proficiency Programme           Canada J1M 1Z7
> 819-822-9600, ext.400                   Fax: 819-822-9661
> home: 819-823-7273                      mktucker@arus.ubishops.ca
>
=========================================================================
Date:         Wed, 2 Aug 1995 10:07:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
Jeez, I wish I could find that quote where a king was looking at a newly
finished cathedral and called it "artifical", "awful" and one other
adjective. Of course he wasn't being pejorative, what with awful meaning
"filled with or inspiring awe" and artificial referring to "produced by human
skill or labor."
=========================================================================
Date:         Wed, 2 Aug 1995 10:06:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
Yes Liz, thank you for pointing out my error. As usual, I've learned
something from attending the WPA-L forum.
=========================================================================
Date:         Wed, 2 Aug 1995 09:21:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      everyone/their
In-Reply-To:  <01HTL1W67OW89AXEHU@crcvms.unl.edu> from "Automatic digest
              processor" at Aug 2, 95 00:00:36 am
 
Martha Kolln's linguistic argument on the correctness
of everyone/their was in 3C's (I think, maybe CE) about
1988 or 89.  Basically, her argument is that, except for this
one possessive usage, even English grammarians
stipulate agreement in indefiniteness
over agreement in number.  Since there is no other
instance where agreement changes depending on case,
the everyone/he rule is very suspicious. Her argument may not convince
anyone to force students to use everyone/their, but it should,
at least, make the question of agreement complicated in
ways it ought to be.  It's not a long argument (it really
doesn't have to be) and is quite accessible to nonlinguists.
 
If we are not willing to acknowledge changes in usage, then
who is in a postion to?  Shall we hold off recognizing change,
until we academics and lawyers have quaint expressions
like "Did everyone bring his book?"  Were
academics and lawyers the last hold outs for thee and thou?
The collapse of formal "you" forms seems to me to reflect the
same kind of spirit that colloquial language responded to
in the everyone/their usage.  People tend to talk in ways
that show more belief in people's equality than the made-up
19th century writing conventions allow.  We can force these
conventions to remain fossilized in text or encourage the
spread of oral solutions to falsely constructed dilemnas
in writing conventions.  Policy is a form of encouragement, I
think.
 
Does everyone have his book?  is sexist.  Such language was used
in the past to keep women from owning property in Pennsylvania, since
the law was conveniently interpreted to mean "male only."
The argument for clarity of reference in the law is, if anything, stronger
than the linguistic argument about the way agreement of English
pronouns work in every case except the agreement of possessive
indefinites.
 
Going for plurals or passives to avoid the alleged error of
agreement is just an intermediate on the way to writing appropriating
the genius of speech.  And, if it isn't, we are more on the way
to having written English become a second dialect for everyone
than I thought.  Not so far as Arabic, but far enough.  (I
thought that fragment worked.)  I doubt that anyone learns
to say everyone/he in their native speech.  I believe it is universally
a school-learned form.  (Just as man for human is, in the cases
where it is still taught.)
 
I am not this passionate about it to students in writing classes--
we have bigger problems, like how to organize text in any way
other than narrative, though I do point out the everyone/their
usage on my syllabus and ask students how they could say the
same thing without sounding stuffy and pedantic.  Occasionally,
someone is successful.  I applaud them when they are.  (Or
should that be, I applaud him when he is--though the person
is more often a woman?)
 
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Wed, 2 Aug 1995 10:25:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: fragments
 
Can I return to Emig's "magical thinking" and Keith's questioning of teaching
textual correctness leading to students practicing textual correctness? As
our textual space expands from lonely garret to discourse community  to
networked space, it would seem it's time to question our tidy linear
assumptions about student-to-text and student-to-teacher arrangements.
=========================================================================
Date:         Wed, 2 Aug 1995 08:40:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Mieke - I cut myself off on my previous post.  I disagree that fragments
jar and lack rhythm.  How can a sentence lack rhythm when rhythm is a
function of the balance and sound of words.  Not what they are but how
they work.  And they are incomplete only because they are so defined.
Remember also that sentences are read, not in isolation, but in strings,
and that the boundaries are arbitrary and shifting.  Also, they are read
in a series of nested contexts, all of which mitigate against a crucial
'completeness.' Ron Shook
=========================================================================
Date:         Wed, 2 Aug 1995 10:46:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Morenberg Max <morenberg_max@MSMAIL.MUOHIO.EDU>
 
I think that the "good" fragments are typically nonrestrictive modifiers of
almost every sort.  Absolutes. Appositives.  Participial Phrases.  Or they're
answers to questions. Was I clever enough to couch the previous remark as a
question?  No.   I vote with Ron, though, on fragments.   They abound in ads
and other places.  Even in formal writing.  We might as well acknowledge
them.   Ad writers like to punctuate nonrestrictive phrases as sentences in
order to make their "sentences" seems short and undaunting.  Easy to read.
(I apologize.  It's hard not to be cute when you're writing about subjects
like this).  Maybe the ad writers are correct and the handbooks are wrong.
The ad writers get paid a heck of a lot more than the handbook writers.
Ain't that the way we judge success in our society?  Salary?
 
By the way, I find it interesting that writing teachers, who seem to ignore
issues of text--grammar, usage style--are so interested in these matters.
Nothing generates more postings than grammar and usage issues, though we
eschew such issues in our literature.
 
Thanx, David, for explaining why my last few postings weren't getting
through.  That old Bitnet address had me in its spell.  That old bitnet
address that I knew so well.   Hmm.  This might be a better song.
 
Cheers.  Max Morenberg
=========================================================================
Date:         Wed, 2 Aug 1995 11:24:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dona Hickey <HICKEY@URVAX.URICH.EDU>
Subject:      Re: Editing
 
I handle the "frag" issue much the way Tere does in fy comp--on an
individual basis.  If students want to experiment, I ask them to
write "frag" next to a punctuated sentence (as opposed to a "grammatical"
sentence) so that I know they are in control of the sentence, that they
made a conscious choice.  And then I help them acquire a sense of
effective and ineffective fragments, given the rhetorical situation.
 
Dona Hickey
=========================================================================
Date:         Wed, 2 Aug 1995 09:41:02 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      rules contest
 
The rules contest has been fun, and everyone is raising interesting issues.  I
often find that it is not the rule, but the way the student interprets the rule
that causes problems.  E.g., several years ago, while doing some research into
editing, we discovered a student who did not use "and," but almost always repla
ced it with "with."  Curious, huh?  We discovered when listening to a taped pro
tocol of him editing another student's work that he was using "and" as a key fo
r what he called run-on sentences.  (I don't know how the "rule" was presented
to him.)  It seemed clear, though, that he had decided that he could avoid run-
on's by avoiding the word "and."  It made for some curious prose.  My entry for
 the silly rules contest is what students sometimes call the "breath rule" for
commas:  put a comma where you would take a breath.  I thought it was an artifa
ct of student sub-culture until I heard it last night on a program on the liter
acy channel (a man was pacing around, reading a manuscript, and uttering "rules
" in a sort of muttered aside, as though he were talking to himself.
=========================================================================
Date:         Wed, 2 Aug 1995 11:56:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         RONRON@CC.USU.EDU
 
Ron, your defense of fragments is beautiful, and I do agree.  I
should have been clearer, for I was referring to fragments in student
writing that do not work.  Reading the text out loud - which
is what I recommend to my students, suggesting the bathroom for
privacy, usually shows that, for then the lack of rhythm & balance
comes out.  Same for overwrought sentences such as the previous one.
Surely you're not suggesting that all fragments are fine?  All
sentences aren't either.  Most writers struggle & struggle.  Written
expression, after all, has to be learned, unlike spoken language.
 
Mieke
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Wed, 2 Aug 1995 12:05:45 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: grammar & usage
X-To:         Morenberg Max <morenberg_max@MSMAIL.MUOHIO.EDU>
 
>  I think that the "good" fragments are typically nonrestrictive
modifiers of
> almost every sort.  Absolutes. Appositives.  Participial Phrases.  Or they're
> answers to questions.
 
Max, thanks for that explanation.  You're right, of course.  Mieke
 
 
> By the way, I find it interesting that writing teachers, who seem to ignore
> issues of text--grammar, usage style--are so interested in these matters.
> Nothing generates more postings than grammar and usage issues, though we
> eschew such issues in our literature.
>
 
Actually, Max, some of us are trying to figure out how best to
incorporate grammar & usage in our teaching.  My students demand it.
Saying, there, there, don't worry your little heads about rules which
do not exist anyway won't cut it with my clientele (as our last
Principal insisted we are to view our students).  Any suggestions are
most welcome.
 
I do, by the way, find that the literature in applied linguistics
addresses these issues.  Even if that literature is meant
principally for L2 learners, I find much of it very helpful and
revealing.  Mieke
 
 
 
 
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Wed, 2 Aug 1995 12:09:48 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: everyone/their
X-To:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
 
Joan,
 
Hear! hear! (Sorry, too British)  Right on!
 
Mieke
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Wed, 2 Aug 1995 12:13:13 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
 
Liz, we're soul sisters for sure.  I'm spending too much time having
fun on this list instead of writing an overdue report.  Back to work!
 
Mieke
=========================================================================
Date:         Wed, 2 Aug 1995 13:05:09 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Rules Contest
 
 >In formal English writing, the reader expects to read
>complete sentences.
 
So what's formal writing?  I don't think of the essays our students write
as very formal.  I don't think much formal writing goes ona nywhere days.
I'd be hard pressed to categorize formal -- as opposed to degrees of
formality--is an inaugural address formal? a funeral oration? And then I
think of the funeral of Chuckles the Clown on Mary Tyler Moore.  Hey, when
I go, that's what I want them to do.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 2 Aug 1995 13:05:13 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Rules Contest
 
>learning the "rules" (conventions, whatever) so they can make intelligent
>decisions about what ones they choose, as experienced writers, to
>"break."
>
 
Problem is, experienced writers don't use rules when they write.  They just
write.  Inexperienced writers do the same.  When inexperienced writers are
bound by rules that experienced writers supposedly honor, in the
breech/breach or the observance, they tend to get worse rather than
better--their writing may become clean, but also leaden.   See, people
already know language when they start learning to write.  And the language
they know affects (yes, also effects) their writing.  And some audiences,
like audiences of teachers (oh, should that be such as?) just don't like
spoken language to get in the way.  Too bad.  Writers if they are any good
write with their ears as much as their fingers.  (Oh, oh, don't try to
visualize that one.)
 
BTW, on another grammar issue, my letter on the George WIll piece was
published in the Washington Post today. If anybody out there has a copy,
please fax it to me.  Our library won't get today's post until late next
week.
 
Dennis
--
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 2 Aug 1995 13:05:17 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Rules Contest
 
>Nothings wrong. With a sentence fragment. I guess. If you like. Reading
>telegrams.
 
Sounds like e e cummings to me.
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 2 Aug 1995 13:05:21 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Rules Contest
 
Well here's another question about fragments.
 
I'm engaged at the moment in the unholy process of writing a writing
textbook. One of the things I do in this book is use the odd fragment here
and there.  Because that's how I write.  And one of the things that is
driving the editors nuts is this fragment issue.  In reponse, my co-author
and I (he doesn't use fragments, ever. At least not yet) turned the issue
of fragments into a discussion in the text--we are asking students and
instructors to consider if, when, and where they are appropriate.
 
I wonder, though, if the defenders of fragments in this discussion would
blanch to see a fragment--or rather a whole slew of them--in a writing
text.  How about it Doug?  Is the genre flexible enough to allow them?
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 2 Aug 1995 13:05:04 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: fragments
 
What you said, Keith!  Hear! Hear!  (Or is it here? here?--I forget the rule.)
 
>My observation has been that students do worse by following rules
>than by ignoring them.  Really awful style choices, in fact, seem
>almost inevitably to spring from misplaced reliance on some
>partially digested "rule."  What evidence do we have that
>discussing language in terms of rules -- no matter how nicely
>contextualized -- is of any value at all to student writers?  I'm
>not saying *behaving* with textual correctness has no value; I'm
>just wondering why there is any confidence that explaining
>language on those terms creates the value we seek.
>
>Keith Rhodes                             -----------------------
>English Department, Colden Hall         |"Let us not pretend to |
>Northwest Missouri State University     | doubt in philosophy   |
>Maryville, MO  64468                    | what we do not doubt  |
>816-562-1860                            | in our hearts."       |
>0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 2 Aug 1995 14:30:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: No Subject
 
Hmmmm. Maybe Max, Ron and others are on to something. Francis Christensen has
pointed out that the constructions to master are the noun and adjective
clusters and the absolute -- frags by another name, I suppose. Once the
mastery of frags is accomplished, "Then the descriptive noun cluster must be
taught to ride piggy-back on the narrative sentence, so that description and
narration are interleavened."
=========================================================================
Date:         Wed, 2 Aug 1995 14:35:20 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: No Subject
 
Christensen's poetic example of interleavening noun clusters with the
narrative sentence: "In the morning we went out into a new world, a
glistening crystal and white world, each skeleton tree, each leafless bush,
 even the heavy, drooping power lines sheathed in icy crystal" -- I think I
punctuated that correctly!
=========================================================================
Date:         Wed, 2 Aug 1995 14:45:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
I'm beginning to feel that frags/modifiers lend the essential ingredient of
rhythm to a sentence....."to modify the statement of the main clause or more
often to explicate or exemplify it, so that the sentence has a flowing and
ebbing movement, advancing to a new position and then pausing to consolidate
it, leaping and lingering as the popular ballad does" (Francis Christensen).
=========================================================================
Date:         Wed, 2 Aug 1995 12:34:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judith Fischer <fischer@NEXUS.CHAPMAN.EDU>
Subject:      Re: Rules Contest
X-To:         debaron@UIUC.EDU
In-Reply-To:  <199508021804.AA12476@ux1.cso.uiuc.edu>
 
On Wed, 2 Aug 1995 debaron@UIUC.EDU wrote:
 
> >Nothings wrong. With a sentence fragment. I guess. If you like. Reading
> >telegrams.
>
> Sounds like e e cummings to me.
 
        Good grief.  He didn't even believe in capital letters. :-)
 
                                        Judy Fischer
                                        Chapman University
=========================================================================
Date:         Wed, 2 Aug 1995 12:47:10 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judith Fischer <fischer@NEXUS.CHAPMAN.EDU>
Subject:      Re: Rules Contest
X-To:         debaron@UIUC.EDU
In-Reply-To:  <199508021804.AA12409@ux1.cso.uiuc.edu>
 
On Wed, 2 Aug 1995 debaron@UIUC.EDU wrote:
 
>  >In formal English writing, the reader expects to read
> >complete sentences.
>
> So what's formal writing?  I don't think of the essays our students write
> as very formal.  I don't think much formal writing goes on anywhere
> these days.
 
        I joined the discussion because I teach in law school, where I run
into a certain number of students who write sentence fragments.  I would
categorize most of the writing lawyers do as formal.  With rare
exceptions, sentence fragments have no place in lawyers' interoffice
memoranda, briefs, and letters to clients.  Research has shown that
sentence fragments and similar errors (and I do mean errors in this
context) leave a bad impression with judges and their clerks.  I would
like to think that students are being taught how to write complete
sentences in undergraduate school (or earlier).
 
                                        Prof. Judith Fischer
                                        Chapman University School of Law
=========================================================================
Date:         Wed, 2 Aug 1995 13:52:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <199508021804.AA12445@ux1.cso.uiuc.edu>
 
Dennis--I don't know about experienced writers not using rules.  I'm
experienced (at least, if you count years on task), and I have certain
rules I always have to invoke (to remember that it's i before e except
after c, or when to use the apostrophe for it's and when not, or
procedural rules like "never send anything official without doing a spell
check").  Maybe we should be looking at the differences between the
"rules " that novices have and those that experienced writers use.
 Sue McLeod
 
On Wed, 2 Aug 1995 debaron@UIUC.EDU wrote:
 
> >learning the "rules" (conventions, whatever) so they can make intelligent
> >decisions about what ones they choose, as experienced writers, to
> >"break."
> >
>
> Problem is, experienced writers don't use rules when they write.  They just
> write.  Inexperienced writers do the same.  When inexperienced writers are
> bound by rules that experienced writers supposedly honor, in the
> breech/breach or the observance, they tend to get worse rather than
> better--their writing may become clean, but also leaden.   See, people
> already know language when they start learning to write.  And the language
> they know affects (yes, also effects) their writing.  And some audiences,
> like audiences of teachers (oh, should that be such as?) just don't like
> spoken language to get in the way.  Too bad.  Writers if they are any good
> write with their ears as much as their fingers.  (Oh, oh, don't try to
> visualize that one.)
>
> BTW, on another grammar issue, my letter on the George WIll piece was
> published in the Washington Post today. If anybody out there has a copy,
> please fax it to me.  Our library won't get today's post until late next
> week.
>
> Dennis
> --
>
>
> Dennis Baron                                           debaron@uiuc.edu
>
> Department of English                         office: 217-333-2392
> University of Illinois                                fax: 217-333-4321
> 608 South Wright Street                       home: 217-384-1683
> Urbana, Illinois 61801
>
=========================================================================
Date:         Wed, 2 Aug 1995 13:55:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <Pine.ULT.3.91.950802123551.19423C-100000@nexus.chapman.edu>
 
Judith--could you give the citations for the research you mention in this
post?  I'd be interested.  Sue McLeod
 
On Wed, 2 Aug 1995, Judith Fischer wrote:
 
> On Wed, 2 Aug 1995 debaron@UIUC.EDU wrote:
>
> >  >In formal English writing, the reader expects to read
> > >complete sentences.
> >
> > So what's formal writing?  I don't think of the essays our students write
> > as very formal.  I don't think much formal writing goes on anywhere
> > these days.
>
>         I joined the discussion because I teach in law school, where I run
> into a certain number of students who write sentence fragments.  I would
> categorize most of the writing lawyers do as formal.  With rare
> exceptions, sentence fragments have no place in lawyers' interoffice
> memoranda, briefs, and letters to clients.  Research has shown that
> sentence fragments and similar errors (and I do mean errors in this
> context) leave a bad impression with judges and their clerks.  I would
> like to think that students are being taught how to write complete
> sentences in undergraduate school (or earlier).
>
>                                         Prof. Judith Fischer
>                                         Chapman University School of Law
>
=========================================================================
Date:         Wed, 2 Aug 1995 17:10:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
Dennis, I'll quote from Christensen here again and then shup up: "The
modifier is the essential part of any sentence" ie., focus on the additive
process of adding free modifiers/fragments to the base structure of a
sentence.
=========================================================================
Date:         Wed, 2 Aug 1995 17:17:07 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
I think Professor Judith is making the same error about frags that I had made
earlier: Seeing fragments as solely a case of slippage between two sentences
that ignores end punctuation, and not as descriptive clusters added to a
narrative sentence.
=========================================================================
Date:         Wed, 2 Aug 1995 17:20:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Long <rlong@UBVMS.CC.BUFFALO.EDU>
Subject:      Re: Rules Contest
 
I think most of us would say that there are kinds of sentences that are
very confusing. Maybe they are fragments or maybe they are complete. The
focus, I think, should be whether the sentence conveys whatever it is meant
to convey, even confusion, if that is the purpose of the sentence. Yet
there are many sentences, complete and incomplete, that have gotten
entangled in what the writer was trying to say, so much so that neither the
writer nor the reader gets much from it. In such a case I think we should
draw our attention to the sentence and encourage the writer to revisit that
thought in order to articulate more accurately.
 
Richard
=======
Richard Long
Daemen College
===============
rlong@ubvms.cc.buffalo.edu
==========================
http://www.daemen.edu/pages/rlong/
=========================================================================
Date:         Wed, 2 Aug 1995 18:04:57 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         Joe Cunningham <JoeCham@AOL.COM>
 
Before you shut up Joe (ha!), please give us Christensen title.
Thanks.  Mieke
=========================================================================
Date:         Wed, 2 Aug 1995 15:17:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: everyone/their
In-Reply-To:  <9508021421.AA18107@cwis.unomaha.edu> from "Joan
              Livingston-Webber" at Aug 2, 95 09:21:21 am
 
Mary Crawford in Jane Austen's Mansfield Park (1814 or so): "Everyone
likes to go their own way [in matters of prayer]. . . "  --Ed White
=========================================================================
Date:         Wed, 2 Aug 1995 18:16:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         Richard Long <rlong@UBVMS.CC.BUFFALO.EDU>
 
> I think most of us would say that there are kinds of sentences that are
> very confusing. Maybe they are fragments or maybe they are complete. The
> focus, I think, should be whether the sentence conveys whatever it is meant
> to convey, even confusion, if that is the purpose of the sentence. Yet
> there are many sentences, complete and incomplete, that have gotten
> entangled in what the writer was trying to say, so much so that neither the
> writer nor the reader gets much from it. In such a case I think we should
> draw our attention to the sentence and encourage the writer to revisit that
> thought in order to articulate more accurately.
>
> Richard
 
 
Well put, but what are we asking the student to do when revisiting?
Was it Dennis who started this discussion (I've forgotten) by pointing
out that teaching editing is very difficult.   Analyzing the sentence
is not very helpful if the student lacks the grammatical knowledge
that we all appear to possess (smile).  I am reduced to asking
students to try rewriting the sentence in different ways - perhaps
adding/subtracting and reading the results out loud.  Or showing
different possibilities myself and asking the student is this what
s/he meant.
 
What do you do?
 
Mieke
 
 
 
 
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Wed, 2 Aug 1995 15:25:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <WPA-L%95080207494661@ASUVM.INRE.ASU.EDU> from "Morenberg Max" at
              Aug 2, 95 10:46:21 am
 
Along with Max, I note that the rules contest was set out to elicit
idiotic pseudo rules but quickly turned to a debate over (somewhat less
idiotic) serious rules.  At first I was going to protest, like, HEY, this
is a joke, only for those with a real sense of humor.  But maybe one of
the real rules is that we comp folk take rules so seriously we have
trouble laughing at any of them.  --Ed White
=========================================================================
Date:         Wed, 2 Aug 1995 15:40:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: fragments
In-Reply-To:  <950802102509_128636672@aol.com> from "Joe Cunningham" at Aug 2,
              95 10:25:10 am
 
To Dennis, wondering about fragments in a writing text, I say forget it,
you'll never get them by your publisher's copyeditors and proofreaders.  I
have tried, for instance, to get Derrida's "differance" into print without
success.  SIU press insists that we expand all contractions in the
forthcoming Composition in the 21st Century book.  Those who "know" the
rules are unremitting and about as flexible as Grammatique 6.  Or do you
have your own press (Ah, the Yellow Book)?  --Ed White
=========================================================================
Date:         Wed, 2 Aug 1995 18:59:12 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>
 
O.K. Ed, let's get back on track.  Another submission for dumb rules
(we have until the 15th right?) is one insisted on by a colleague in
our English department:  Do not use "this" by itself at the
beginning of a sentence; write "this something".  In other words,
don't write "This may be a dumb rule, but it does help make writing
more concrete.  Perhaps it can be a helpful guideline."  Instead,
write "This rule may be dumb, but..."
 
Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sat, 29 Jul 1995 18:07:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Editing
 
Mieke, I suppose one concrete experience that comes to mind is to allow
paragraph organization to form in reference to the writer's own sense of
rhythm; and not to "five sentences makes a paragraph" prescriptions. There
are enough real-life examples of one sentence paragraphs for students to see
the falsity of the above rule. Besides, they all listen to music so showing
them that sentence variation can lead to writing that is pleasing to the ear
-- as well as the mind -- can be a natural first step for the nascent writer.
=========================================================================
Date:         Wed, 2 Aug 1995 20:14:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
I've always felt revising was difficult for the nascent writer because some
much composition pedagogy is grounded on language's feedforward
characteristics: letter recognition before whole word, grammar before
composing, prewriting before writing. But as our discussion on fragments has
pointed out, much of composing depends on feedback or recursive elements eg.,
adding free modifiers onto base structures.
=========================================================================
Date:         Thu, 3 Aug 1995 09:16:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "J.L. McClure" <jmcclure@BLUE.WEEG.UIOWA.EDU>
Subject:      Re: everyone/their
 
On this issue (and any other regarding usage) I would strongly recommend
consulting Webster's Dictionary of English Usage (1989).  After several
pages of discussion (901-903) and dozens of examples of everyone/their
usage, Webster's concludes:  "They, their, them are used in both literature
and general writing to refer to singular nouns, when those nouns have some
notion of plurality about them. . . . Notional agreement is in control, and
its dictates must be followed."  Sounds like a rule to me.
 
J.L. McClure <jmcclure@blue.weeg.uiowa.edu>
=========================================================================
Date:         Thu, 3 Aug 1995 09:53:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: everyone/their
In-Reply-To:  <199508031416.JAA62553@ns-mx.uiowa.edu>
 
Michael and others -
 
I used to tell students that their pronoun choices needed to be bounded
by audience awareness.  Since growing numbers of readers are personally
offended by the "generic" male pronoun, they would be wise to avoid it.
Then I gave them help in rewriting sentences to avoid offending
traditionalists too (most comp students don't realize how easily most
sentences can be rewritten to avoid the need for the generic singular).
 
But I have a daughter, now eleven.  I have watched her grow up and react
to that generic male.  Her reaction is to read herself out -- "why is
this just for/about boys?"  Now I feel more hard core.  Linguistic
conventions that disenfranchise classes of individuals cannot be
justified on the basis of tradition.  (Although, as we've seen through
this entire discussion, traditional pronoun use is also subject to
various interpretations.)
 
Joan Hawthorne
=========================================================================
Date:         Thu, 3 Aug 1995 10:13:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Rules Contest
 
Ed and Max's observation (reprinted below) suggests another example of what
I think would be an interesting research study of list-servs:  junctures at
which the "intention" of the conversation changes.  We could put our
fingers very specifically on that moment in this conversation:  the
introduction of the "never start a sentence with an and or but" silly rule.
 Only some didn't think it silly.  Those protestations alone would not have
turned the conversation; instead, it was the rejoinders to the rejoinders.
My provisional theorem of listserv topic/intention shifting: it takes at
least a response to a counter-response to turn the tide.  The field of
pragmatics probably already has published studies on this.
 
Dennis B:  I've no problem with fragments in textbooks as long they avoid
what Walker Gibson nicely labeled the "sweet" tone or "tough" styles.
 
>Along with Max, I note that the rules contest was set out to elicit
>idiotic pseudo rules but quickly turned to a debate over (somewhat less
>idiotic) serious rules.  At first I was going to protest, like, HEY, this
>is a joke, only for those with a real sense of humor.  But maybe one of
>the real rules is that we comp folk take rules so seriously we have
>trouble laughing at any of them.  --Ed White
 
Doug Hesse
=========================================================================
Date:         Thu, 3 Aug 1995 09:10:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Dennis -- not only would I not blanch to see fragments in a writing text,
I would almost demand it.  To repeat my stand:  There is nothing wrong with
a well-crafted fragment.  The blanket rule against them is silly.  In
fact, the rule against fragments in general is silly because the problems we
blame on fragments are usually other problems.  An intelligent discussion
of fragments would be welcome in a text. Ron Shook
=========================================================================
Date:         Thu, 3 Aug 1995 09:12:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Dennis -- I agree completely with your assessment of "rules" and "breaking
the rules."  What we have in our heads is a series of unconscious procedures
which, when followed, create sentences.  The "rules"  are completely out
of this process.  Ron Shook
=========================================================================
Date:         Thu, 3 Aug 1995 09:15:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Do we worship Christensen here?  He said that the modifier is the essential
part of any sentence, but I simply don't believe it.  Nouns, people, nouns.
Ron Shook
=========================================================================
Date:         Thu, 3 Aug 1995 09:16:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Mieke -- IN teaching editing, I've discovered that the best thing to do is
say, "This sentence has problems.  Fix it."  Generally, it's best to allow
the unconscious linguistic competence to go to work.  Ron Shook
=========================================================================
Date:         Thu, 3 Aug 1995 09:18:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Ed- or it's just that no email discussion can ever stay on track. Ron Shook
=========================================================================
Date:         Thu, 3 Aug 1995 11:43:24 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: everyone/their
X-To:         "J.L. McClure" <jmcclure@BLUE.WEEG.UIOWA.EDU>
 
J.L., what a good idea to check the dictionaries (you'd think we
would all have done that by now).  The American Heritage (1992)
doesn't give as good an explanation as Webster's, but does offer this
terrific example:
 
    "It is fatal for anyone who writes to think of their sex."
    (Virginia Woolf)
 
Only I wouldn't call notional agreement being in control a rule (for
that brings to mind convention), but rather an observation on how the
language actually works.
 
Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Thu, 3 Aug 1995 11:53:06 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         RONRON@CC.USU.EDU
 
Oh boy, Ron, you're probably right, but your students must be more
mature and less demanding than mine.   Mieke
 
> Mieke -- IN teaching editing, I've discovered that the best thing to do is
> say, "This sentence has problems.  Fix it."  Generally, it's best to allow
> the unconscious linguistic competence to go to work.  Ron Shook
>
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Thu, 3 Aug 1995 12:33:09 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         RONRON@CC.USU.EDU
 
>the essential part of any sentence...Nouns, people, nouns.
> Ron Shook
 
I think it's verbs.  Mieke
=========================================================================
Date:         Thu, 3 Aug 1995 13:46:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
Jeez Ron, nouns? Nomination and predication are the stock resources of even
the most inept communicator. Administer a Cloze test and your "See Jane run"
student can replace the nouns and verbs. As the neurobiologist Karl Pribram
has quipped: "Even a retarded four year-old can spin a grammatically correct
sentence." Finally, I think I was crafting sentences like "Ball throw" even
before I finished graduate school.
=========================================================================
Date:         Thu, 3 Aug 1995 15:14:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ltc Howard E Barton <barton@NADN.NAVY.MIL>
Subject:      writing centers
 
Hello,
        I'm new to this list and I am looking for information
(articles, studies, personal experience) concerning the advantages
and disadvantages of an undergraduate "writing center" operating
under the direction of the English department versus it operating
under the direction of some other agency of the university.
                                Thank You.
                                Howard Barton
=========================================================================
Date:         Thu, 3 Aug 1995 14:12:03 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Funding a WPA review
 
I'm working through the mail that accumulated while I was on
vacation and too quickly deleted the inquiry about how to get funding for a WPA
review, so I don't remember who I'm responding to.
 
At Western Illinois University we've had two WPA visits--both funded with
assessment money.  WIU has a fairly substantial fund set aside for assessment,
and fortunately there's no  clear definition in place to limit what's meant
by "assessment."  I argued that both the initial visit and the follow-up were a
key part of the on-going assessment of the writing program.  It worked.
 
Bruce Leland
lelandb@ccmail.wiu.bgu.edu
=========================================================================
Date:         Thu, 3 Aug 1995 15:54:27 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
Doug, the debate and conversations may bend and turn in reference to the
communication ecology in which they dwell. Further, if writing is generative
then it naturally bends and folds upon itself ie., it has both a feedforward
and recursive essence. Finally, I've been having a lot of fun with
Hofstader's self-referential sentences that demonstrate reflexivity -- "The
reader of this sentence exists only while reading me."
=========================================================================
Date:         Thu, 3 Aug 1995 16:33:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Rules Contest
 
>Do we worship Christensen here?  He said that the modifier is the essential
>part of any sentence, but I simply don't believe it.  Nouns, people, nouns.
>Ron Shook
 
Which paragraph do you prefer, Ron?
 
1.
        orange has skin, and it is.  Californians say.  oranges are and
have skins.  flesh is, and segments separate themselves.  it is said.
differences will prevail.  oranges develop albedo.  Florida is one.
California uses River and sources, but irrigation can do.  difference is
gallons.  California was state, but Florida surpassed California, and grows
oranges.  oranges can be called.
 
2.
        An orange grown in Florida usually has a thin and tightly fitting
skin, and it is also heavy with juice.  Californians say that if you want
to eat a Florida orange you have to get into a bathtub first.  California
oranges are light in weight and have thick skins that break easily and come
off in hunks.  The flesh inside is marvelously sweet, and the segments
almost separate themselves.  In Florida, it is said that you can run over a
California orange with a ten-ton truck and not even wet the pavement.  The
differences from which these two hyperboles arise will prevail in the two
states even if the type of orange is the same.  In arid climates, like
California's, oranges develop a thick albedo, which is the white part of
the skin.  Florida is one of the two or three most rained-upon states in
the United States.  California uses the Colorado River and similarly
impressive sources to irrigate its oranges, but of course irrigation can
only do so much.  The annual difference in rainfall between the Florida and
California orange-growing areas is one million one hundred and forty
thousand gallons per acre.  For years, California was the leading orange
state, but Florida surpassed California in 1942, and grows three times as
many oranges now.  California oranges, for their part, can safely be called
three times as beautiful.
 
 
The difference?  Modifiers.  Meaning resides in modifiers, not in concrete
nouns and vivid verbs.  QED.
 
Cheers,
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Thu, 3 Aug 1995 17:03:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: everyone/their
 
Sorry folks, I'm a hopeless digressor, been that way since I was a boy.
Sometimes even, when the night air is just right and and the stars glitter in
the firmament, I'll remove my clothes and go out and howl with the coyotes at
the desert moon as it pauses over the spires of the Orgon Mountains.
=========================================================================
Date:         Thu, 3 Aug 1995 20:04:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: everyone/their
In-Reply-To:  <Pine.3.89.9508030923.A80690-0100000@badlands.NoDak.edu>
 
On Thu, 3 Aug 1995, Joan I Hawthorne wrote:
 
>
> But I have a daughter, now eleven.  I have watched her grow up and react
> to that generic male.  Her reaction is to read herself out -- "why is
> this just for/about boys?"  Now I feel more hard core.  Linguistic
> conventions that disenfranchise classes of individuals cannot be
> justified on the basis of tradition.
 
I seriously advocate the use of the pronoun "it" as the singular
pronoun of preference for refering to anonymous singular persons.  I
took this route in my dissertation eight years ago and found "it" to
be very useful when refering to the individual teacher or student.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 3 Aug 1995 15:31:33 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      Re: Writing workshop video
In-Reply-To:  Message of Sun, 30 Jul 1995 11:36:31 -0600 from
              <lhamplyo@CARBON.CUDENVER.EDU>
 
Liz Hamp-Lyons asked about a video several days ago.  The one I have is Student
 Writing Groups: Demonstrating the Process.  It is from Wordshop Productions, I
nc., and the address on the case is 3832 North Seventh Street, TAcoma, WA 98406
.  Ph:  (206) 759-6953.  I hope this is what you were looking for.
Richard Batteiger
Director ofComposition
Oklahoma State University
Stilwater, OK 74078
=========================================================================
Date:         Thu, 3 Aug 1995 21:36:33 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      rules contest
 
Richard's observation about the student who thought that "and" signaled a
run-on sentence reminded me that I've encountered several students who wrote
run-on sentences or comma splices because they thought the two sentences they
wanted to write were too short.  Seems they had been thoroughly drilled in
avoiding fragments, but thought fragment meant too few words.
 
Bruce
 
Bruce Leland
lelandb@ccmail.wiu.bgu.edu
=========================================================================
Date:         Thu, 3 Aug 1995 22:38:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: everyone/their
In-Reply-To:  <9508021421.AA18107@cwis.unomaha.edu>
 
Thanks for the reference, Joan.  And *I* applaud *you* for the clear and
impassioned exposition.  Way to go!  And I like the legal point, whihc
is one I hadn't thought of.
Liz
=========================================================================
Date:         Thu, 3 Aug 1995 22:48:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <Pine.ULT.3.91.950802123551.19423C-100000@nexus.chapman.edu>
 
> > ...  I don't think much formal writing goes on anywhere
> > these days.
>
>         I joined the discussion because I teach in law school, where I run
> into a certain number of students who write sentence fragments.  I would
> categorize most of the writing lawyers do as formal.  With rare
> exceptions, sentence fragments have no place in lawyers' interoffice
> memoranda, briefs, and letters to clients.  Research has shown that
> sentence fragments and similar errors (and I do mean errors in this
> context) leave a bad impression with judges and their clerks.  I would
> like to think that students are being taught how to write complete
> sentences in undergraduate school (or earlier).
>
>                                         Prof. Judith Fischer
>                                         Chapman University School of Law
>
Let's hope not too many of our students will have to worry about leaving
bad impressions on judges!!
;-)
Liz Hamp-Lyons
lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Thu, 3 Aug 1995 23:06:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: everyone/their
In-Reply-To:  <Pine.3.89.9508030923.A80690-0100000@badlands.NoDak.edu>
 
On Thu, 3 Aug 1995, Joan I Hawthorne wrote:
 
> Michael and others -
>
> I used to tell students that their pronoun choices needed to be bounded
> by audience awareness.  Since growing numbers of readers are personally
> offended by the "generic" male pronoun, they would be wise to avoid it.
> Then I gave them help in rewriting sentences to avoid offending
> traditionalists too (most comp students don't realize how easily most
> sentences can be rewritten to avoid the need for the generic singular).
>
> But I have a daughter, now eleven.  I have watched her grow up and react
> to that generic male.  Her reaction is to read herself out -- "why is
> this just for/about boys?"  Now I feel more hard core.  Linguistic
> conventions that disenfranchise classes of individuals cannot be
> justified on the basis of tradition.  (Although, as we've seen through
> this entire discussion, traditional pronoun use is also subject to
> various interpretations.)
>
> Joan Hawthorne
>
Yes Joan!  At this time, so far from the feminist revolution of the 70s,
we sometimes forget that battles may have been won but the fight is not
over.  It's disheartening to me, after so many years, to realize that
girls ARE still "reading themselves out" and that we keep having to
re-prove the sexism in language.  There was never a linguistic reason for
the everyone/he "rule," only sociocultural/political ones.  Where do
rules come from?  They come from idiosyncratic old farts who have enough
power to construct their own preferences into social code; or from
special interest groups likewise.  I prize more each year my high school
English teacher, a youngish handsomish man (much drooled-over by we
Catholic schoolgirls) who'd gone to university with Ted Hughes, who
taught us to break the rules and bounds of language and make poetry.  And
he was helped by Gerard Manley Hopkins and John Clare.
(he didn't care about sexism in language, it hadn't been invented yet;
but he showed me that language is tool not master (and THAT sexism is
deliberate!))
=========================================================================
Date:         Fri, 4 Aug 1995 09:01:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      reference on APA style article
 
In the discussion following Kristine Hansen's interesting presentation at
the WPA conference in Bellingham, another audience member and I mentioned
an article about psychologists' perceptions of the implications of the new
APA style.  (Whew.)  Several people wanted the citation:
 
Madigan, Robert, Susand Johnson, and Patricia Linton.  "The Language of
Psychology:  APA Style as Epistemology."  American Psychologist 50.6 (June,
1995):  428-436.
 
I commend the article to those interested.
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Fri, 4 Aug 1995 08:33:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Which makes nouns crucial.  Adjectives are dressing. Ron Shook
=========================================================================
Date:         Fri, 4 Aug 1995 08:35:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Nice demonstration, Bill, but loaded.  Try "________ has a thin _______."
How much help are your adjectives there?  Ron Shook
=========================================================================
Date:         Fri, 4 Aug 1995 08:38:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: rules contest
 
Bruce's comment reminded me of some research I did a few years back to
try to teach Cantonese speakers our use of relative clauses.  We drilled
them and drilled them, and all we taught them was not to use relatives.
We taught them avoidance.  Emig's "magical thinking" again.  Ron Shook
=========================================================================
Date:         Fri, 4 Aug 1995 10:56:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
X-To:         "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
David,
        Please set mail WPA-L.
 
        Thanks--I'm back on-line (more or less)
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Fri, 4 Aug 1995 12:04:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Rules Contest
 
Yeah.  This whole either-or argument is a bit like arguing whether bones or
flesh is really what makes a body.  The bones (nouns, finite verb,
completers) might not be much, but the flesh can't stand up or keep a shape
without them.  On the contrary, The bones can't really do anything without
the flesh (modifiers) either.
 
>Nice demonstration, Bill, but loaded.  Try "________ has a thin _______."
>How much help are your adjectives there?  Ron Shook
 
My demo was meant to show that most of the meaning resides in the
modifiers, and it does.  That doesn't mean that the rest of the meaning is
not important.
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Fri, 4 Aug 1995 12:36:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: No Subject
 
"People who look for symbolic meanings fail to grasp the inherent poetry and
mystery of the image...By asking 'What does this mean?' they express a wish
that everything be understandable. But if one does not reject the mystery,
one has quite a different response. One asks other things." Rene Magritte
=========================================================================
Date:         Fri, 4 Aug 1995 13:17:19 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kate Latterell <katel@CRAFT.CAMP.CLARKSON.EDU>
Subject:      Re: reference on APA style article
In-Reply-To:  <9508041358.AA45776@rs6000.cmp.ilstu.edu>
 
Doug's post about a presentation at the recent conference has got me
interested in hearing more about presentations/conversations that those
of us not able to attend missed out on.
 
I'm wondering if people who were there might share some of their
conference memories with the rest of us?
 
Kate Latterell
katel@craft.camp.clarkson.edu
Department of Humanities
Michigan Technological University
Houghton, MI  49931
 
On Fri, 4 Aug 1995, Doug Hesse wrote:
 
> In the discussion following Kristine Hansen's interesting presentation at
> the WPA conference in Bellingham, another audience member and I mentioned
> an article about psychologists' perceptions of the implications of the new
> APA style.  (Whew.)  Several people wanted the citation:
>
> Madigan, Robert, Susand Johnson, and Patricia Linton.  "The Language of
> Psychology:  APA Style as Epistemology."  American Psychologist 50.6 (June,
> 1995):  428-436.
>
> I commend the article to those interested.
>
> Doug Hesse        Director of Writing Programs
> Editor, WPA:  Writing Program Administration
> Illinois State University, Normal IL 61790-4240
> ddhesse@ilstu.edu  (voice:  309-438-7596)
>
=========================================================================
Date:         Fri, 4 Aug 1995 16:22:52 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: reference on APA style article
In-Reply-To:  Message of Fri, 4 Aug 1995 13:17:19 -0400 from
              <katel@CRAFT.CAMP.C LARKSON.EDU>
 
In response to a query about presentations at the WPA Conference - perhaps
abstracts of sessions with the phone numbers and e-mail addresses of presenters
could be published in the journal?  Doug Hesse is editor:  what do you think,
Doug?
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Fri, 4 Aug 1995 20:05:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Rules Contest
 
Yeah, we are the six persons investigating the elephant.  What my example
was intended to show was that while adjectives are important, without
nouns they aint nothin. Ron
=========================================================================
Date:         Mon, 7 Aug 1995 08:23:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gregory Stratman <strat@UMR.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <199508022225.AA01089@wiley.csusb.edu> from "Edward White" at Aug
              2, 95 03:25:35 pm
 
I have taught writing for 14 years (comp, tech. writing, ESL writing), and
I have given several dozen writing workshops for govt. agencies and
private organizations.  After my first year as a TA, I decided to stray
from the teaching of the 500+ page handbook of formal rules.  Rules get in
the way of good writing.  I'm glad to hear that many people on this list
see many of these "serious" rules as superfluous.
 
The ones to ignore?
 
1. Do not end a sentence with a preposition.
2. Do not use the passive voice.
3. Do not use I.
4. Do not split your infinitives.
5. Do not start a sentence with a conjunction.
 
I replace those rules with a simple dictum: Write simply and naturally so
your messages come through clearly.
 
Greg Stratman
Univ. of MO-Rolla
=========================================================================
Date:         Mon, 7 Aug 1995 11:28:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Howard <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Assigning and responding to writing
 
Folks, I'm chairing an NCTE conference on assigning & responding to w=
riting;  it=20
takes place THREE DAYS from now!  Because I'm doing this conference, =
I've been=20
reading everything in the world on the topic, and I just want to take=
 a moment out=20
of conference preparations to share with you a little bit of fan-dom:=
  If you=20
haven't seen the third edition of Ed White's book on the topic, GET I=
T!
 
White, Edward M.  Assigning, Responding, Evaluating:  A Writing Teach=
er's Guide. =20
3rd ed.  New York:  St. Martin's P, 1995. =20
 
This is as well organized as everything Ed does, but it has a really =
remarkable=20
readability to it, and a number of insights on assigning & responding=
 that aren't=20
just conventional wisdom.  I really like this book, and I hope the re=
st of you can=20
take a look at it, too.  Here's a passage I love--
 
The big danger is to copy the way one's own teachers responded to one=
's own writing=20
(122-3).  "For many of us, in our student days, the writing and submi=
tting of=20
papers was part of the general antagonism inherent in education, the =
war between=20
student and teacher" (124).  Traditional methods of responding to wri=
ting=BF-marking=20
every error=BF-"obviously lacked . . . a concern for writing as learn=
ing, for the=20
teaching of writing as supportive of learning.  What it unconsciously=
 enforced was=20
the gatekeeper function of schooling, rewarding the privileged, and e=
xcluding=20
almost all whose parents were of the wrong class, income, or national=
 origin. =20
Instructors who unrepentantly continue this patter today claim that t=
hey are=20
upholding 'standards,' as if it were somehow wrong to help students l=
earn" (125). =20
 
 
And no, Ed DID NOT pay me to write this fan letter!  (But Ed, you cou=
ld think about=20
remuneration.....)
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
BHOWARD@CENTER.COLGATE.EDU
Voice (315) 824-7315
FAX (315) 824-7121
=========================================================================
Date:         Mon, 7 Aug 1995 12:44:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Morenberg Max <morenberg_max@MSMAIL.MUOHIO.EDU>
Subject:      Rules Contest
 
Greg, I agree that the 5 "rules" you mention are silly and make students
write stodgy, stiff prose.  But I'd hate to try to explain what simple and
natural meant.  Aren't we all really saying that we need to attend to issues
of text, to teach students how to reflect on written language, the written
language of edited prose (books, magazines, newspapers) and of their own
papers?  The rules you mention and others I hear from students are clearly
made up by teachers and handbook writers who never look at real writing.  At
least never reflect on it.
 
When my 33 year old daughter was in the 9th grade, an English teacher wrote
on one of her papers (it was filled with Christensen-like cumulative
sentence), "Write shorter sentences.  Write more like Hemingway."  I went
thru the roof and compulsively drafted a 4 single-spaced page epistle
comparing my daughter's cumulative sentences to Hemingway's descriptive
passages in "Death in the Afternoon."  I finished by telling the teacher he
should damn sure know how Hemingway wrote before he told students they
weren't writing like Hemingway.  My daughter's sentences needed attending to.
 She should have been told that her nonrestrictive modifiers (which she was
just learning to use) were fine, even terrific sometimes, but that she needed
to learn when to use them, not in every sentence.  The teacher obviously
didn't know how students learn new structures, what Hemingway's descriptive
prose looked like, or how to direct a good student in the right direction.
 
How can teachers do any of those things if we don't attend to matters of
style?  How can we do any of those things if we don't make the study of
language important in our English curriculum?
 
If we look, for instance, at how fragments are used in published text, we'll
see that they occur as important stylistic devices.  In the last couple of
days, for instance, I've seen writers use them to "pull" readers across the
blank space between paragraphs.
 
Like this.  I've never seen anyone write on this subject, sort of like
enjambment in poetry.
 
Joe Williams showed years ago that English teachers treat the prose of their
students much differently than they treat the prose they read.  Teachers
hardly ever notice "mistakes" in edited writing that they chastise their
students for.  If we put more focus on language, giving students the means to
analyze the style of magazines, newspapers, and novels, then maybe they could
learn to use real "rules."   The techniques accomplished writers use.
 
I didn't start out to lecture you, Greg.  Sorry.  I guess I get hot about the
subject.  Hotter than I should.   Max
=========================================================================
Date:         Mon, 7 Aug 1995 14:50:33 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         Morenberg Max <morenberg_max@MSMAIL.MUOHIO.EDU>
 
I'm with you Max, heat and all.  Certainly my students want more
precise advice than write simply and naturally or fix it on your own
because you already know language.  Written expression may certainly
come naturally to those who have the flair, talent (and read and
write a lot), but most of my students are struggling, & have been for
some time - which is why they are in my class in the first place.
=========================================================================
Date:         Mon, 7 Aug 1995 16:14:14 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Rules Contest
 
Max, isn't thirty-three a little old for ninth grade?
=========================================================================
Date:         Mon, 7 Aug 1995 15:23:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gregory Stratman <strat@UMR.EDU>
Subject:      Re: Rules Contest
In-Reply-To:  <4508C406A@arus.ubishops.ca> from "Mieke Koppen Tucker" at Aug 7,
              95 02:50:33 pm
 
>
> I'm with you Max, heat and all.  Certainly my students want more
> precise advice than write simply and naturally or fix it on your own
> because you already know language.  Written expression may certainly
> come naturally to those who have the flair, talent (and read and
> write a lot), but most of my students are struggling, & have been for
> some time - which is why they are in my class in the first place.
>
 
Obviously, my message was brief, more brief than the comments I give my
students.  Naturally I give them more direction than "be simple and
natural".  But I will admit that writing simple and natural is not easy
for most academics I know.
 
Greg Stratman
=========================================================================
Date:         Mon, 7 Aug 1995 21:30:12 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Rules Contest
X-To:         Gregory Stratman <strat@UMR.EDU>
 
Greg, I didn't mean to jump on you.  Am just trying to - and have been
for some time - figure out the answer to the question posted a
few weeks ago: how to teach editing effectively.   Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Mon, 7 Aug 1995 21:34:33 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: Assigning and responding to writing
In-Reply-To:  Message of Mon, 7 Aug 1995 11:28:17 -0500 from
              <BHOWARD@CENTER.COL GATE.EDU>
 
Becky, good luck on your conference.  Will you mention on this listserv
particularly good sessions with presenters to whom we could write for papers?
Or, does the program have abstracts you can post? Please share what you learn!
Thanks.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Mon, 7 Aug 1995 23:19:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Assigning and responding to writing
In-Reply-To:  <01HTSGC0O6XKA4QO6H@CENTER.COLGATE.EDU> from "Becky Howard" at
              Aug 7, 95 11:28:17 am
 
Yo, Becky, thanks.  Name your price.  --Ed White
=========================================================================
Date:         Tue, 8 Aug 1995 11:13:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      style
In-Reply-To:  <WPA-L%95080709482198@ASUVM.INRE.ASU.EDU>
 
Max,
        I strongly agree with what you are saying about style.  Even if
the concept of style is next to impossible to define (I always have
thought about it as the ways that voice manifests itself in written
discourse), it remains the great, hidden, often obscured subject of
composition.  Like other qualitative dimensions of writing, it is hard to
teach (hard in large part because difficult to justify) because one can't
point a finger at it as one can with fragments, dangling medial free
modifiers, and comma errors.
 
        But the real question I had was what was your 33-year-old
daughter doing in 9th grade?   Surely she wasn't having that much trouble
with her modification....
 
        Of course at the age of 50 I'm still in freshman composition, so
who am I to talk?
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 8 Aug 1995 12:19:06 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: style
 
Charlie and others run the risk of offending the nontraditional student.
Not only are 9th grade classes currently experiencing an influx of older
students--33 may soon count as young for 9th grade--but also (see, I can do
it if I try) the earlier grades seem to be swarming with senior citizens
(aka seniors) returning to the classroom.  I myself am seriously
considering enrolling in day care, and I'm even older than Charlie.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 8 Aug 1995 10:57:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: style
In-Reply-To:  <Pine.OSF.3.91.950808110612.26173D-100000@alpha1.csd.uwm.edu>
              from "Charles I Schuster" at Aug 8, 95 11:13:35 am
 
Chuck, the way to get out of freshman comp at your age is to purchase your
papers and hand them in as your own.  See the ads in Rolling Stone or in
your student newspaper under "research."  The plagiarism is hard to detect
unless you have the bad luck (as happened at my campus) to hand in a paper
to a teacher who had himself written it a generation earlier. You may have
some qualms succeeding this way, but keep in mind that it is all American
free enterprise.  --Alias Sneaky Eddy
=========================================================================
Date:         Tue, 8 Aug 1995 14:27:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Morenberg Max <morenberg_max@MSMAIL.MUOHIO.EDU>
Subject:      Style and 9th Grade
 
Jeesh!  After several of you pointed out my error, I must admit that my
daughter was in 9th grade about 19 years ago.  It just goes to show . . .
Max
=========================================================================
Date:         Tue, 8 Aug 1995 15:09:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      plagiarism
In-Reply-To:  <199508081757.AA22010@wiley.csusb.edu>
 
Ed's excellent advice on how to plagiarize one's way out of first-year
composition reminds me of one of my very favorite such stories.  It
happened at UW-M several years ago.
 
One of my instructors received an essay in English 101 identical to an
essay she received from a different student the semester before.  She
called the current student into her office; he swore the essay was his.
She spoke to the previous student; he also swore the essay was his and
that it had been stolen from him.  The instructor wanted to get to the
bottom of this, so she decided to check out the students by calling their
high school English teacher.  Turns out both students went to the same
local high school.
 
The instructor called, got put through to the English Dept., and finally
to an English teacher.  She told him about the students, and he said that
he knew both of them.  She then described the problem--and the essay.
After a few moments of silence, the teacher said, "That's my essay."
 
At least the students chose an excellent model.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 8 Aug 1995 20:24:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
Charles -- I had much the same plagiarism problem here at Utah State.
A student handed in a paper, swore it was his, and another student handed
in the identical paper.  However, she could prove it was hers.  She
had written the same paper in highschool and had a copy to prove it.
Ron Shook
=========================================================================
Date:         Wed, 9 Aug 1995 11:11:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: plagiarism
 
There was an interesting article in either Harper's, Atlantic, or the New
Yorker in the past two months (jeepers, I've really narrowed it down for
you) written by someone who works as a professional plagiarist (oops,
researcher).  A fun read.
 
Perhaps the most interesting conference presentation I've attended in
recent years was at our state English Articulation Conference, a meeting of
two and four year college teachers.  Michael Pemberton at the University of
Illinois has a friend who worked several years in the paper-writing
business, for some outfit in California.  He agreed to come and talk about
the industry and about the tell-tale signs of a bought paper.  His session,
entitled "Know Your Enemy," was certainly popular.
 
Doug Hesse
=========================================================================
Date:         Wed, 9 Aug 1995 11:50:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gail E. Hawisher" <hawisher@UIUC.EDU>
Subject:      Re: plagiarism
 
The article was in _Harper's_ maybe in May, if that helps any. :))
 
I second Doug's opinion of the "plagiarism" speaker. The subject of
plagiarism tends to make me want to put my hands over my ears, but the talk
we heard was just fascinating. (I actually went to it just to be polite to
Michael ;-) In any case, the guy (a former academic and still a freelance
writer) had written everything from single papers to master's theses and
dissertations. He had become quite an expert in certain areas, as you can
imagine, as a result of all the writing he did.
 
The guy, incidentally, used a pseudonym, one reason why I'm referring to
him here as "guy." (I don't know his real name.) He'd be a great speaker
for CCCC, by the way. He's not glib--just fascinating.
 
Gail
 
 
>There was an interesting article in either Harper's, Atlantic, or the New
>Yorker in the past two months (jeepers, I've really narrowed it down for
>you) written by someone who works as a professional plagiarist (oops,
>researcher).  A fun read.
>
>Perhaps the most interesting conference presentation I've attended in
>recent years was at our state English Articulation Conference, a meeting of
>two and four year college teachers.  Michael Pemberton at the University of
>Illinois has a friend who worked several years in the paper-writing
>business, for some outfit in California.  He agreed to come and talk about
>the industry and about the tell-tale signs of a bought paper.  His session,
>entitled "Know Your Enemy," was certainly popular.
>
>Doug Hesse
 
 
 
     _/    _/    _/_/_/ _/_/_/   _/_/_/_/  Gail E. Hawisher
    _/    _/    _/  _/ _/          _/     Department of English
   _/    _/    _/  _/ _/_/_/      _/     Center for Writing Studies
  _/    _/    _/  _/ _/          _/     Urbana, IL 61801 (hawisher@uiuc.edu)
 _/_/_/_/    _/_/_/ _/       _/_/_/_/  217-333-2989;fax 217-333-4321
=========================================================================
Date:         Wed, 9 Aug 1995 12:15:49 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: plagiarism
In-Reply-To:  Message of Tue, 8 Aug 1995 20:24:16 -0600 from <RONRON@CC.USU.EDU>
 
Although we have humorous stories about intentional plagiarism, the reasons
that students unintentionally plagiarize are attributable not only to them but
to some of our instructional practices.  Becky Howard, who is on this listserv,
 has done some insightful writing on the subject:  Becky, would you be willing
to post a selected bibliography?
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Wed, 9 Aug 1995 10:54:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <9508091607.AA68908@rs6000.cmp.ilstu.edu> from "Doug Hesse" at
              Aug 9, 95 11:11:05 am
 
Doug, I'd really like to know more about the plagiarism industry.  Do you
remember any tidbits from the presentation you mentioned that you could
post, with proper attribution, or maybe not as appropriate.  --Ed White
=========================================================================
Date:         Thu, 10 Aug 1995 00:08:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism
 
"Yet the art of the scribe turned not only on the beauty of the calligraphy
but also on how creatively and innovatively he exploited the potential of the
writing system and the conventions of text presentation themselves. To the
Maya, it was not only what the text said that counted, but also how the
scribe chose to say it: and not only how it was said, but also where and on
what it was said."   --  "A Forest of Kings"
=========================================================================
Date:         Thu, 10 Aug 1995 08:20:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Community Literacy Programs
 
Did any of you who heard Clyde Moneyhun talk at WPA about Community
Literacy Programs manage to save his e-mail address? I want to connect him
up with a student of mine who has worked in similar programs but can't find
his address.
 
thanks (in advance)
 
                                Diana
=========================================================================
Date:         Thu, 10 Aug 1995 07:47:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Hughes Hobson <ehobson@MEDICINE.WUSTL.EDU>
Subject:      Kelly Lowe only
 
Kelly:
 
Please give me a reply to this note. I've lost your address.
 
Eric Hobson
=========================================================================
Date:         Thu, 10 Aug 1995 09:56:31 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
One of the problems with plagiarism is that it is largely an academic
problem.  That is, it arises in few places (politics. maybe) outside the
university environment.  In other environments, information is to be used
and shared.  If I wish to protect something of mine, I get a copyright and
sue anyone who infringes on it.  Copyright infringement and plagiarism are
not the same thing.
 
Let's look at the plagiarism problem from another angle?  Why is there such
a booming industry in fake papers?  I can (cynical devil) think of two
possible reasons:  1) The nature of the research assignments routinely given
in research writing courses.  These generally impress students as utterly
pointless exercises -- busywork to the extreme.  2) The abstractness of the
whole concept.  Plagiarism as "intellectual dishonesty" is not really a
convincing argument, even to me.  Ron Shook
=========================================================================
Date:         Thu, 10 Aug 1995 14:35:14 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: plagiarism
In-Reply-To:  <01HTWJR9PICYHVA7SY@cc.usu.edu>
 
On Thu, 10 Aug 1995 RONRON@CC.USU.EDU wrote:
 
> Plagiarism as "intellectual dishonesty" is not really a
> convincing argument, even to me.  Ron Shook
>
 
How do we fit into this scheme the growing number of plagiarized
dissertations that have shown up in the news during the last few
years?  The one I recall best was the Long Island High School English
chair (at a wealthy school) whose diss was copied from one written
much earlier at NYU.  But there have been others also.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 10 Aug 1995 15:04:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism
 
Ron, it sure is to me!
=========================================================================
Date:         Thu, 10 Aug 1995 14:26:05 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diane Dowdey <eng_dxd@SHSU.EDU>
Subject:      Re: cost of comp
 
I may be a little late getting into this discussion, but I just had a talk with h
my dean, that has me fuming and wondering how to respond.  When I went into taolk
with him, among other things, the fact that the base pay rate for our adjuncts
had not increased in over 10 years, he said 1) as long as we pay more than
nothing we will find people to take the job, and 2) our department's role in the
university is to subsidize such departments as music (we have to pay att
attrractively to get a bassoonist) and the sciences.  Any ideas how to countersuch ideas.  I did take in information about how mu
such idea ideattiattitudes? Diane
Diane Dowdey
Internet: ENG_DXD@SHSU>net: ENG_DXD@SHSU.EDU
Department of Eg         nglish
Sam Houston State University
Huntsville, TX  77341                                                              {
=========================================================================
Date:         Thu, 10 Aug 1995 14:31:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: cost of comp
In-Reply-To:  <00994AB5.B0E36936.19@SHSU.edu>
 
Diane--I hate to say it, but these attitudes are common among
administrators--service courses taught by adjuncts at low wages generate
funding for other areas of the institution, and the market in English is
such that we can find people who will teach practically for free,since
there are so few full-time positions.  One way to educate administrators
is to give them the CCC Professional Standards document, which outlines
how part time and adjunct teachers should be treated--deans I know have
some respect for official documents from professional organizations.
Then you might want to talk with some folks who have built good programs
using adjunct faculty and talk strategy with them--how did they get
better salaries for their folks?  Here we made an argument on the basis
of professionalism, but then we have very few temporary faculty.
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
 
On Thu, 10 Aug 1995, Diane Dowdey wrote:
 
> I may be a little late getting into this discussion, but I just had a talk with
>  h
> my dean, that has me fuming and wondering how to respond.  When I went into
>  taolk
> with him, among other things, the fact that the base pay rate for our adjuncts
> had not increased in over 10 years, he said 1) as long as we pay more than
> nothing we will find people to take the job, and 2) our department's role in the
> university is to subsidize such departments as music (we have to pay att
> attrractively to get a bassoonist) and the sciences.  Any ideas how to
>  countersuch ideas.  I did take in information about how mu
> such idea ideattiattitudes? Diane
> Diane Dowdey
> Internet: ENG_DXD@SHSU>net: ENG_DXD@SHSU.EDU
> Department of Eg         nglish
> Sam Houston State University
> Huntsville, TX  77341
>    {
>
=========================================================================
Date:         Thu, 10 Aug 1995 15:24:45 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: cost of comp
In-Reply-To:  note of 08/10/95 14:31
 
As the national hostility of legislatures and trustees (not administrators) to
tenure spreads (and it's spreading like wildfire), the extensive and willing
use of adjuncts is a highly visible argument against tenure. If some faculty
do not need the protection of income and academic freedom that tenure
provides, why do any faculty? Where institutions use "temporary" faculty for
needs that are by no means temporary, we are endangering a critical part of
faculty culture. It's one thing to use adjunct faculty who are "community
practitioners" hired to bring their real worlkd expertise to the classroom. It
is another to underemploy our own graduates (often) to meet permanent
instructional needs. Curiously enough, ASU Main just allowed the English
Department (yeah, thanks, now that I'm gone) to hire 16 non-tenure full-time
faculty (at about $30K) to teach composition, keeping only a very few adjuncts
(mainly those who can afford to be adjuncts). They did this because it was the
right thing to do. Goodness me. These aren't tenure line positions, but it
sure is an improvement over what we were doing before. Actually, the
additional cost is really quite small.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 10 Aug 1995 18:30:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: plagiarism
 
At 2:35 PM 8/10/95, Robert D. Royar wrote:
>How do we fit into this scheme the growing number of plagiarized
>dissertations...
 
I may get frowned at for saying this, especially since I'm not a
dissertation veteran myself, but perhaps the diss fits into the scheme as
the ultimate empty exercise? the epitome of busy-work? Kinda looks
that-a-way from where I sit...
 
--Eric Crump
=========================================================================
Date:         Thu, 10 Aug 1995 16:46:59 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: plagiarism
In-Reply-To:  note of 08/10/95 16:27
 
Much university writing is empty in a sense, but it is supposed to serve the
function of demonstrating that the writer has achieved certain competencies.
Most academic plagiarism is not so much intellectual dishonesty as it is
fraud. Theplagiarist is claiming, not "these are my ideas" so much as "I am
capable of writing this." The plagiarist is not claiming someone else's
intellectual property but some else's skill. Students often resort to
plagiarism when they want to appear capable of completing writing tasks that
they are actually incapable of completing.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 10 Aug 1995 20:21:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia L Gillikin <PLGillikin@AOL.COM>
Subject:      Re: cost of comp
 
In a message dated 95-08-10 19:24:14 EDT, Susan McLeod writes:
 
> One way to educate administrators
>is to give them the CCC Professional Standards document, which outlines
>how part time and adjunct teachers should be treated--deans I know have
>some respect for official documents from professional organizations.
 
Is this the Oct. 1989 CCCC Statement of Principles and Standard for the
Postsecondary Teaching of Writing?  (she says, digging out her carefully set
aside copy out from all the packing materials).
 
Or is this something else that's extremely useful?  I'm about to go to a
place where I'll be joining this particular struggle (fortunately, I will
have a dean who has incredible confidence in and respect for his faculty).
 I'll be eagerly listening for useful strategies from this thread....
 
Patricia Gillikin
The College of West Virginia
(in about 4 days, that is)
PLGillikin@aol.com
=========================================================================
Date:         Thu, 10 Aug 1995 18:53:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: cost of comp
In-Reply-To:  <00994AB5.B0E36936.19@SHSU.edu> from "Diane Dowdey" at Aug 10,
              95 02:26:05 pm
 
Dianne D, your dean is an egregious fool and understands nothing but money
and power.  I would consult with others who have suffered his crudity
(there must be a bunch) to see just what power you can bring to bear upon
him.  The only thing that is clear is that you should not and cannot put
up with being pushed around the way you describe.  Keep us informed.
                                --Ed White
=========================================================================
Date:         Thu, 10 Aug 1995 19:09:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: cost of comp
In-Reply-To:  <950810202152_52234060@aol.com>
 
Yes, that's the document I meant--sorry for the lack of precision in the
reference.  I've been brooding about this issue of getting funding for
writing programs from deans, now that I work in a dean's office.  When I
was a very green WPA I went to the dean and asked for more money for our
writing center, which was seriously underfunded. My argument was that
they needed more money.  My dean's response was, quite properly, "show
me."  I should have gone in with data--numbers of contacts, cost per
contact, testimonials from profs who used the service, etc.  In other
words, it doesn't really work to say "my staff us underpaid."  Lots of
folks come to the dean with the same complaint;  the highest paid member
of one department came in and threw a tantrum in our office last week
because he wasn't paid enough.  And in a way, he's right--the folks in
the Business College are paid much better (entry level there is about
what associate profs are paid in English).  Deans have a pretty fixed
budget;  our job as WPA's is to make the right kind of argument to get
them to reallocate some of that budget to the writing program.  One is
the appeal to professional standards (or to peer institutions--"all our
peer institutions are now doing X, while we are still doing Y").  Another
is to quality assurance.  Not to beat this drum again too loudly, but the
WPA consultant/evaluator service can make lots of arguments for you for
quality, along with a survey of alumni and employers of your graduates (I
am willing to bet that most employers want better writing skills from
your folks).  Add to that the quote from Ernie Boyer's book _College: The
Undergraduate Experience_ about how learning how to write is the key to
success in college (appeal to authority), and you may be able to make a
case.  One further piece of hard-won wisdom:  know thy budget.  Figure
out how the writing program is funded (soft money or permanent lines not
filled?  accruals?  Could you convert some of those permanent lines into
3-year renewable "professional" positions?).  If you don't know much
about budgets, find someone who will help you. Before you go see the
dean, work out several alternative plans for funding what you want and
present those alternatives.
 
 Perhaps we should
have a session at the next WPA conference on budgets and hitting up the
administration for funding!
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
 
On Thu, 10 Aug 1995, Patricia L Gillikin wrote:
 
> In a message dated 95-08-10 19:24:14 EDT, Susan McLeod writes:
>
> > One way to educate administrators
> >is to give them the CCC Professional Standards document, which outlines
> >how part time and adjunct teachers should be treated--deans I know have
> >some respect for official documents from professional organizations.
>
> Is this the Oct. 1989 CCCC Statement of Principles and Standard for the
> Postsecondary Teaching of Writing?  (she says, digging out her carefully set
> aside copy out from all the packing materials).
>
> Or is this something else that's extremely useful?  I'm about to go to a
> place where I'll be joining this particular struggle (fortunately, I will
> have a dean who has incredible confidence in and respect for his faculty).
>  I'll be eagerly listening for useful strategies from this thread....
>
> Patricia Gillikin
> The College of West Virginia
> (in about 4 days, that is)
> PLGillikin@aol.com
>
=========================================================================
Date:         Fri, 11 Aug 1995 07:16:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: plagiarism
In-Reply-To:  <v01510101ac50466680ae@[128.206.206.37]>
 
On Thu, 10 Aug 1995, Eric Crump wrote:
 
> At 2:35 PM 8/10/95, Robert D. Royar wrote:
> >How do we fit into this scheme the growing number of plagiarized
> >dissertations...
>
> I may get frowned at for saying this, especially since I'm not a
> dissertation veteran myself, but perhaps the diss fits into the scheme as
> the ultimate empty exercise? the epitome of busy-work? Kinda looks
> that-a-way from where I sit...
 
However, that diss of the LI guy translated to well over $20K more on
salary per year with cooresponding benefit and retirement increments.
He was the chair of a hs English dept. at near $75,000 a year plus
travel and other percs (that's a nine-month salary by the way).  So
for him the diss became more felonious.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 11 Aug 1995 07:31:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: cost of comp
In-Reply-To:  <Pine.OSF.3.91.950810185534.22558A-100000@unicorn.it.wsu.edu>
 
On Thu, 10 Aug 1995, Susan McLeod wrote:
 
> was a very green WPA I went to the dean and asked for more money for our
> writing center, which was seriously underfunded. My argument was that
> they needed more money.  My dean's response was, quite properly, "show
> me."  I should have gone in with data--numbers of contacts, cost per
> contact, testimonials from profs who used the service, etc.
 
I would add to this advice that you study the school's official and
unofficial hierarhy.  Not all deans really have control over their
budgets.  You could convince a dean to ask for more money and by doing
so lock yourself out of going directly to the next person up the
hierarchy who does allocate funds.  This happens when the dean
believes s/he has control over discretionary funds that are in reality
controlled directly by vps or whatevers.  If you've bargained with the
dean, you've chosen your intercessor, and may have an ethical problem
of now going "behind he/s back" to the next level.
 
I've seen this happen at a few schools and am sure it's not just an
occassional anomaly.  I suspect it happens because few college admins
from chairs on up are really trained as administrators and don't see
the value of clear and consistent organizational structure.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 11 Aug 1995 08:07:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
I recognize that plagiarism occurs, and I can get all worked up about a
plagiarized paper, same as anyone else, and I wouldn't vote for Joe
Biden (And did you hear about Martin Luther King - omigosh).  But we are
still talking about a tight little circle of academics.  Let's suppose,
though, that I am writing a proposal that will get my company a huuuge
contract to build widgets for the Gummint.  Plagiaism is not only okay
in this context, it's a virtue.
 
Question:  Which context are our students likely to be in?
 
Plagiarism exists because we have so defined it.  It is a crime because
we have so defined it.  The only real defense I've seen (so far) on the net
is David Schwalm's, and that too is an academic one.  Ron Shook
=========================================================================
Date:         Fri, 11 Aug 1995 09:23:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <01HTXUBGUV1OJ096KR@cc.usu.edu>
 
I don't really buy the argument that plagiarism is OK in any but an
academic context.  If I work for Company X and I am asked to prepare a
report, I can get away with "plagiarizing" selected pieces of background
info on the company, etc. only if the report is conceived of as _by_ the
company in some way.  If it's an annual report, it isn't going to be
presented as my work, even though I may do the bulk of the writing.  I
might get some credit, but it's going to be a Company X annual report,
not personally creditable to me.
 
On the other hand, if my boss asks me personally to do a report for her
and it comes with my name on it as author, I had better not be presenting
work that was done outside my division as my own.  Unfortunately, I
probably can present the work of my subordinates as "my own" in the sense
that I am ultimately responsible for their work anyway.  But if people in
other divisions have contributed, or if others on my same level have done
part of the work, I will be seen in a negative light if my dishonesty
becomes known.
 
That sounds like the moral equivalent of plagiarism to me.
 
Then, too, publishing isn't an exclusively academic enterprise, and
plagiarism is pretty much always scorned in published materials.  That,
it seems to me, is the closest thing to an academic paper outside of
academia.  In both research-papers-turned-in-for-a-grade and publishing,
work is usually presented for gain ($ or grades), and it is respresented
as the work of a specific individual or team.  Misrepresentation is not
acceptable in either case.
 
So in what context _is_ plagiarism acceptable in business?
 
Joan Hawthorne
=========================================================================
Date:         Fri, 11 Aug 1995 09:45:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <Pine.HPP.3.91.950811071310.1492A-100000@msuacad.morehead-st.edu>
 
Oh yeah, Robert. Definitely fraudulent. Definitely felonious. I though we
were talking about elements in the web of causality or something. Student
plagiarism is just as fraudulent, though on a different scale of
significance. And I don't think teasing out causes for this kind of
behavior in any way justifies it. But when we get a better sense for why
people would commit such acts, we may see illuminated systemic problems
we might should address.
 
The individual is most culpable, but the society is not innocent. How's
that?
 
--Eric Crump
=========================================================================
Date:         Fri, 11 Aug 1995 09:45:40 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <Pine.3.89.9508110958.A69823-0100000@badlands.NoDak.edu>; from
              "Joan I Hawthorne" at Aug 11, 95 9:23 am
 
I clipped a lot of good stuff from Joan's post in order to discuss the
meat of her last line:
 
> So in what context _is_ plagiarism acceptable in business?
 
I've had a bit of experience in the business world (to lend
ethos to my comment).  I suggest that in no context, even when a
supervisor is 'responsible' for the work of subordinates is
'plagiarism' acceptable.  I'm reminded of my former father-in-law's
work for a well know company.  Gifted in engineering drawing and
design, but not degreed, he developed, designed, and drew--on his own
time at home--a redesign of an assembly line for the big named small appliance
company he worked for.  He presented it to his immediate boss, a guy
he'd worked with for 5 years, who was impressed enough--you guessed
it-- to steal the material.  The plan was passed up to others and
implemented, but the drawings had the boss's name added to them.  My
father-in-law never thought about money (he's MUCH different from his
son or me), but he was primarily upset that he'd not gotten credit.
All the assembly line workers knew the story because he'd consulted them
about problems they'd had on the assembly line.  My father-in-law had
wanted to credit those folks and present the whole plan as a group
effort. You can imagine the morale problems the boss had with this
group of workers, and you know my father-in-law never submitted
another idea to the company.
 
I don't think the above is a unusual story, and there's something
perhaps about plagiarism in academic settings--when the
boss-gonna-be's--are in our classes that needs to be explored.
Context may be very crucial in such chats: people may need to be
taught that any company's culture that does not recognize and validate
people's work as their own (however the validation 'cause legally work
done on company time can belong to a company) may be encouraging in
unethical and demoralizing behavior.
 
I'm sure others on this list (or bizcom) can add stories such as the
one above. Maybe we need a collection of real world plagiarism
stories to fuel such class discussions.
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Fri, 11 Aug 1995 11:01:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism
 
Given the very qualities of the Net -- with its hypertextual networks of
infinite texts -- online members are likely to have very loose notions of
copyright and plagiarism. We've even had examples on this listerserv where
one individual wanted to "publish" the comments of others. Given that every
member couldn't have possibly issued their approval, was this an example of
plagiarism?
=========================================================================
Date:         Fri, 11 Aug 1995 11:08:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: cost of comp
 
"behind he/s back"
 
Wow! Did you make this up or are you quoting?  How do you pronounce
"he/s" - if at all?  Sorry about getting sidetracked, for cost of
comp is a most intereting and useful discussion.
 
Mieke
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Fri, 11 Aug 1995 12:40:24 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Adjuncts
 
Although it probably is true that adjuncts are underpaid across the board,
I have a suspicion that different institutions have different arrangements
with regard to adjuncts. For instance, when Peter Elbow was at Stony Brook,
he succeeded in getting approval to hire permanent adjuncts -- they had
Master's degrees, so would not have qualified for tenure track jobs to
begin with -- who were paid on a yearly, rather than hourly basis.  I'm not
too sure of the details, but I believe that they did not have benefits.
They subsequently organized themselves (there were 5 of them} and their
status has been upgraded to permanent lecturers (non-tenured) with higher
pay and health benefits. What sorts of arrangements do your institutions
have regarding adjuncts? What are their qualifications? Could you also
describe your adjuncts' work situations? For instance, I've heard of some
teaching in several institutions so these teachers can earn enough to live.
It seems to me that even if we might not be able to find an ideal solution
to this problem, we should at least be able to improve the situation. I,
for instance, would prefer to do all my teaching in one place even if
without benefits if my only other choice were to travel from school to
school and not have benefits anyway. Before anyone jumps on me, I'm not
advocating that adjuncts not be given benefits. And, in any case, this is
only an example of a "solution." I suspect it would be illegal.
 
Roni
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane
              keane@unix.asb.com
                           (516) 665-7473 (voice)
                                           (516) 968-7891 (fax by appointment)
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<<
=========================================================================
Date:         Fri, 11 Aug 1995 12:44:28 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: cost of comp
 
David,
 
Do you have numbers on the additional costs? They would make a good argument.
 
Roni
 
>As the national hostility of legislatures and trustees (not administrators) to
>tenure spreads (and it's spreading like wildfire), the extensive and willing
>use of adjuncts is a highly visible argument against tenure. If some faculty
>do not need the protection of income and academic freedom that tenure
>provides, why do any faculty? Where institutions use "temporary" faculty for
>needs that are by no means temporary, we are endangering a critical part of
>faculty culture. It's one thing to use adjunct faculty who are "community
>practitioners" hired to bring their real worlkd expertise to the classroom. It
>is another to underemploy our own graduates (often) to meet permanent
>instructional needs. Curiously enough, ASU Main just allowed the English
>Department (yeah, thanks, now that I'm gone) to hire 16 non-tenure full-time
>faculty (at about $30K) to teach composition, keeping only a very few adjuncts
>(mainly those who can afford to be adjuncts). They did this because it was the
>right thing to do. Goodness me. These aren't tenure line positions, but it
>sure is an improvement over what we were doing before. Actually, the
>additional cost is really quite small.
>
>-- David E. Schwalm, Vice Provost for Academic Programs
>___Arizona State University West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane
              keane@unix.asb.com
                           (516) 665-7473 (voice)
                                           (516) 968-7891 (fax by appointment)
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<<
=========================================================================
Date:         Fri, 11 Aug 1995 10:14:43 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: cost of comp
In-Reply-To:  note of 08/11/95 09:38
 
The cost of shifting from part time adjuncts to full time
lecturers/instructors (note: at ASU, lecturers can be appointed for three year
contracts, instructors one year at a time--the regents have strict limits on
the number of lecturers we can have but not on the number of instructors)
depends upon where you are starting from. We were paying most of our adjuncts
in excess of $2,000 per course or $20-25K per year for ten courses. The full
time lecturers get, I think, 30K per year, instructors $25K.The instructors
are almost a wash on salary and the lecturers cost us $5-7K more in salary
(all lecturers are PhD or ABD, Instrucors are MA/MFA). We estimate ERE
(Employee related expenses, benefits, etc.) at 23% of salary, so that's
another $6-7K each--but many of our adjuncts (those teaching three or more
courses) already we getting benefits, so the the real increase may be about
$3000 per. Thus, our move from employing 30+ adjuncts to about 20 full time
lecturers/instructors and just a few adjuncts probably averages out to about
$5,000 each or about $100,000. The English Department salary budget is in
excess of $4 million--just to put this in perspective. The benefits are great.
We get happier and more loyal instructors, working for us alone rather than
driving all over town to put togther an income. The full-time
lecturers/instructors are a stronger, better prepared, more able group
altogether than the collective of our adjuncts. It is reasonable for us to
expect then to pa rticipate in the operations of the program. The level of
professionalism is higher. It's a good deal all around. You really do need to
cost this out for your own institution and try to come up with a plan and
salary schedule that is suitable to your institution and local economy. But
cost it out, consider incremental change, establish some measures of the
benefits you hope to obtain.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 11 Aug 1995 12:01:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
In my earlier post, I tried to differentiate between plagiarism, which
is a set of behaviors defined largely in an academic context, and
copyright infringement, which is a set of legally defined behaviors.
 
If my boss steals my plans, that's copyright infringement, and I can sue
and collect big bucks.
 
If I write a report for my boss, the chances are that my name will never be
on it.  In fact, it will probably go out over my bosses signature.  Since
my job may be to prepare reports for my boss to send out, his/her action is
neither plagiarism nor copyright infringement.  If I can prepare a good
annual report for company by borrowing style, structure, sentences, from
another company, my concern is not that I will be accused of plagiarism,
but that I will be sued for copyright infringment.  If I can use another
company's good ideas and change them enough so that I am within the copyright
laws, I am doing my own company a disservice if I do not do so. How do
you suppose good ideas spread?
 
In the public sector, things are even more clear cut.  There is no copyright
on public documents, and I may use them as I need.  Since my job is to produce
the best document possible for my client/company/boss, I use whatsoever
sources I can, within the legal constraints of the system.
 
There is a certain selfishness inherent in protecting one's work against
plagiarism.  Ron Shook
=========================================================================
Date:         Fri, 11 Aug 1995 15:54:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         stewart margaret <zzstew@ACC.WUACC.EDU>
Subject:      Re: cost of comp
In-Reply-To:  <WPA-L%95081110144480@ASUVM.INRE.ASU.EDU>
 
This is a helpful description.  Are the instructors and lecturers able to
stay in these non-tenure-line positions indefinitely?  At our
institution, lecturers are hired for three-year nonrenewable (or
renewable only once) positions--a truly cruel stipulation.
Margy Stewart
 
On Fri, 11 Aug 1995, David E. Schwalm wrote:
 
> The cost of shifting from part time adjuncts to full time
> lecturers/instructors (note: at ASU, lecturers can be appointed for three year
> contracts, instructors one year at a time--the regents have strict limits on
> the number of lecturers we can have but not on the number of instructors)
> depends upon where you are starting from. We were paying most of our adjuncts
> in excess of $2,000 per course or $20-25K per year for ten courses. The full
> time lecturers get, I think, 30K per year, instructors $25K.The instructors
> are almost a wash on salary and the lecturers cost us $5-7K more in salary
> (all lecturers are PhD or ABD, Instrucors are MA/MFA). We estimate ERE
> (Employee related expenses, benefits, etc.) at 23% of salary, so that's
> another $6-7K each--but many of our adjuncts (those teaching three or more
> courses) already we getting benefits, so the the real increase may be about
> $3000 per. Thus, our move from employing 30+ adjuncts to about 20 full time
> lecturers/instructors and just a few adjuncts probably averages out to about
> $5,000 each or about $100,000. The English Department salary budget is in
> excess of $4 million--just to put this in perspective. The benefits are great.
> We get happier and more loyal instructors, working for us alone rather than
> driving all over town to put togther an income. The full-time
> lecturers/instructors are a stronger, better prepared, more able group
> altogether than the collective of our adjuncts. It is reasonable for us to
> expect then to pa rticipate in the operations of the program. The level of
> professionalism is higher. It's a good deal all around. You really do need to
> cost this out for your own institution and try to come up with a plan and
> salary schedule that is suitable to your institution and local economy. But
> cost it out, consider incremental change, establish some measures of the
> benefits you hope to obtain.
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
>
=========================================================================
Date:         Fri, 11 Aug 1995 14:03:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: cost of comp
In-Reply-To:  note of 08/11/95 13:54
 
Lectureships are renewable indefinitely and MAY be given in 3 year chunks.
Instructorships are also renewable indefinitely but only year-at-a-time. The
regents have said that the number of lecturers may none exceed more than 4% of
the number of tenure line faculty, but there is (oddly) no limit on
instructors. I suspect that the regents will rescind this restriction if we
ask them to. We probably shouldn't ask. Neither position is tenure accruing, a
policy that has been court tested.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 11 Aug 1995 17:03:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: plagiarism
In-Reply-To:  <01HTXUBGUV1OJ096KR@cc.usu.edu>
 
On Fri, 11 Aug 1995 RONRON@CC.USU.EDU wrote:
 
> Let's suppose,
> though, that I am writing a proposal that will get my company a huuuge
> contract to build widgets for the Gummint.  Plagiaism is not only okay
> in this context, it's a virtue.
 
It's a virtue until it turns out that the study you stole for your
contract was flawed--you knew it and, therefore, did not credit the
source.  It then becomes an attempt to defraud which is not exactly
plagiarism because if proven could result in the immediate loss of a
number of your personal freedoms.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 11 Aug 1995 17:10:07 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      What is 'he/s'? (was Re: cost of comp)
In-Reply-To:  <609DFA485E@arus.ubishops.ca>
 
On Fri, 11 Aug 1995, Mieke Koppen Tucker wrote:
 
> "behind he/s back"
>
> Wow! Did you make this up or are you quoting?  How do you pronounce
> "he/s" - if at all?  Sorry about getting sidetracked, for cost of
> comp is a most intereting and useful discussion.
 
I think I made it up, but I do not know how to pronoun[ce] it.  he/s is
the possessive form of s/he.  Or if you rather, "s/he" is a contraction
for "she and/or he," and "he/s" is a contraction for "her and/or his."
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 11 Aug 1995 14:28:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: cost of comp
In-Reply-To:  note of 08/11/95 14:03
 
One ought to be able to develop a simple work sheet to figure out the
additional cost of replacing part-time adjuncts with full-time lecturers or
instructors.
 
1. How many unstaffed sections annually? (say, 60) 2. What do you pay adjuncts
per section? ($1500) 3. What is the annual personnel cost? (60x$1500=$90,000)
4. What annual teaching load for lecturer? (10 per acad year) 5. How many
lecturers needed? (6) 6. Proposed annual salary for lecturers? ($25,000) 7.
Personnel cost with lecturers? ($150,000) 8. Net increase? ($60,000)
 
But don't leave it there. You have to contextualize a 67% increase in costs by
burying it in the departmental budget (at ASU, $100 K in a $4 million dollar
budget, a 2.5% increase). Then distribute the cost over 3-5 years so you're
down to a .5% increase annually, during which time you could do an English
major curriculum revision that might free up some faculty time and reduce the
need by one position. Then you figure the cost per credit hour of your comp
program over against some other programs in the university. It's a
negotiation.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 11 Aug 1995 10:23:58 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      plagiarism
 
Plagiarism is obviously a swamp, so I will not attempt to tackle it globally.
Instead, I'm going to take a chance and talk about only a small issue related t
o dissertations and (by analogy) individual student papers.  In these situation
s I have to assume that a major share of the blame goes to the major advisor or
 the individual teacher.  Apparently, neither one knows the student and the stu
dent's abilities well enough to determine whether the work is the students.  An
d apparently both are looking only at finished (or late stage) drafts.  I find
that I like to be involved in writing projects, from prewriting onward.  I know
 that it is still possible for students to put one over on me, but I think it i
s less likely because I have seen the idea and the text develop.  I would add t
hat, if a dissertation (especially) is an "empty exercise," then the major advi
sor has allowed it to become that.  There is no reason why a dissertation shoul
d not reflect the general publishing culture in the discipline.  If you don't w
ant to join that publishing culture, you may be in the wrong business.  In my e
xperience, students writing dissertations/theses learn a great deal from the
process of inquiry and writing, even against their wills.
Rick Batteiger
Oklahoma State University
=========================================================================
Date:         Fri, 11 Aug 1995 20:48:26 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: What is 'he/s'? (was Re: cost of comp)
X-To:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
 
Robert Royar writes:
 
> I think I made it up, but I do not know how to pronoun[ce] it.  he/s is
> the possessive form of s/he.  Or if you rather, "s/he" is a contraction
> for "she and/or he," and "he/s" is a contraction for "her and/or his."
 
That's what I figured.  Rather like it - for written shorthand
anyway.  If it catches on, we'll have to forward it (with your name
etc.) to OED; they have been asking about this sort of thing.
 
Mieke
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Fri, 11 Aug 1995 21:00:28 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: plagiarism
X-To:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
 
     richard batteiger writes
 
> Instead, I'm going to take a chance and talk about only a small issue related t
> o dissertations and (by analogy) individual student papers.  In these situation
> s I have to assume that a major share of the blame goes to the major advisor or
>  the individual teacher.  Apparently, neither one knows the student and the stu
> dent's abilities well enough to determine whether the work is the students.  An
> d apparently both are looking only at finished (or late stage) drafts.  I find
> that I like to be involved in writing projects, from prewriting onward.  I know
>  that it is still possible for students to put one over on me, but I think it i
> s less likely because I have seen the idea and the text develop.  I would add t
> hat, if a dissertation (especially) is an "empty exercise," then the major advi
> sor has allowed it to become that.  There is no reason why a dissertation shoul
> d not reflect the general publishing culture in the discipline.  If you don't w
> ant to join that publishing culture, you may be in the wrong business.  In my e
> xperience, students writing dissertations/theses learn a great deal from the
> process of inquiry and writing, even against their wills.
 
 
Richard, I completely agree with you.  If faculty are not involved in
their students' writing in some of the ways you suggest, then we can
hardly complain about the results.  I recommend shorter & fewer
papers, but more drafts, proposals, oral presentations or other
forms of discussion and response.  Mieke
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sat, 12 Aug 1995 10:48:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      plagiarism and copyright
In-Reply-To:  <no.id> from "Automatic digest processor" at Aug 12,
              95 00:00:21 am
 
Let us not confuse plagiarism with copyright violations!  (This
started out as a response to Joe but it ended somewhere
else.  So, Joe, you are inspiration--but, as it turns out,
not an opposition.)
 
They are overlapping Venn circles (at least), but they are
not the same.  I can violate copyright by using a longish
thing without persmission and not be trying to pass
it off as my own work.  I can give many examples from zines.
For example, one zine I have is almost entirely made up
of cut and paste photocopy of the new Our Bodies Ourselves
bokk from the Boston Women's Health Collective.  On the inside
front page, the zine producers say that--this  zine is mostly
photocopied from the New ....  They are not plagiarizing in
the sense of trying to get away with presenting things as their
own.  They are violating copyright by reproducing and circulating
without permission.
 
It's sort of the spirit and the letter of
the law.  The zine writers are honoring the spirit but violating
the letter.  If I buy a research paper, I may not be
violating any copyright laws.  I have paid for the right to
present that paper as though it were my own.  Here I would
be violating the spirit but not the letter.
 
Copyright law really has little to do with school plagiarism.  It
started out as a way to enlarge the public domain and is working
now to restrict it.  Plagiarism, I think, has to do with
individualism and Romantic notions of what an author does when
she writes "original" material.  (well, okay, so does copyright.)
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Sat, 12 Aug 1995 13:01:48 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: cost of comp
 
Thanks, David, for describing what you've done at ASU. I'm starting my new
job only in the fall, so I'm sure that even mentioning a change in the
status of adjuncts will give my department the shakes. While I wait for the
appropriate time, I would like to study the matter because I think that
there have to be other more acceptable ways of staffing a writing program
than with adjuncts.
 
Roni
 
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane
              keane@unix.asb.com
                           (516) 665-7473 (voice)
                                           (516) 968-7891 (fax by appointment)
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<<
=========================================================================
Date:         Sat, 12 Aug 1995 14:41:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism and copyright
 
Esther Dyson has an interesting take on intellectual property in the July
issue of "Wired" magazine: "In a Net-based economy of easy replication, the
trick is to control not the copies, but the relationship with the customer."
=========================================================================
Date:         Sun, 13 Aug 1995 08:23:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      Re: plagiarism
 
        When I used to practice law, I kept a folder of
particularly good stuff written by other lawyers.  I used it
regularly in my own work.  Continuing Legal Education courses were
valued by most lawyers strictly according to the usefulness of the
forms in the materials.  Some judges literally did not know what
they were looking at when somebody invented their own way of doing
something rather than using the reigning "plagiarized" local
standard.
        Within academia, our traditions have delimited the range
of "acceptable" discourse, creating empty exercises (to steal a
phrase) with expectations so rigid that it almost makes sense to
do as lawyers do -- to use materials proven effective in actual
practice.
        Isn't it fairly plain, though, that in composition our most
valuable expertise is not in what writings should look like but in
how they might be produced?  This doesn't make life any easier --
processes are as varied and flexible as language itself.  It does,
though, militate against over-valuing the "paper" as the evidence
of learning -- decreasing the value of purchased papers in turn.
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Sun, 13 Aug 1995 10:46:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
Robert -- I 'm not sure I understood your post in response to my plagiarism
comment, so if I'm off base, let me know.
 
You mention that one may steal a study for a contract, and that the study
might be flawed, resulting in what (I think) was a sticky legal situation.
Perhaps we're talking at cross purposes here.  How does one steal a study?
If you mean do I use results of a flawed study without acknowledging the
source, then you have provided me with an excellent example of what I am
talking about.
=========================================================================
Date:         Sun, 13 Aug 1995 10:49:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
Robert -- I've tried to reply to your post on plagiarism three times, and
have given up each time because I'm not sure I understand what it is that
you were trying to say.  Sorry, but I'm a little dense today.  I'm not
sure how one would go about stealing a study.  Let's say, though, that I
use the results of a study in making my pitch in my proposal.  Let's say
that the study is flawed.  Let's say that my proposal wins.  Now, the
end result is not likely to be loss of personal freedom, but loss of
money.  This is the result, not of plagiarism, but of stupidity. Ron Shook
=========================================================================
Date:         Sun, 13 Aug 1995 14:18:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism
 
Keith has made an interesting point: In this age of postmodernism, if the
text is deconstructed--and in the process, devalorized--will this, in turn,
lead to less reliance on "the paper" as guiding artifact?
=========================================================================
Date:         Sun, 13 Aug 1995 15:12:29 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: plagiarism
In-Reply-To:  <01HU0SHNRD6KJ1HI65@cc.usu.edu>
 
On Sun, 13 Aug 1995 RONRON@CC.USU.EDU wrote:
 
> If you mean do I use results of a flawed study without acknowledging the
> source, then you have provided me with an excellent example of what I am
> talking about.
 
Yes, and the idea was also to show that there could be real
consequences such as later contract work having to be redesigned as a
result of problems caused by the original "stolen" work.  I've seen
software for example that "borrowed" code from other software in cases
where the borrower did not understand the original intent of the code
or where the original code had flaws.  Later this code can cause
problems when it is used in a new context.  Here, we're also talking
about the need for meta-discourse surrounding working documents.  Code
needs to be reletively lucid and benefits from comments.
Natural-language text also needs lucidity and benefits from
explanatory apparatus.
 
This is moving off from plagiarism per se and toward the question of
ownership of documents.  I believe that documents must have an
owner-persona to which readers may appeal for clarification.  This
owner-persona is a construct, but as we create that o-p we also
create something akin to a dialogue or meta-dialogue that runs along
the text.  It helps us to overcome difficult passages.  My interests
have lately been more toward technical documents than toward more
academic discourse.  But these could include experiments and
procedural write ups.  Any of the technical documents could become
crucial as the field technician attempts to repair a broken part at
the hydro-electric plant or nuclear power plant.  For that matter, a
misinterpreted specification or a specification based on uncredited
research could lead to major difficulties.
 
And there have been a few scandals in the last few years involving
research that was fabricated--research that in many cases had stolen
from others and that had itself been cited legitimately.  If we find
that scientists are both able to fabricate data and are willing to
borrow data without citing it, then we can be sure that there are
studies which use the faulty research without credit.  When the
legitimate researcher comes along and uses the plagiarist's materials
(even with citation), s/he has compounded the problem.  It is this
writer's work--the legitimate researcher--that ironically get's
caught.
 
Does any of this make sense?
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Sun, 13 Aug 1995 15:25:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: plagiarism
In-Reply-To:  <01HU0SM6ND8IJ1HI65@cc.usu.edu>
 
On Sun, 13 Aug 1995 RONRON@CC.USU.EDU wrote:
 
> Let's say, though, that I
> use the results of a study in making my pitch in my proposal.  Let's say
> that the study is flawed.  Let's say that my proposal wins.  Now, the
> end result is not likely to be loss of personal freedom, but loss of
> money.  This is the result, not of plagiarism, but of stupidity. Ron Shook
>
 
Let's say the plagiarist works for a defense contractor.  S/he comes
across a study that is just the ticket for he/s current proposal.
Problem is s/he a) does not have permission to use it, or b) knows
that citing it would draw attention to work by a competitor.  Now,
there's another assumption I'll make here about plagiarists--they tend
to be sloppy researchers.  Sloppy researchers are unlikely to check on
whether the claims made by the flawed study are accurate (although
it's likely to be part of the researcher's job requirements).  The
study is written and approved.  Cost overruns mount as the company
attempts to carry out the design.  There is no clear paper trail to
track down the incorrect assumptions on which the study was based.
The loss of liberty is an allusion to my belief that the writer (or
the original plagiarist if not the writer) could be found culpable and
negligent--just as the LI school district contemplated legal action
against the teacher with the plagiarised Ph.D.
 
The software designer description in my immediately previou post is
probably a better one than is the defense contractor example.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Sun, 13 Aug 1995 17:19:14 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism
 
Even the "language" of our DNA follows a natural lucidity that, if
interrupted, results not only in mutation but interferes with the
transmission of genetic information ie.,  interfering with the grammatical
pattern of DNA results in a damaged "document."
=========================================================================
Date:         Mon, 14 Aug 1995 07:34:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <950810150429_52044465@aol.com>
 
Just a note on the research I have been doing in the business community:
plagiarism is routine in the corporations I have been watching.  One
person writes something; sends it to her superior; the superior reads it &
thinks it would be better coming from her before she sends it up the
ladder.  She makes a few changes, signs it, sends it up.  This process
could continue through several levels.  Pt. of course it that
notions of plagiarism have to be embedded w/in a context.  (Also, that
writers who will be working in the corporate world are not being
well-served when we impress in them generalized notions of plagiarism).
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 14 Aug 1995 07:45:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <Pine.3.89.9508110958.A69823-0100000@badlands.NoDak.edu>
 
On Fri, 11 Aug 1995, Joan I Hawthorne wrote:
 
> I don't really buy the argument that plagiarism is OK in any but an
> academic context.  If I work for Company X and I am asked to prepare a
> report, I can get away with "plagiarizing" selected pieces of background
> info on the company, etc. only if the report is conceived of as _by_ the
> company in some way.  If it's an annual report, it isn't going to be
> presented as my work, even though I may do the bulk of the writing.  I
> might get some credit, but it's going to be a Company X annual report,
> not personally creditable to me.
>
>
> Joan Hawthorne
 
Joan:
Interesting that we see different things in the business world.  Have you
observed actual incidents that have ruffled feathers under the rubric of
plagiarism?  I would like some explicit, narrated and substantiated
examples (sent privately)-- ones that I will be able to work into my
research.  I can of course imaginge incidents of idea theft--I just
haven't seen them yet in my four months of observing two corporate
executives.
 
Example: a assist vp wanted an additional person in her division.  She
worked on justification for several drafts to give to the vp, who would
give it to the senior vp.  After two months of jockeying memos back and
forth, the vp sent the assist vp a memo with a note saying, here, write it
like this.  The assist vp changed about two words, signed it, sent it back
to the vp who then sent it up to the senior vp, who was well disposed (on
the strength of the memo) to grant the request.  The notion of plagiarism
was very far from these people's minds.
 
I have quite a few examples that fit into this pattern.
 
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 14 Aug 1995 08:02:25 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <Pine.3.05.9508140745.C10708-a100000@cwis.unomaha.edu>
 
Irv--is this really plagiarism, though?  I have written many memos for
other people to sign, since I knew the situation better but they were
better positioned in the academic hierarchy to make a powerful statement
about an issue.  I never once thought of this as plagiarism--just getting
the job done in an efficient way. In fact, we just finished writing a
budget request that was a collaborative effort on the part of three of
us:  the dean, myself, and our fiscal tech.   Writing to get things done is
different than writing for publication or for a grade;  "credit" for what
you write is not important--teamwork in producing a document that will
make some changes is.  It is understood, at least in the administrative
offices that I have been a part of, that the internal documents signed by
the dean or the provost are in fact collaborative efforts;  the signature
indicates the importance of the argument or pronouncement, not the actual
author.
 
Susan H. McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
 
On Mon, 14 Aug 1995, Irv Peckham wrote:
 
> Just a note on the research I have been doing in the business community:
> plagiarism is routine in the corporations I have been watching.  One
> person writes something; sends it to her superior; the superior reads it &
> thinks it would be better coming from her before she sends it up the
> ladder.  She makes a few changes, signs it, sends it up.  This process
> could continue through several levels.  Pt. of course it that
> notions of plagiarism have to be embedded w/in a context.  (Also, that
> writers who will be working in the corporate world are not being
> well-served when we impress in them generalized notions of plagiarism).
> Irv
>
> -----------------
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
=========================================================================
Date:         Mon, 14 Aug 1995 17:17:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
Robert -- Yes, you are making sense, and as I suspected, we are not that
far apart.  I ask myself, "Why is plagiarism bad?" and the answer, "Because
it's intellectual dishonesty" has never been fully satisfactory.  I much
prefer an answer that hooks into procedural consequences.  It's bad because
it leads to reserach fraud, or because it will get you sued, or because it's
sloppy methodology.  That's why I like the copyright idea (leaving aside
for a moment the question of whether or not copyright laws have any meaning
any more).  Ron Shook
=========================================================================
Date:         Mon, 14 Aug 1995 17:24:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
Robert -- Whoops.  I made a post getting us all buddy-buddy before I
read the one about the defense contractor and the flawed study.  Let me
set up the scenario again and respond to it.  Assume that I want to
use the results of a study and do not have the right to those results.  I
use them anyway.  Let's take this no farther than that. Have I plagiarized?
Yes.  What have I done wrong?  I've stolen.  So, the issue is not plagiarism
as we understand it, which is taking thoughts without giving credit, but
theft, which is a punishable offense.  So, though it looks like plagiarism,
it isn't really.  It's something else.
 
Now, let's consider the nature of study results that I can't use.  They can
be only of two types: Proprietary or classified. If they are proprietary and
I can access them, then I can use them for a fee,
 
 
 
 but if I cannot access
them then I'm guilty of industrial espionage anyway.  If they're classified
the DOD is gonna cart me away anyway.
 
So, I don't see any plagiarism _in the sense we think of it at the univeristy_
here (italics should be added).  Remember my original point: plagiarism is
largely confined to a univeristy atmosphere.  What happens outside the
university is another thing altogether.  Ron Shook
=========================================================================
Date:         Mon, 14 Aug 1995 17:26:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism
 
Irv:  Bravo on your post.  I agree.  In my thirteen years as a consultant
to the DoD and to various (large) business concerns, I've never had
plagiarism come up as an issue. Ron Shook
=========================================================================
Date:         Mon, 14 Aug 1995 17:44:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: plagiarism
In-Reply-To:  note of 08/14/95 16:26
 
Plagiarism, outside the realm of copyright violation, probably is largely
confined to universities or educational institutions where students are
supposedly developing certain kinds of writing competencies that are
demonstrated through various kinds of paper assignments. When I ghost-write a
letter for the provost, neither of us is being asked to demonstrate the
ability to write. Been there, done that--in school. But, if my son or daughter
used a ghost written paper to satisfy a writing assignment in college, they
would be guilty of plagiarism. The college writing assignment is an
opportunity (perhaps a sheltered opportunity) for them 1) to develop the
writing ability and 2) to demonstrate their writing ability. A plagiarized
paper frustrates both objectives of the assignment. On the one hand, they
cheat themselves by not engaging in a learning opportunity; on the other they
cheat the university by presenting someone else's ability as their own. Once
the question of whether or not a person "can write" has been answered, the
issue of plagiarism starts to get a little muddier.Different standards apply i
n educational institutions because the purposes of writing (quite properly, I
might add) are quite different there from what they are, generally, in offices
and corporations.  What do you think, Irv?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 15 Aug 1995 01:34:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: plagiarism
 
Cases I can recall:
 
1.  A Washington Post reporter plagiarizes bits and pieces of actual
stories about kids who are heroin addicts.  In her pastiche, the addict
becomes a three-year-old.  Story wins Pulitzer, only when some reporter
attempts a "where is he now?" followup--well, reporter loses her Pulitzer,
her job, her career.
 
2.  A Dean of Communications at a major university publishes a textbook.
One Chapter seems familiar to a number of readers.  For good reason.  It's
plagiarized from another textbook.  He loses his job, his career--and
probably his royalties.
 
3.  A graduate student, under the gun and extremely intimidated by a
big-time prof, turns in a paper that is copied in toto from a little-read
journal.  Unfortunately, the big-time prof reads that journal, and this
straight-A student is out of the program.
 
4.  A student includes in his portfolio the lyrics from a song on a popular
album, claiming that they are his own and that he had gone through a great
deal of anguish and revision to get the poem just right.  A portfolio
reader recognizes the lyric.  The student's admission to major university
is revoked.
 
I think all these cases sound the same, and that all constitute plagiarism.
I sympathize, I guess, with the urge to downplay plagiarism--it's really
an infrequent occurrance that receives far too much attention.  But I don't
get why so many folks on this list are trying to define plagiarism out of
existence, just because it is OK in some contexts and not in others.  So's
belching.
 
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Tue, 15 Aug 1995 08:12:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Writing Programs
X-To:         Prof Michael P Parker <mparker@nadn.navy.mil>
X-cc:         "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <Pine.SUN.3.91.950808164520.532B-100000@norfolk>
 
Michael,
        My computer has suffered heat rash; hence the delay.
 
        To get onto the WPA Listserv, send a message to:
 
listserv@asuvm.inre.asu.edu
 
You message should read something like
 
        subscribe <your name> wpa-listserv
 
To post messages on the wpa-l list:
 
wpa-l@asuvm.inre.asu.edu
 
        I hope this works; if not, let me know.
 
 
        You can read my colleague, Alice Gillam, by writing to her at
<agillam@csd.uwm.edu>
 
        All the best.
 
Charles
 
 
 
On Tue, 8 Aug 1995, Prof Michael P Parker wrote:
 
> Dear Professor Schuster (Charles? Chuck?):  Thanks again for your advice
> on our writing center issues.  If you send the information, I'd be glad
> to hook on to the forum and spring the questions there if our Freshman
> Writing Director, Howard Barton, hasn't done it already.  I appreciate
> your encouragement, and I'll keep you posted on what happens.
>
>                               Mike
>
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 15 Aug 1995 10:01:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism
 
Various efforts to prosecute those who "borrow" graphical images and
rearrange or reproduce them, and the ongoing effort to encrypt information to
safeguard ownership points out that to some people software is not freeware.
Surely the recent case involving AIDS research where an American researcher
was discredited for "borrowing" the research of French scientists underscores
the hoplessness of plagiarism.
=========================================================================
Date:         Tue, 15 Aug 1995 10:05:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: plagiarism
 
 I agree with Bill. After reading numerous technical journals devoted to
software production, the act of plagiarism is a very real occurrence --
information is not anonymous.
1. Can we add the discredit brought upon the author of "Roots" after various
sections of the book were found to be plagiarized?
2. Senator Biden's heavyhanded act of plagiarism?
=========================================================================
Date:         Tue, 15 Aug 1995 10:09:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <Pine.OSF.3.91.950814075144.22527C-100000@unicorn.it.wsu.edu>
 
Sue:
Regarding my example (& I have observed many more with a similar paradigm
of ambiguous or ghost authorships):
 
No.  I wouldn't call it plagiarism.  A newly hired supervisor has to write
up his first monthly report (I am thinking of a male manager I am
observing).  He finds in the files the last report that the previous
manager wrote.  My friend changes a few words, names, etc., signs it,
sends it to his supervisor.  This is called getting things done.
 
By the abstract notions of plagiarism (using the words/ideas of another
without acknowledging the source), these acts would fit under the rubric
of plagiarism.  I would say that discussions of plagiarism (like
discussions of to grammar or not to grammar) tend to get a bit wacky
unless they are contextualized.  Especially true because they are suffused
with ideological subtexts.
 
As a teacher who functions in a workshop atmosphere, I have rarely come
into contact with "plagiarism" except in these discussions of what happens
elsewhere.  When it happens (if it can "happen"), it comes in small doses.
I treat it as something like a comma fault rather than a crime.
 
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 15 Aug 1995 10:25:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <WPA-L%95081417444284@ASUVM.INRE.ASU.EDU>
 
On Mon, 14 Aug 1995, David E. Schwalm wrote:
 
> issue of plagiarism starts to get a little muddier.Different standards apply i
> n educational institutions because the purposes of writing (quite properly, I
> might add) are quite different there from what they are, generally, in offices
> and corporations.  What do you think, Irv?
>
Agreed w/ almost all that you said (although I am still a little surprised
that plagiarism issues would arise in too many current writing
classes--maybe in other fields where papers are more or less just
assigned).
 
One other issue that I at least think about: we might want to set up
writing situations that reflect the kinds of writing situations we have
observed in professional communities.  Many of these people in
corporations have not really been "certified" as "competent" writers-- any
more, that is, than incoming firstyear students have been certified by
their having made it through high school & into our particular colleges.
I see much more emphasis on a team approach to writing (and to most
activities) in the business world than I do in school.  Consequently,
issues of plagiarism are more or less moot in the business community;
ironically, they push funny buttons in the educational community.
 
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 15 Aug 1995 11:30:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      ESL
 
My colleagues and I are preparing a job announcement for an ESL position, and
we could use some advice.  We would like this person to develop and administer
our small- to medium-sized ESL program and teach one or two grad courses in
the area.  Because of the size of our department (30) we cannot hire more than
one person in the area, and we tend to hire people in clusters of related
specializations as a way of focusing our efforts (particularly on the grad
level) and of increasing the reputation of our department.  What might we ask
for in our ad?  In particular, should we ask for work in discourse analysis?
Contrastive rhetoric?  Applied linguistics?  We would like this person to be
able to teach some of our lingusitics courses but at the same time to be able
to work closely with our rhet and comp faculty.  Thanks for your help.
 
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Tue, 15 Aug 1995 11:38:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: plagiarism
In-Reply-To:  Message of Tue, 15 Aug 1995 10:25:24 -0500 from
              <peckham@CWIS.UNOMAHA.EDU>
 
If (in the academic world) ideas are a form of capital (can sometimes be
exchanged for monetary capital), then to take my ideas is to take my money.
To cite me appropriately is to borrow my money and return it with interest
in the form of a citation I can regard as a mark of my increasing reputation
(capital) and sometimes use (through a citation index) for promotion or an
increase in pay.  I think this is part of the mechanism--at least a part that
helps explain the contrasts Irv points our between academic and business
worlds, though the whole isssue is much more complex.  What I would like to
find out is what concept of plagiarism operates in these parts of business that
are heavily research oriented.  Motorola, for example, has three kinds of
employees: business types, tech/engineering types, and "pure research" types.
 
The company manages and rewards each group in different ways.  Are the concepts
of plagiarism likewise different?
 
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Tue, 15 Aug 1995 21:37:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HERB SHAPIRO <hshapiro@SESCVA.ESC.EDU>
Subject:      Citation in "Harper's"
 
The article in Harper's entitled, "This Pen for Hire:  On Grinding Out Papers
for College Students" by Abigail Witherspoon (pseudonym) appeared in the
June, 1995 issue of Harper's Magazine.
   ----------------------------------------------------------------
    Herb Shapiro              BITNET: HSHAPIRO@SNYESCVA.BITNET
   Writing Program Director       INTERNET:HSHAPIRO@sescva.esc.edu
   SUNY / Empire State College
   8 Prince Street
   Rochester, New York 14607
   716 244-3641, ext. 124 (office)
   (716) 473-1949 (fax number)
  ------------------------------------------------------------------
=========================================================================
Date:         Tue, 15 Aug 1995 18:59:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Miraglia <miraglia@WSU.EDU>
Subject:      draft: WAC address list
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Sue McLeod and I have compiled the addresses that we received from our
request at the beginning of the summer.  Many thanks to the many who
responded!
 
Ultimately we expect to have these addresses stored in a database format
and available via anonymous FTP; this would allow you to import the
information into most address/contact programs.  At the moment, however, we
are interested in double-checking the accuracy of the list and filling in
whatever gaps we can.
 
Please find yourself on the list (it is arranged alphabetically by school
name) and verify that the information is present and complete.  If you
would like us to modify the list in any way, please let me know; also, if
you have contact information for WAC directors not currently listed here,
please consider providing that information.  [PLEASE SEND
CORRECTIONS/ADDITIONS TO: miraglia@wsu.edu WITH THE SUBJECT, "WAC
ADDRESSES."]
 
We will repost the list once more in a few weeks (with an additional
request for revisions); after that, we will hopefully post an ftp address
where you can get your hands on the data in a more useful form.
 
Eric Miraglia
Washington State University
 
****************************
 
Mieke Koppen Tucker
Director, Writing Proficiency Programme
Writing Centre
Bishop's University
Lennoxville, Que.
Canada J1M 1Z7
Phone:  819-822-9600
Fax:  819-822-9661
E-mail:  mktucker@arus.ubishops.ca
 
 
Dr. Jerry Zurek
English & Communication Dept.
Dept. Chair
Cabrini College
610 King of Prussia Rd.
Radnor, PA 19087-3698
610-902-8360
Zurek@hslc.org
 
 
Edward M. White, Upper-Division Writing Coordinator
English Department
California State University, San Bernardino
5500 University Boulevard
San Bernardino, CA 92407
Tele: 909-880-5845
FAX: 909-880-5926
Email: EWHITE@WILEY.CSUSB.EDU
 
Carol Peterson Haviland
Director, Writing Center
California State University, San Bernardino
(909) 880 5833
 
 
Dean Ward
Director, Academic Writing Program
English Dept.
Calvin College
Grand Rapids, MI 49546
 
 
Dr. Leone Scanlon
Director of the Writing Center
Clark Univ.
950 Main St.
Worcester, MA  01610-1477
phone: (508) 793-7469
fax: (508) 793-8892
lscanlon@vax.clarku.edu
 
 
Robert Marrs
Chair, Rhetoric Department
Coe College
Cedar Rapids, IA  52402
Office Phone: (319) 399-8707; FAX: 399-8830
EMAIL:  rmarrs@coe.edu
 
 
Sylvia H. Gamboa
English Department
College of Charleston
Charleston,  SC 29424
(803) 953-5664
gamboas@ashley.cofc.edu
 
 
Jonathan Monroe, Director, John S. Knight Writing Program
        jbm3@cornell.edu
Katherine Gottschalk, Director, Freshman Writing Seminars
        kkg1@cornell.edu
159 Goldwin  Smith Hall
Cornell University
Ithaca, New York 14853
607-255-4061;
fax:  607-255-1454
 
 
Kevin Davis
Writing Center
East Central University
Ada, OK  74820
405-332-8000
kdavis@mailclerk.ecok.edu
 
 
Dr. Linda Calendrillo
Dept. of English
Eastern Illinois University
Charleston, IL 61920
(217)581-2520;  581-2428
 
 
Amy K. Berlin
Academic Assistant
Edison Community College
1973 Edison Drive
Piqua  OH  45365
berlin@edison.cc.oh.us
 
 
Professor Margaret Williams
Assistant Professor Norm Gayford
Humanities Area
Genesee Community College
One College Road
Batavia, NY  14020
716/343-0055 (collge phone)
 
 
Chris Thaiss
Director, WAC
MSN 3E4
George Mason University
Fairfax, Virginia 22030
Phone 703-993-1160 or 703-993-1196
Fax 703-993-1161
cthaiss@osf1.gmu.edu
 
 
Carol Roberts
Department of English
Indiana-Purdue U. at Fort Wayne
2101 Coliseum Blvd. East
Fort Wayne, IN 46805-1499
phone: 219-481-6028
email: robertsc@cvax.ipfw.indiana.edu
 
 
Sharon Hamilton
Coordinator of Campus Writing, IUPUI
Dept. of English
425 University Blvd
Indianapolis IN 46202-5140
317 274-2171
shamilto@indycms.iupui.edu
 
 
David R. Russell
Rebecca Burnett
English Department
Iowa State University
Ames, IA 50011
USA (515) 294-4724
drrussel@iastate.edu
 
 
Laurentian University in Sudbury, Ontario, Canada:
 
1.  Dr. Normand Fortin
    Director, Language Centre
    Laurentian University
    Sudbury, Ontario, Canada
    P3E 2C6
    tel:  (705) 675-1151, ext. 4110
    email: nfortin@admin.laurentian.ca
 
2.   Professor Philippa Spoel
     WAC Faculty Consultant
     Department of English
     Laurentian University
     tel: (705) 675-1151, ext 4345
     email:  pspoel@nickel.laurentian.ca
 
3.   Professeure Renee Corbeil
     LIP Faculty Consultant
     Department of French
     Laurentian University
     tel:  (705) 675-1151, ext. 4315
 
 
John R. Boly
Marquette University
Department of English
Coughlin, 335
P.O. Box 1881
Milwaukee, WI  53201-1881
e-mail: BOLYJ@vms.csd.mu.edu
 
 
Charles O. Lloyd, Chair
University WAC Committee
Department of Classical Studies
Marshall University
Huntington, WV 25755
 
 
LISA EMERSON, Writing Consultant
Learning Support Centre,
Massey University, New Zealand
Phone: +64 6 356 9099
E-Mail: L.Emerson@massey.ac.nz
Fax: +64 6 350 5608
 
 
Pamela B. Childers
Caldwell Chair of Compositin
The McCallie School
500 Dodds Avenue
Chattanooga, TN 37404
615-495-5849
615-493-5656 (FAX)
pfarrellch@aol.com
 
 
Dr. Chris Burnham
Director of WAC
Box 3E, Dept. of English
New Mexico State University
Las Cruces, NM 88003
E-mail: cburnham@nmsu.edu
Phone: 505-646-3931
Fax: 505-646-7725
 
 
Dale Sullivan
Coordinator of WAC
English Department
Northern Illinois University
DeKalb, Illinois  60115-2863
 
 
David Fuller, Co-director
Writing-for-Learning Project
Office of Graduate Studies
Northern State University
Aberdeen, SD  57401
Tele: (605)626-2558
Fax:  (605)626-2542
Internet:  fullerd@wolf.northern.edu
 
 
Keith Rhodes
Coordinator of Composition
English Department, Colden Hall
Northwest Missouri State University
Maryville, MO 64468
816-562-1860
0100710@Acad.NwMissouri.Edu
 
Ms. Brenda Ryan
Coordinator of the Writing Center
Department of English, Colden Hall
Northwest Missouri State University
Maryville, MO 64485
0100374@Acad.nwmissouri.edu
(816)562-1853
 
 
Professor Adrienne Robins
Occidental College
1600 Campus Rd.
Los Angeles, CA 90041
(213)259-2962
fax(213)259-2958
email robins@oxy.edu
 
 
Dr. Sharon Sharp and Dr. Dennis Sigmon
Co-Directors of Activity I (Communications Skills Proficiency), Title III Grant
 
[WAC Program has started as a part of this grant]
 
Dr. Sharon Sharp
Education Department
Education Building
Pembroke State University
Pembroke, NC 28372
 
Dr. Dennis Sigmon
Communicative Arts Department
Classroom North Building
Pembroke State University
Pembroke, NC 28372
 
 
Bill Schang
Ripon College
schangb@mac.ripon.edu
 
 
Twila Yates Papay
Director of Writing Programs
Box 2655
Rollins College
Winter Park, FL 32789
E-mail: typapay@rollins.edu
 
 
Annette Lopp
Director Institutional Research and Assessment
Rose State College, 6420 SE 15th Street, Midwest City, OK 73110
Phone:(405) 736-0356
FAX: (405) 736-0260
E-Mail:  ALOPP@ms.rose.cc.ok.us
 
 
Phil Keith
English Dept
St. Cloud State Univ
720 4th AvS
St. Cloud, MN  56301
pkeith@tigger.stcloud.msus.edu
 
 
Linda Hunter
Director of Writing Across the College
1520 St. Olaf Avenue
St. Olaf College
Northfield, MN 55057-1098
Phone: (507)646-3288
E-mail: huntl@stolaf.edu
 
 
Donnalee Rubin
Director WAC
English Dept.
Salem State College
Salem, MA 01970
drubin@mecn,mass.edu
508-741-6076
 
 
Dr. Patricia Williams
Professor of Education/Director of WAC
Department of Curriculum and Instruction
Sam Houston State University
Huntsville, TX  77341
Phone: (409) 294-1143
E-mail EDU_PAW@SHSU.EDU
 
 
Dr. Luke Reinsma
Associate Professor of English/Director of WAC
Seattle Pacific University
Seattle, WA  98119
Tel. (206) 281-2093
E-mail: lreinsma@spu.edu
 
 
Jeanne R. Ezell
Director of South MS Writing Project and Writing Across the Curriculum
Southern Station Box 10021
Hattiesburg, MS 39406-0021
601-266-5066, 601-266-5081 phone
601-266-5757 fax
E-mail: dcconrad@whale.st.usm.edu
 
 
Patricia A. Dunn
Chair, Committee on Writing
Assoc. Prof. of English
Utica College of Syracuse University
1600 Burrstone Road
Utica, NY 13502-4892
315 792-3057
FAX 315 792-3292
 
 
Neil Daniel
Department of English
Box 32872
Texas Christian University
Fort Worth, Texas  76129
Phone: 817/921-7240
Fax: 817/921-7333
e-mail: N.Daniel@tcu.edu
 
Christina Murphy
William L. Adams Writing Center
Box 32875
Texas Christian University
Fort Worth, Texas  76129
Phone: 817/921-7221
Fax:817/921-7702
e-mail: C.Murphy@tcu.edu
 
 
Donna Reiss
Associate Professor of English
Tidewater Community College
1700 College Crescent
Virginia Beach, VA 23456
Phone: 804-427-7364; fax 804-427-7326
tcreisd@vccscent.bitnet or dreiss@infi.net
 
Judy Williams, Division of Math and Science
Tidewater Community College
1700 College Crescent
Virginia Beach, VA 23456
phone 427-7177
[best contact for 1995-6]
 
 
Dr. Beverly C. Wall, Director
Allan K. Smith Writing Center
Associate Professor of Composition and Rhetoric
Trinity College
Hartford, Connecticut 06106
Phone (203) 297-2459; Fax (203) 297-5258
Email:  Beverly.Wall@mail.trincoll.edu
 
 
Barry Maid
bmmaid@ualr.edu
Dept. of Rhetoric and Writing
University of Arkansas at Little Rock
 
 
Barbara E. Walvoord
Director of Writing Across the Curriculum/Professor of English
P.O. Box 210069,
Univ. Cincinnati
Cincinnati, OH 45221-0069
Phone 513-556-3833
FAX 513-556-0142
e-mail: walvoobe@ucenglish.mcm.uc.edu
 
 
Chari Norgard
Director, Academic Center
University of Houston-Victoria
2506 East Red River
Victoria, Texas  77901
Phone: (512) 576-3151 ext. 316
Fax: (512) 572-8463
Email: VCOMACLN@VICVX2.VIC.UH.EDU
 
 
University of Illinois, Urbana-Champaign:
 
Gail E. Hawisher, Associate Professor of English
Director, Center for Writing Studies
Department of English
Center for Writing Studies
Urbana, IL 61801
217-333-3251 Center for Writing Studies
217-333-4321 fax
(hawisher@uiuc.edu)
 
Paul A. Prior, Assistant Professor of English    (pprior@ux1.cso.uiuc.edu)
Director, WAC Graduate Student Program
 
 
Lillian Bridwell-Bowles, Director
Center for Interdisciplinary Studies of Writing
University of Minnesota
227 Lind Hall
207 Church St. S. E.
Minneapolis, MN   55455
612-626-7579
FAX 612-626-7580
Immediate Online Contact Person:
        Michael Kuhne, Research Fellow
        kuhn0004@gold.tc.umn.edu
 
 
Dr. Martha A. Townsend
Director, Campus Writing Program
325 GCB
University of Missouri-Columbia
Columbia, MO  65211
314-882-4881 (office)
314-884-5438 (fax)
writmat@showme.missouri.edu
 
 
Dr. Elizabeth Cummins
Chair, Department of English
UM-Rolla
Rolla, MO 65401
Phone:  314-341-4622
FAX:  314-341-4600
 
 
Roberta W. Lee, Supervisor, Writing Centre
University of New Brunswick, Saint John
P.O. Box 5050
Saint John, New Brunswick E2L 4L5
CANADA
506-648-5502(phone)
506-648-5528(fax)
E-mail address: LEE@UNBSJ.CA
 
 
There are two WAC people here (UND), and we coordinate different parts of
the program:
 
Joan Hawthorne
WAC Coordinator
Box 7100
701-777-3600 (phone),
hawthorne@badlands.nodak.edu
 
Libby Rankin
UWP Director
Box 7100
701-777-3600 (phone),
rankin@badlands.nodak.edu
 
 
Margaret Marshall
English Department
501 Cathedral of Learning,
University of Pittsburgh
Pittsburgh PA. 15260.
(412) 624-4285
home= (412) 422-7062
fax=(412) 624-6639
 
Linda Burns
CAS
Office of the Dean
Thack 0140
University of Pittsburgh
Pittsburgh, PA. 15260
(412) 624-6480
 
 
Joan Mullin
Director, Writing Across the Curriculum and Writing Center
University of Toledo
2801 W. Bancroft
Toledo, Ohio  43606-3390
phone : 419-537-4939
fax number: 419-537-2417
email address: jmullin@uoft02.utoledo.edu
 
 
Dr. Margaret Procter
Coordinator, Writing Support
Room 216, University College
University of Toronto
Toronto, Ontario M5S 1A1
Canada
PHONE: 416-978-8109
FAX:   416-971-2027
E-Mail: procter@epas.utoronto.ca
 
 
Joan Graham
Director, Interdisciplinary Writing Program
Box 35-4330
University of Washington
Seattle, WA  98195
(206)543-0758
jbgraham@u.washington.edu
 
 
Don Pattow
Writing Emphasis Coordinator
English Dept.
University of Wisconsin-Stevens Point
Stevens Point, Wisconsin 54481
Phone: (715) 346-4307
Fax: (715) 346-4215
Email: dpattow@uwspmail.uwsp.edu
 
 
Jane Nelson, Director
University of Wyoming Writing Center
Center for Teaching Excellence
University of Wyoming
Laramie, WY  82071
(307) 766-5004
jnelson@uwyo.edu
 
 
Dr. Charles Reinhart, Chair
Department of English
Vincennes University
Vincennes, In. 47591
phone: (812) 888-4512
fax 812-888-5868
email: reinhart@VUNET.VINU.EDU
 
 
Vicki Edelnant
WAC Coordinator
Wartburg College
Waverly, Iowa 50677
 (319) 352-8376
e-mail EDELNANT@WARTBURG.EDU
[This is for 1995-96 only]
 
 
Margaret E. Stewart, Coordinator
Writing across the Curriculum
%Dept. of English
Washburn University
Topeka, Kansas  66621
913-231-1010 Ext. 1734 or 1441
zzstew@acc.wuacc.edu
 
 
Susan H. McLeod
Director of WAC
Washington State University
Pullman, WA 99163-2630
 
 
Dr. Jane Lasarenko
Assistant Professor, English; Director of WAC Program
English Department
P.O. Box 908
West Texas A & M University
Canyon, TX  79016
(806) 656-2463
jane@wtamu.edu
 
 
Professor Carolyn Kirkpatrick, Coordinator
College-Wide Writing Program
York College/CUNY
Jamaica, NY  11451
O phone: 718/262-2127, 2128
H phone: 212/222-8241
O fax:   718/262-2027
kirkpatrick@ycvax.york.cuny.edu
=========================================================================
Date:         Wed, 16 Aug 1995 07:47:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Hunter <huntl@STOLAF.EDU>
Subject:      Re: draft: WAC address list
In-Reply-To:  <199508160202.TAA14458@cheetah.it.wsu.edu>
 
You asked for verification, but I wasn't sure if you wanted that in
print! (electronic or otherwise)  If you want electronic, you have mine.
My addresss, etc. is correct.
 
Linda Hunter (huntl@stolaf.edu)
1520 St. Olaf Avenue
St. Olaf College
Northfield, Minnesota 55057-1098
=========================================================================
Date:         Wed, 16 Aug 1995 08:50:27 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      computer grades essays
X-To:         g-colomb@uiuc.edu, hawisher@uiuc.edu, p-prior@uiuc.edu,
              ablake@uiuc.edu, m-pemberton@uiuc.edu, umcomp@maroon.tc.umn.edu,
              nshapiro@deans.umd.edu, crfarris@indiana.edu,
              djolliff@condor.depaul.edu, woodland@umich.edu
 
Back to school treat for the day -- this item appeared in our local paper
Monday.  Enjoy:
 
New York (AP) - A computer program devised by a former English teacher
performs as well as people in grading essays, a development that could
someday mean a lot more writing for high school and college students.
        English teachers would feel more free to assign essays if they
burden of evaluating them could be shifted to a computer, said researcher
Ellis Page, who presented results from a test of the program Sunday at the
annual meeting of the American Psychological Association.
        The program also could grade essay questions in statewide or
nationwide tests, said Page, a former high school teacher who is now a
professor of educational psychology at Duke University in Durham, N.C.
        The results of the program's tests are "very impressive," said
Joanne Lenke, executive vice president of The Psychological Corporation in
San Antonio, Texas, which develops and evaluates educational tests.
        The program, called PEG for Project Essay Grade, was tested for how
well its assessment of 300 essays written by college and postgraduate
students agreed with the rankings of humans.
        The test was based on the idea that the more judges evaluate a
given essay, the closer their average rating will come to the real value of
the essay.  That real value would emerge from the rankings of a huge number
of judges.
        Results showed that PEG did slightly better than even the combined
rating of three human judges.  But PEG cannot evaluate essays in the same
way a person can.  Instead, it works indirectly and, for example, can only
judge creativity by measuring other factors that are statistically
associated with creativity.
        In the test Page reported, for example, the computer first plowed
through 1,014 essays and measured a large number of traits like overall
length, sentence structure, spelling accuracy and the rarity of the words.
        Then, given the human ratings of each essay, it juggled how much
importance to assign each trait until it reached a pattern that let it
match the human rating.
        Once that pattern was in place, it was ready for the test with the
300 essays for which it was not given the human ratings.
 
 
-----
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 16 Aug 1995 10:00:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gail E. Hawisher Gail E. Hawisher" <hawisher@UIUC.EDU>
Subject:      Re: computer grades essays
X-To:         debaron@uiuc.edu
X-cc:         debaron@uiuc.edu, g-colomb@uiuc.edu, p-prior@uiuc.edu,
              ablake@uiuc.edu, m-pemberton@uiuc.edu, umcomp@maroon.tc.umn.edu,
              nshapiro@deans.umd.edu, crfarris@indiana.edu,
              djolliff@condor.depaul.edu, woodland@umich.edu
 
Dennis -- I think Page first devised this program in the 60s, seriously.
Perhaps this is an update? Interestingly, I understand that with the rise
of Distance Education (sometimes in schools that usually meet
face-to-face), these computer-generated graders now have the publishers
interested.  If you're going to teach 50 students online, they say, you'll
also want a non-human online grader. Let's hope this practice doesn't
become trendy!  Sigh.  Gail
 
 
>Back to school treat for the day -- this item appeared in our local paper
>Monday.  Enjoy:
>
>New York (AP) - A computer program devised by a former English teacher
>performs as well as people in grading essays, a development that could
>someday mean a lot more writing for high school and college students.
>        English teachers would feel more free to assign essays if they
>burden of evaluating them could be shifted to a computer, said researcher
>Ellis Page, who presented results from a test of the program Sunday at the
>annual meeting of the American Psychological Association.
>        The program also could grade essay questions in statewide or
>nationwide tests, said Page, a former high school teacher who is now a
>professor of educational psychology at Duke University in Durham, N.C.
>        The results of the program's tests are "very impressive," said
>Joanne Lenke, executive vice president of The Psychological Corporation in
>San Antonio, Texas, which develops and evaluates educational tests.
>        The program, called PEG for Project Essay Grade, was tested for how
>well its assessment of 300 essays written by college and postgraduate
>students agreed with the rankings of humans.
>        The test was based on the idea that the more judges evaluate a
>given essay, the closer their average rating will come to the real value of
>the essay.  That real value would emerge from the rankings of a huge number
>of judges.
>        Results showed that PEG did slightly better than even the combined
>rating of three human judges.  But PEG cannot evaluate essays in the same
>way a person can.  Instead, it works indirectly and, for example, can only
>judge creativity by measuring other factors that are statistically
>associated with creativity.
>        In the test Page reported, for example, the computer first plowed
>through 1,014 essays and measured a large number of traits like overall
>length, sentence structure, spelling accuracy and the rarity of the words.
>        Then, given the human ratings of each essay, it juggled how much
>importance to assign each trait until it reached a pattern that let it
>match the human rating.
>        Once that pattern was in place, it was ready for the test with the
>300 essays for which it was not given the human ratings.
>
>
>-----
>
>Dennis Baron                                           debaron@uiuc.edu
>
>Department of English                         office: 217-333-2392
>University of Illinois                                fax: 217-333-4321
>608 South Wright Street                       home: 217-384-1683
>Urbana, Illinois 61801
=========================================================================
Date:         Wed, 16 Aug 1995 11:00:58 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Citation in "Harper's"
 
There was an article a year or two ago in Texas Monthly magazine as well. The
person set out to assist students with the crafting of papers, but ended
up--through bribes and coercion--writing entire papers.
=========================================================================
Date:         Wed, 16 Aug 1995 11:10:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: computer grades essays
 
I already know of two community colleges that require students to type
impromptu essay topics into the computer so that faculty can run them through
Writer's Workbench and a reading reliability check.  If the students achieve
writing at the 10th grade level, they are deemed proficient enough to enter
the standard first-year composition course.  What is so frightening about
all of this is that longer sentences are deemed better, and the computer
can't possibly evaluate anything but the mechanical.
 
I wonder how the authors of the Bible, Hamlet, Sister Carrie, A Rose for
Emily, etc. would do on this computerized writing test?
 
I also wonder what score the computer would give to an essay composed of
paragraphs of completely unrelated but stylistically beautiful sentences?
 
Bob Holderer
Edinboro University of Pennsylvania
=========================================================================
Date:         Wed, 16 Aug 1995 06:32:14 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Janice Cook <cook@LEAHI.KCC.HAWAII.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  <01HU503H9KV68WWI3M@edinboro.edu>
 
Bob is on track to wonder about this.  I read about this program in an
earlier issue of Education Week which also reported about a student who
wrote a nonsense essay with long, grammatical sentences and scored an A
on it.  In that article, Page recommended that a real person still read
most of the essays being graded by PEG.
 
Janice Cook
Kapiolani Community College
Honolulu, HI
 
On Wed, 16 Aug 1995, Dr. Bob Holderer wrote:
 
>
> I also wonder what score the computer would give to an essay composed of
> paragraphs of completely unrelated but stylistically beautiful sentences?
>
=========================================================================
Date:         Wed, 16 Aug 1995 13:27:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Brian A." <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  note of 08/16/95 11:16
 
In answer to Bob's question about how certain texts would fare in a computer-
gernerated analysis, I had a student in a seminar on assessing and responding
to student writing run several textsthrough one of these programs.  From what
I can remember it found fault with texts like the Gettysburg Address, Hemingway
and Faulkner.  Prose from tabloids like the National Enquirer did much better.
As Gail points out, this line of inquiry has been going on for quite some time.
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
=========================================================================
Date:         Wed, 16 Aug 1995 13:47:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: computer grades essays
 
It's frightening to think that there are still significant enough
numbers of folks in key positions that still hold onto the
Current-Traditionalist notions that mechanics and correct usage (i.e.,
style) are the only two traits worth measuring to determine effective
writing.  Programs like PEG will do little more than to show students
that they are right in their assumptions that it doesn't matter what
you say when you write just as long as the sentences are
"grammatically correct."
 
Bob Holderer
Edinboro University of Pennsylvania
to allow something like PEG
=========================================================================
Date:         Wed, 16 Aug 1995 11:26:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: plagiarism and copyright
In-Reply-To:  <9508121548.AA26254@cwis.unomaha.edu> from "Joan
              Livingston-Webber" at Aug 12, 95 10:48:51 am
 
Joan's distinction between plagiarism and copyright starts to evaporate
even as it complicates.  You might note that Andrea Lunsford has a
terrific essay on this topic (which she calls "intellectual property") in
the forthcoming book, Composition in the 21st Century (Southern Illinois
UP), which is now advertised for November publication.  On the
tangentially related subject of citation from this list, I hope some of
you will notice that I do that in an article in the Journal of Basic
Writing, due out this fall, and will comment on whether I do so properly.
                                --Ed White
=========================================================================
Date:         Wed, 16 Aug 1995 14:31:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: computer grades essays
 
Brian,
 
I would enjoy seeing what the computer found wrong with the Gettysburg
Address and the other texts in question.
 
The only way that we can prevail against those who want to evaluate
writing the quick and dirty way is to show the public what
these computerized programs have to say about texts (i.e., the
Gettysburg Address) that many would normally consider models of
good writing.
 
 
Bob Holderer
Edinboro University of Pennsylvania
=========================================================================
Date:         Wed, 16 Aug 1995 11:50:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: plagiarism
In-Reply-To:  <Pine.3.05.9508140715.F10708-b100000@cwis.unomaha.edu> from "Irv
              Peckham" at Aug 14, 95 07:45:16 am
 
Irv, here's another dimension to the issue.  When I worked in our central
office, I would often write documents to be signed by those with big
titles; in fact I would bet that few of the documents sent out by bigwigs,
whether in universities or businesses, are written by them.  I remember
one document I wrote for our (then) Chancellor which kept coming back to
me for revision because it was TOO clear and used active verbs.  I kept
worsening the writing until it was fuzzy enough to pass the legal staff.
It was the reverse of our revered writing process. It went out has HIS
document.  But this is staff work, not plagiarism.  --Ed White
=========================================================================
Date:         Wed, 16 Aug 1995 12:03:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: draft: WAC address list
In-Reply-To:  <199508160202.TAA14458@cheetah.it.wsu.edu> from "Eric Miraglia"
              at Aug 15, 95 06:59:21 pm
 
Eric and Sue, thanks for putting this list together. I plan to print it
from your next email, so I hope you get all corrections in for that.
Please change my FAX number to 909 880-7086 and use that same FAX number
for Carol Haviland in my department as well.  All else looks right.
                                                Ed White
=========================================================================
Date:         Wed, 16 Aug 1995 12:09:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  <199508161349.AA18370@ux1.cso.uiuc.edu> from "debaron@UIUC.EDU"
              at Aug 16, 95 08:50:27 am
 
Dennis, that idiot computer-grading idea has been around for over 20
years.  I like to extend the concept, that is, of finding whatever the
computer can measure that relates to real readings, to athletics.  We
could ask computers to evaluate the characteristics of all sports teams
and determine the winners of all games without actually having to play any
of them!  What an enormous saving of time and effort, not to say beer
commercials, that would represent.  --Ed White
=========================================================================
Date:         Wed, 16 Aug 1995 14:43:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  <199508161909.AA22880@wiley.csusb.edu>
 
Gail is right--this is an update of earlier work--The PEG program was
described in some detail in an article by Page and
Nancy Petersen (of ETS) in Phi Delta Kappan 76.4 (1995): 561-67, "The
Computer Moves into Essay Grading."  (One of the candidates for the
position of placement testing manager at the Testing Center here gave it
to me to show me his great interest in writing assessment.)  The reason
grammatically correct nonsense essays score well is that the computer
measures things like sentence structure which correlate with the human
readers' assessments of the essays used to calibrate the program, and
since the authors define accuracy of score as agreement with other
readers, the computer is terrifically reliable as a "reader."  This
article is a very breezy and optimistic presentation of their study data,
in case anyone wants to see the correlation tables for themselves.
Although the article responds to a range of objections about computer
grading, they do a terrible job of presenting the objections.
 
Susanmarie Harrington
Indiana University Purdue University Indianapolis
sharrin@indyunix.iupui.edu
=========================================================================
Date:         Wed, 16 Aug 1995 14:47:35 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Commercial ESL Programs
 
My dean and department chair are interested in getting into the commercial
ESL arena.  I'm familiar with a couple of models whereby private organizations
run beginning through advanced language and culture programs which prepare
ESL students for credit classes.  If you have such a program, please
describe it briefly here and give me a contact name and address where I
can get more info.  I'm interested in all such programs since I'd like to
see as many models as possible.  Is your preparatory ESL program attached
to the English department?  Is it a separate private or public program?
What is the tuition?  How is recruiting done?  Etc.  If you have brochures, ple
ase send them to me by snail mail.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 16 Aug 1995 16:12:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gail E. Hawisher" <hawisher@UIUC.EDU>
Subject:      Re: computer grades essays
 
If I remember right, however, Page's early work isn't of the same ilk as,
say, Writer's Workbench. It's truly a grader--not a diagnostic for
students. It's used more for placement and draws upon indirect measures
(e.g., use of semicolon) whose occurrence correlates highly with human (as
opposed to non-human) raters.  When I first read of Page's work, I thought
it rather ingenious, but it's really more akin to using the SAT as a test
for writing than writing itself. In some ways, it undermines all the hard
work people like Ed, Kathi, Brian and others have done to convince people
of the value of writing samples (and portfolios).  Gail
 
 
 
 
     _/    _/    _/_/_/ _/_/_/   _/_/_/_/  Gail E. Hawisher
    _/    _/    _/  _/ _/          _/     Department of English
   _/    _/    _/  _/ _/_/_/      _/     Center for Writing Studies
  _/    _/    _/  _/ _/          _/     Urbana, IL 61801 (hawisher@uiuc.edu)
 _/_/_/_/    _/_/_/ _/       _/_/_/_/  217-333-2989;fax 217-333-4321
=========================================================================
Date:         Wed, 16 Aug 1995 15:00:03 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: computer grades essays
In-Reply-To:  note of 08/16/95 14:11
 
I have some real problems with computers grading essays. On the other hand,
I'm kind of curious about the way in which a program might approach the task.
And I do not think that the Gettysburg address (at one extreme) and a
collection of unrelated sentences (at the other extreme) is much of a test of
the competence of the program. I certainly wouldn't want to see the syntax of
the Gettysburg address in most of the business documents I work with nor, in
fact, in the professional articles I read. And most students do not write
prose that is designed to trick a grading program (although they do, I guess
get pretty good at pushing OUR buttons). A fair test of a program of this sort
is how it does with student writing in some normative range. And then what
does it means to say it "does" well or poorly? I suspect that a computer
grading program could--with computer usable criteria--match up with holistic
scorers in ranking papers. So?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 16 Aug 1995 18:20:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carolyn Miller <crm@UNITY.NCSU.EDU>
Subject:      Re: plagiarism & ghostwriting
In-Reply-To:  <199508161850.AA22270@wiley.csusb.edu> from "Edward White" at Aug
              16, 95 11:50:38 am
 
The comments about "plagiarism" beyond the academy have been
interesting--much of it falls under the category "ghostwriting."  I'm
reminded of an observation that my father made about his experience in
the 1950s and 1960s--he was an academic (chemistry) who did a fair amount
of consulting for the federal government then, and he noted that one of
the first things he learned when he started working for the bureaucracy
was that, in his words, "I never wrote anything that I signed, and I
never signed anything that I wrote."
 
Students can learn interesting things about the nature of "authorship" by
exploring actual writing practices in business and government--and in
publishing, and on campus.  Mine were surprised--appalled--to discover
that the chancellor here on campus, as well as most high administrators,
don't write their own stuff--and this at a time when the provost was
re-emphasizing the university's statement on "academic integrity" that
insisted that students write all THEIR own stuff.  We talked a lot (these
were senior English majors) about the constructed nature of plagiarism,
ownership, intellectual property, and the changing contextual
expectations and ethics in these situations.
 
Thomas Mallon's _Stolen Words_ (Penguin 1989) is a very accessible
introduction to plagiarism through the ages, focusing on literary
plagiarism.  Destroys some common undergrad illusions about literature!
 
Carolyn R. Miller
North Carolina State Univ.
=========================================================================
Date:         Wed, 16 Aug 1995 17:14:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Commercial ESL Programs
In-Reply-To:  <WPA-L%95081613510471@ASUVM.INRE.ASU.EDU>
 
Allene--here at WSU we have the Intensive American Language Center, which
is free-standing (i.e., self-supoorting), but not private--rather like
our office of conferences & institutes.  The clientele is mostly the
spouses of international students who want to learn English right from
the beginning, and groups of students (mostly from Japan) who come for
short (less than a semester) intensive language immersion programs.  The
director of the IALC is Frederick (Rick) O'Conner, telephone
(509)335-6675, or you can write him at the IALC (mail zip 99164-5110).
Sue McLeod
 
On Wed, 16 Aug 1995, Allene Cooper wrote:
 
> My dean and department chair are interested in getting into the commercial
> ESL arena.  I'm familiar with a couple of models whereby private organizations
> run beginning through advanced language and culture programs which prepare
> ESL students for credit classes.  If you have such a program, please
> describe it briefly here and give me a contact name and address where I
> can get more info.  I'm interested in all such programs since I'd like to
> see as many models as possible.  Is your preparatory ESL program attached
> to the English department?  Is it a separate private or public program?
> What is the tuition?  How is recruiting done?  Etc.  If you have brochures, ple
> ase send them to me by snail mail.
>
> Allene Cooper, Writing Program Director
> Boise State University
> Boise, ID 83706
> (208) 385-3426
>
=========================================================================
Date:         Thu, 17 Aug 1995 07:49:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: computer grades essays
In-Reply-To:  <199508162112.AA03644@ux1.cso.uiuc.edu>
 
On Wed, 16 Aug 1995, Gail E. Hawisher wrote:
 
> If I remember right, however, Page's early work isn't of the same ilk as,
> say, Writer's Workbench. It's truly a grader--not a diagnostic for
> students. It's used more for placement and draws upon indirect measures
> (e.g., use of semicolon) whose occurrence correlates highly with human (as
> opposed to non-human) raters.  When I first read of Page's work, I thought
> it rather ingenious, but it's really more akin to using the SAT as a test
> for writing than writing itself. In some ways, it undermines all the hard
> work people like Ed, Kathi, Brian and others have done to convince people
> of the value of writing samples (and portfolios).  Gail
 
But we're ignoring something here about this program and about the use
of grammar checkers as described two years back in an edition of JBW.
The program has a high inter-rater reliability.  Now, I'm not
advocating the program--I think it's just dinky.  But, what I am
intrigued by is the fact that human raters are finding the same traits
in the essay and then rationalizing their response on other than
surface-feature grounds.  I remember writing a very simple BASIC
program in 1982 that when fed a list of assumed characteristics of
graders (e.g. worried by certain errors, values uniqueness, etc.) and
then entering numeric values for numbers of surface errors of a given
type, presence/absence of examples, and so forth, that the program
placed essays in the same classes as the graders did over 95% of the
time.  The thing is, I characterized the graders myself and entered
the info for the papers without knowing how they had placed the
students.  That was a real oddity to me and was actually quite easy to
write.  I think it was a toy just as this more complex grading program
is.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 17 Aug 1995 09:22:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  Message of Thu, 17 Aug 1995 07:49:35 -0400 from
              <r.royar@MSUACAD.MOREHEAD-ST.EDU>
 
I've been following this computer grading strand for a bit now, and a few
things occur to me--things that I'd like to get straight.  (I realize that I
might have to go read the scholarship to do this--sigh.)
     1) There is a high inter-rater reliability, but no one in the discussion
seems to think there is much validity to the judgments.
     2) There is considerable correlation between the computer ratings and
reader ratings (reader ratings on what grounds?).
     3) The correlation may mean several things: a) no real link, just a
correlation; b) a link to some third trait or set of traits, like the SAT
link; c) the possibility that the raters are looking at surface features as
well; d) a linkage between the qualities the raters are looking for and the
 
surface features (a variation on b).
     Did I get this right?  If it turns out that the raters are looking at or
being influenced by surface features, then I think that we have an important
phenomenon that needs to be considered because no matter how much we would
like to play down the importance of surface features, doing so involves getting
rid of some stubborn empirical data.  (This might just be the kind of important
challenge that empirical research can provide.  On the other hand, there might
be nothing here at all.)  Is this stuff worth looking into on the way to
developing better theories to ground evaluative practices?
Bob Schwegler
College Writing Program/English
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Thu, 17 Aug 1995 09:39:26 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: plagiarism and copyright
 
Gotta make one last comment, then, the subject starting to pall, I'll
drop out.  Most of the examples of "public Plagiarism" that have been gien
(that's given) on the net aren't really plagiarism at all.  For instance,
the example of the writer who a Pulitzer.  She didn't steal the piece; she
fabricated it.  Not the same.  And, if she had -- what was her punishment --
she got her certificate taken away.  Let's recognize plagiarism for what it
is -- the breaking of largely academic rules for ownership of information.  Let me quote from Anatole France (no plagiarist I) "When a thing has been said and well, have no scruple.  Take it and copy it."  I also remember something that
was said, I think about Milton Berle.  He heard a joke and said, "I wish I'd
said that."  The reply was, "You will, Milton, you will."  Ron Shook
=========================================================================
Date:         Thu, 17 Aug 1995 15:07:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  Message of Thu, 17 Aug 1995 09:22:45 -0400 from
              <RSCHWEG@URIACC.URI.EDU>
 
Bob, you've done a nice summary, I think, and raised some important questions.
Before we undertake them, though, I'd like to recommend that we review a
piece that Brian Huot is working on now.  Called "Computers and Assessment:
Understanding Two Technologies," it will be included in a special
issue of Computers and Composition that Gail and Cindy were kind enough
to ask me to edit: its focus is the electronic portfolio.  Brian's piece is
a nice survey of the uses that computers have been put to in the composition
classroom during the last thirty years,and an interpretation of those uses,
with an eye toward the way such uses position teachers as well as students.
 
If all goes well (well, we can *always* hope, yes?), the issue should be
available by the end of 1995.  Since Brian is here, however, he might be
able to give us a more specific gloss.  And if anyone is interested, I'll be
glad to fill you in on some of the other articles in the special issue.
 
Kathleen Yancey
=========================================================================
Date:         Thu, 17 Aug 1995 21:45:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  <01HU6GU5FRSY8Y8MBY@asu.edu> from "Kathleen Yancey" at Aug 17,
              95 03:07:23 pm
 
Bob S's intelligent query about whether there is fire behind all that
smoke sent chills through me.  The issue is not really about computers at
all, but rather about the degree to which certain easily identifiable
surface features of writing (which a counting machine can tally better
than people can) relate to writing quality.  Length, for instance.  As any
essay grader can attest most good essays are longer than the bad essays,
but that does not mean that length equals quality.  The same goes for the
other features a computer could count, like semicolon use or big words or
subordination or the use of foreign terms or the use of quotation marks.
Whether one uses a computer or one's toes to count such things, and
whether or not such things correltate to some degree with writing quality,
the essential point is that they do not equate to writing quality.  Please
let us not lose sight of that.  --Ed White
=========================================================================
Date:         Fri, 18 Aug 1995 09:05:44 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  Message of Thu, 17 Aug 1995 21:45:14 -0700 from
              <ewhite@WILEY.CSUSB.EDU>
 
Ed,
I've heard the saying that "correlation is not causation."  Is there a similar
easy to remember saying that has to do with correlation and quality?  Or could
we come up with one?
     The thing that bothers me about the computer grading scheme is clear
enough in the release that Dennis shared with us: the assumption that there
is some essential, unchanging "quality" in writing, regardless of audience,
situation, etc. that we could measure efficiently if we could just get
rid of those pesky teachers/readers.  The other assumption is that responding t
o papers is meaningless drudgery.  It is hard work, but honest and good work,
unless one has too many papers to grade.  Most of the people I know who com-
plain at length about too many papers have "better" things to do, few of
which involve paying attention to students, at least undergraduate students.
      The assumption that there is some absolute "quality" in writing reminds
me of the assumption that there is an irreducible, unchangeable, someday-to-
be-measured-precisely essence called IQ.
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Fri, 18 Aug 1995 08:43:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: computer grades essays
In-Reply-To:  note of 08/18/95 06:15
 
I suspect that a computer program using one set of criteria could succeed in
ranking a set of papers about as well as a group of readers using another set
of criteria--as long as the ranking is acontextual. That is to say, a computer
grading program might be able to answer the question, "Does this writer
demonstrate the sentence level competence of a weak/fair/good writer?" What it
cannot do is to determine anything about strategy as it relates to purpose and
audience. Is it a good move to demonstrate so much hostility toward those who
disagree with you? Is humor appropriate to this situation? Should you state
your point up front, or would it be better to sneak up on it? No computer
program I know of can respond to rhetoric, can identify a slippery argument,
can evaluate the effectiveness of ethos moves. Sometimes this stuff gets away
from us too. So many of our students are struggling with sentence level
competence; they don;t have a repertoire of strategies to draw from. We often
don;t get around to rhetoric.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 18 Aug 1995 11:48:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: computer grades essays
 
Amen to what Ed says here:
 
>Whether one uses a computer or one's toes to count such things, and
>whether or not such things correltate to some degree with writing quality,
>the essential point is that they do not equate to writing quality.  Please
>let us not lose sight of that.  --Ed White
 
The computer grades, essentially, what Kellogg Hunt called syntactic
maturity.  It can count how long and, within fairly severe limits, how
complex writing is.  But it can say nothing about content, nothing about
how the piece communicates to a reader--beyond the fairly arbitrary
judgment of reading level.
 
If that's all you want, then you get what you deserve.
 
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Fri, 18 Aug 1995 12:25:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Re: computer grades essays
 
Bill C writes:
>
>If that's all you want, then you get what you deserve.
>
   Well said.
                        Diana George
=========================================================================
Date:         Fri, 18 Aug 1995 11:00:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: computer grades essays
In-Reply-To:  <v01510112ac5a37480ef9@[141.219.103.108]> from "Diana George" at
              Aug 18, 95 12:25:39 pm
 
David makes a good point, that computer grading may possibly get at some
things you might want to teach (not me but maybe you).  Like the avoidance
of sentence fragments.  The issue then becomes truth in labeling.  Don't
call it evaluation of writing but of sentence fragments.  I remember once
I had to write a multiple choice test, for the first edition of my St.
Martin's Handbook, to fulfill a contract.  But I titled it a test of
"editing skills."  We dumped the thing in the new edition, 1995, now
called Assigning, Responding, and Evaluating, but it never existed as a
"writing test."  I also remember fulminating against a really dumb
national test some college I was visiting used to give credit for comp:
"it's an out-of-date grammar test," I said, "you can't use it for a comp
course."  "Oh yes we can," replied the newest member of that department.
"We teach an out-of-date grammar course!"  --Ed White
=========================================================================
Date:         Fri, 18 Aug 1995 12:16:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: computer grades essays
In-Reply-To:  note of 08/18/95 11:52
 
I guess my point is--and this moves us slightly off the issue of computer
grading--that an awful lot of our composition students seem not to have
suffucient command certain large tracts of language territory they need in the
context of college. Thus they they tend to struggle with SOME version of what
they are trying to say that falls into the acceptable range rather than having
a whole bunch of acceptable versions from which they can choose for strategic
purposes. In this context, it is pretty easy for them and for us to lose sight
of the rhetorical dimensions of writing and focus on fragments and other kinds
of blown syntax.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 18 Aug 1995 16:51:56 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         rick <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      ta stipends
 
We are reviewing our TA stipends in an effort to attempt to get the administrat
ion to raise them and help us out with recruiting.  I would appreciate receivin
g information about what TAs receive and the workloads that are expected of the
m.  Also, any information you can provide about tuition waivers, etc.  Reply on
 or off list, wherever you are comfortable.  I am:
Richard BAtteiger
Director of Composition
Oklahoma STate Unversity
Stillwater, OK
 
batteig@vm1.ucc.okstate.edu
 
I will appreciate your help.
=========================================================================
Date:         Sat, 19 Aug 1995 15:28:15 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Documents from the Council of Writing Program Administrators
 
A committee of Legal Writing Program directors is working on drafting
a set of goals for our nascent national organization, and we would
appreciate help as we draft our goals and then prepare formal
documents needed for incorporation, securing IRS 501(C)(3) tax-
exempt status, etc.  Most or all of the C-WPA officers are on this
list, and it seemed to me that posting this message might be the
easiest way of securing your help.
 
We'd love to get copies of anything the C-WPA has that might be
helpful.  Snail-mail photocopies, WordPerfect 5.1 files, or email
copies would be great!  If you can send them to me, I'll see that
they're put to good use.
 
Thanks, in advance.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Mon, 21 Aug 1995 13:29:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Howard <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Assigning and Responding to Writing in the Secondary and College
              Classroom
 
Barbara Cambridge suggested that I post to the list the abstracts for=
=20
this NCTE conference, which was held at Colgate University on August =
10-
12.  The conference went quite well, and the secondary and college=
=20
English teachers gathered here had quite a stimulating discussion abo=
ut=20
theory and practice of assigning and responding.  I post for your=
=20
information the very brief abstracts of presentations, from the=20
conference schedule:
 
 
THE NATIONAL COUNCIL OF TEACHERS OF ENGLISH
 
Assigning and Responding to Writing in the
Secondary and College Classroom
August 10-12, 1995
Colgate University, Hamilton, New York
 
Schedule
 
 
Thursday, August 10
 
Opening address:
Rebecca Moore Howard, Conference Chair, Colgate University
"How to Make Use of What You Know about Assigning and Responding to=
=20
Writing"
We all make assignments, and we all respond to students' papers.  Thu=
s it=20
is safe to say that we know a great deal about assigning and respondi=
ng--
yet most teachers are seldom satisfied with the results.  How can we =
turn=20
our tacit knowledge into theories of assigning and responding, theori=
es=20
that can be put to practical use in our own classrooms?
 
Friday, August 11
 
8:40-9:50=09=09Keynote Speaker (Love Auditorium, Olin Hall):
=09=09=09Andrea Lunsford, "What Matters Who Writes?  What=20
Matters =09=09=09=09Who Responds?  Issues of=20
Ownership in the Classroom"
 
10:00-11:30=09=09W1=09  Workshop
Discerning the Varieties of Self-Assessment (301 Olin Hall):
=09Brian Huot, University of Louisville
=09Kathleen Blake Yancey, University of North Carolina-Charlotte
This workshop for both secondary and college faculty will explore thr=
ee=20
questions crucial for enhancing self-assessment:  (1) what kinds of s=
elf-
reflective exercises can we use with students;  (2) when might we use=
=20
them;  and (3) how can we respond to the self-assessments the student=
s=20
produce?
 
10:00-11:30=09P1=09  Concurrent Sessions
Designing Sequenced Assignments (103 Olin Hall):
Chair:  Robert Schwegler, University of Rhode Island
Christine Hult, Utah State University
=09"Succession and Connection:  The Importance of Sequencing Writing=
=20
Assignments" =20
This presentation will provide ways in which teachers, both in high=
=20
school and post-secondary, can think through their own decisions abou=
t=20
sequencing in a writing course. =20
David Jolliffe, DePaul University
=09"The Inquiry Contract:  A Sequential Plan for Assigning Student=
=20
Writing" =20
This presentation will illustrate a method of sequencing writing proj=
ects=20
that asks a student to contract to write a series of four papers on a=
=20
single, challenging subject matter.  Each paper accomplishes a differ=
ent=20
purpose for a different audience;  each embodies a different genre. =
=20
Mary M. Salibrici, Syracuse University=20
=09"Assignments in the Writing Classroom Designed as Rhetorical=20
Acts" =20
Through carefully orchestrating assignments, writing teachers help=
=20
students understand the situational nature of language.  This=20
understanding then enables students to connect and negotiate material=
=20
with greater sophistication. =20
 
10:00-11:30=09P2=09=09Engaging Students (304 Olin Hall):
Chair:  Nance Hahn, Syracuse University
Faith Plvan, Syracuse University
=09"Caring Communities: Issues of Participation and Choice"
Linking literacy practices to something else in students' lives allow=
s=20
them to make meaning out of their practices and extend that meaning s=
o it=20
informs the academic choices they will be faced with in future learni=
ng=20
situations. This proactive use of skills and personal ways of=20
conceptualizing supports students as they become active participants =
who=20
can not only make wise choices but who can also cope powerfully and=
=20
successfully with situations that have few or no choices.
Wendy Kolmar, Drew University
=09"Engaging Differences:  Assignment and Evaluation for an=20
Inclusive Curriculum"
Using specific assignments as examples, this paper will explore the w=
ays =20
in which particular types of writing assignments and approaches to=
=20
grading  (especially self evaluation and peer evaluation)--many of th=
em=20
already very  familiar to composition teachers--support and elaborate=
 the=20
content,  epistemologies, and methodologies we attempt to teach in a=
=20
curriculum  inclusive of gender, race, ethnicity, class and sexuality=
. =20
Mary Joy, Colgate University
=09"Creative Grammar Assignments"
This presentation describes grammar assignments--some designed, and s=
ome=20
seat-of-the-pants--that seem to conquer the tedium and fear that most=
=20
students associate with "learning" grammar. =20
 
10:00-11:30=09P3=09=09Perspectives from the Writing Center (129=20
Olin Hall):
Chair:  Alison Doughtie, Colgate University and Hamilton College
Bruce Pegg and Lynn Waldman, Colgate University
=09"Lessons from the Writing Center:  Responding to Writers with=20
Differing Learning Styles"
The speakers will explore how the learning styles of tutors and tutee=
s=20
affect responses to writing in Writing Center conferences. =20
George Rhinehart, Syracuse University
=09"Expanding the Possibilities:  New Roles for the Writing Center"=
=20
This presentation will take up some of the ways in which Writing=20
Consulting at Syracuse University has been defined and operates withi=
n=20
Writing Program and the university and how our "solutions" to common=
=20
Writing Center conflicts and problems have been defined and created b=
y=20
institutional limitations, among them the lack of an actual "center."=
 It=20
will also address the question of how that might change as the creati=
on=20
of a center looms on the horizon. =20
Sandra Jamieson, Drew University
=09"The Ethics of Editing:  College vs. Corporation"
Writing Center tutors, trained to help students "realize" knowledge=
=20
through spoken dialogue, perceive "authorship" in terms of written wo=
rds=20
that tutors must not change; corporate editors freely change authors'=
=20
words because to them "authorship" refers to ideas and neither the sp=
oken=20
nor the written text is privileged.  These conflicting assumptions ca=
ll=20
into question writing center pedagogy and concepts of authority.
 
 
10:00-11:30=09P4=09=09Reconfiguring the Assigning/Responding=20
Relations in the Classroom:  A Collaborative Magazine-Publishing Proj=
ect=20
(129A Olin Hall):
Chair:  Susan Cronin, Syracuse University
Jennifer Mitchell, The University at Albany, SUNY
Frankie Van Meter Condon, The University at Albany, SUNY
Belle Gironda, The University at Albany, SUNY
Peter Gray, The University at Albany, SUNY
Peggy Woods, The University at Albany, SUNY
The presenters will describe a project linking three writing or=20
literature classes and the writing center through a magazine-publishi=
ng=20
project; they will focus on the ways in which the project reconfigure=
d=20
the relations within which the assigning of and responding to writing=
=20
takes place. =20
 
12:45-2:15=09W2=09  Workshops=20
Assessing a College Prep Research Paper (304 Olin Hall): =20
Deborah Springhorn,  Lebanon High School, New Hampshire
In case you haven't graded enough papers this year. . .  Participants=
=20
will share a "hands-on" experience evaluating an eleventh grade resea=
rch=20
paper, using an assessment grid designed to reflect the assignment's=
=20
expectations.
 
12:45-2:15=09W3=09=09Portfolio Keeping and Responding: =20
Developing Literate Conversations through the Portfolio (129A  Olin=
=20
Hall): =20
Joseph P. Potts, University of Iowa
Lora Wolff, Keokuk Senior High School, Iowa
The presenters will focus on ways in which teachers can use portfolio=
s to=20
facilitate response to portfolio artifacts.  The session will involve=
=20
participants in reflective analysis activities and will use slides an=
d=20
videotape. =20
 
12:45-2:15=09P5=09  Concurrent Sessions
Assignment Design (103 Olin Hall): =20
Chair:  Martha Dietz, Colgate University
Richard Larson, Herbert H. Lehmann College, CUNY
=09"Writing Assignments as the Central Learning Experiences in the=
=20
Composition Course" =20
Katherine Gottschalk, Cornell University
=09"Uncommon Ground:  Assignments Designed in the Disciplines"
What can an instructor in music or anthropology teach a student about=
=20
writing?  Using examples from Cornell writing courses, Gottschalk arg=
ues=20
that teachers working with discipline-specific topics can and do desi=
gn=20
writing assignments that ultimately help students achieve goals=20
transcending the confines of the subject matter. =20
Nancy Bodziak (Brockport High School, New York), Lynn Milstead=20
Collinsworth (Deshler High School, Alabama), Sara Glennon (Landmark=
=20
College), Susan Hohman and Barbara Jackson (Hightstown High School, N=
ew=20
Jersey), Walter Jacobsohn (Long Island University), Sandra Jamieson (=
Drew=20
University), Michael Marx (Skidmore College), Susan McDonald (Saint=
=20
Catharine Academy, New York), Faith Plvan (Syracuse University), and=
=20
Elayne Zorn (Colgate University)
=09Poster presentation of writing assignments
Each participant in this special poster presentation will exhibit a=
=20
sample writing assignment.  Conference-goers can informally walk amon=
g=20
the exhibits, speak with the presenters about the successes and=20
difficulties of the assignment, and obtain copies of assignments. =
=20
 
12:45-2:15=09P6=09Responding to Strange Texts and Subversive=20
Writers (301 Olin Hall): =20
Chair:  Mary Salibrici, Syracuse University
Eileen Schell, Virginia Tech
=09"Read This and Tell Me What You're Thinking:  The Institutional=
=20
Quandary of 'Strange Texts'"
Jennifer Bay, Virginia Tech
=09"'All Personal Matters Aside' . . . :  Students' Personal Texts=
=20
and the Discourse of the Academy"
Hyoejin Yoon, Virginia Tech
=09"The 'Model Minority Student' Text in the Composition Classroom: =
=20
Institutional Constraints and the Issue of Empowerment"=09 =20
 
12:45-2:15=09P7=09=09Self-Assignment, Self-Assessment (129=20
Olin Hall): =20
Chair:  Kathleen Blake Yancey, University of North Carolina-Charlotte
Kathryn A. Evans, University of Illinois at Urbana-Champaign
=09"Considering Context(s):  Towards a Pedagogy of Response" =20
Drawing on recent theory and research which suggest that students=
=20
"misunderstand" our response to their writing far more often than we=
=20
might expect, this paper argues that the underlying problem stems fro=
m a=20
commonly-held model of communication which presumes that students and=
=20
teachers fully share a context that allows for clear "transmission" o=
f=20
meaning.  Instead, we need to work towards a model of communication t=
hat=20
encourages us to build, rather than assume, the shared contexts that=
=20
facilitate greater mutual understanding. =20
John B. Cross, University of West Alabama
=09"Writing Character Portraits"
This working session offers techniques for stimulating students to cr=
aft=20
word portraits of people they know. =20
Pamela Gay, Binghamton University
=09"POSTcolonial Approaches to Assigning and Responding to Writing"
This presentation will begin with a description of a project-dialogic=
 =20
approach to assigning writing based on collaborative inquiry and then=
 =20
move to "Dialogizing Response in the Writing Classroom: Students Answ=
er =20
Back," based on M.M. Bakhtin's concept of "answerability" and M. =
=20
Foucault's notion of power. =20
 
2:30-4:00=09W4=09  Workshop
=09Aiding and Abetting Self-Evaluation (129A Olin Hall): =20
=09Jane G. Richards, SUNY at Cortland
Self-evaluation is one of the main components of assessment.  Strateg=
ies,=20
including journals, charts, process logs, and audio and video tapes, =
will=20
illustrate sequenced procedures to guide students through the process=
.
 
2:30-4:00=09P8=09  Concurrent Sessions
Creative Approaches to the Research Paper (129 Olin Hall): =20
Chair:  Katherine Gottschalk, Cornell University
Lynn Milstead Collinsworth, Deshler High School, Alabama
=09"Creative Research across the Curriculum" =20
Research does not have to be done in the conventional manner to be an=
=20
effective learning tool.
Judy Pierpont, Cornell University=20
=09"Becoming Experts:  How Students Can Learn to Love the Research=
=20
Project"
This paper focuses on the possibilities for student engagement in and=
=20
commitment to the research project.  As they identify and explore an=
=20
issue that is important to them, seek answers to their questions usin=
g=20
electronic library search strategies, refine their arguments, and exp=
lain=20
their issues orally to the class, they experience the competence of m=
ini-
experts, relishing their skills in navigating library systems and=
=20
sources, their command of subject matter, and their ability to explai=
n to=20
and argue with their classmates and friends. =20
Susan Hohman and Barbara Jackson, Hightstown High School, New Jersey
=09"Collaborative Assignments in English and History"
This presentation will focus on ways in which research in an=20
interdisciplinary class can go beyond the traditional paper to includ=
e=20
video, poetry, and oral presentations. =20
 
2:30-4:00=09P9=09Experimental Writing, Exploratory Writing (103=20
Olin Hall): =20
Chair:  Stuart Davis, Cornell University
Roxanne Mountford, Rensselaer Polytechnic Institute
=09"'Clarity' Is Political:  Assigning and Evaluating Experimental=
=20
Writing"
Mountford will address the political, theoretical, and pedagogical=
=20
rationale behind assigning experimental writing, illustrating her poi=
nts=20
by presenting outstanding examples of  experimental writing she has=
=20
received over the years.
Randalyn Freeland Browning, Rensselaer Polytechnic Institute
=09"Assessing Experimental Writing:  Pushing the Boundaries for=20
Students and Teachers" =09
Experimental writing offers a challenge and promise for both students=
 and=20
teachers.  This presentation will explore the issues for students and=
=20
teachers of assigning and assessing experimental writing.
Nedra Reynolds, University of Rhode Island
=09"Assessing Self-Assessment:  The Challenge of Portfolio Cover=20
Letters"
Portfolio cover letters or self-assessment pieces are one of the most=
=20
important features of portfolios, yet their roles in forming our=20
responses and their potential as experimental writing have been quite=
=20
neglected.  This presentation will share strategies for assigning cov=
er=20
letters and will identify a number of challenges they pose to our typ=
ical=20
assessment practices. =20
 
2:30-4:00=09P10=09Responding to the Student and the Text (301 Olin=
=20
Hall): =20
Chair:  George Rhinehart, Syracuse University
Robert Schwegler, University of Rhode Island
=09"Responding to Students, Texts, and Errors"
The ways we respond to student writing suppress differences and=20
contradictions among our readings of texts, the writers we infer as w=
e=20
read, and our value judgments, especially our reactions to error.  Th=
e=20
urge to unify our responses, or at least to make them systematic, is=
=20
consistent with our authority as teachers, but multiple, nonsystemati=
c=20
responses may be more helpful to students and more consistent with ou=
r=20
perceptions and judgments. =20
Paul Carney, Fergus Falls Community College
=09"Is It the Teacher or Is It Memorex?  Responding to College=20
Writing with Audio Cassettes" =20
In addition to explaining and illustrating the systematic steps to us=
ing=20
audio cassettes, the presenter will reveal classroom research results=
 of=20
student attitudes toward audio responses.  A self-analysis of=20
instructional tendencies and transformations which emerge when using=
=20
audio feedback will be shared. =20
Carol A. Rutz, University of Minnesota
=09"How Students Construct Their Critics"=09=20
Students' reactions to anonymous written criticism of their writing=
=20
reveal assumptions about teachers as critics. =20
 
2:30-4:00=09P11=09Science Writing (304 Olin Hall): =20
Chair:  John Cochran, Colgate University
Deborah Huerta and Vicky McMillan, Colgate University
=09"Collaborative Instruction by Writing and Library Faculty:  A Two-
Tiered Approach to the Teaching of Scientific Writing"
Our presentation explores the results of two semesters  of=20
experimentation with the collaborative teaching of scientific writing=
 and =20
library research strategies to college undergraduates at both beginni=
ng=20
and  advanced levels. =20
Nance Hahn, Syracuse University
=09"Writing Assignments for Engineers"
This presentation addresses the theory and practice of developing wri=
ting=20
assignments for engineering students preparing to enter diverse and=
=20
rapidly changing work environments.
Marty Patton, University of Missouri-Columbia
=09"Authority in Science Writing:  Managing, Not Creating=20
Information." =20
This presentation analyzes genetics assignments that require students=
 to=20
manipulate information for unique purposes. =20
 
4:15-5:45=09W5=09  Workshop
=2E=09A 'No-Grades' Approach to the Writing Workshop (129A Olin Hall)=
: =20
=09Jeri Pollock, Gulliver Preparatory School, Florida
This workshop examines writing classes with no grades;  essay assignm=
ent=20
design, tasks, materials;  parameters and standards;  teacher and pee=
r=20
response;  student self-assessment and portfolio building.
 
4:15-5:45=09P12=09  Concurrent Sessions
=09Context, Connection, and Transgression (301 Olin Hall): =20
Chair:  Roxanne Mountford, Rensselaer Polytechnic Institute
Lorraine A. B=E9dy, West Genesee High School, New York
=09"How Do We Discuss Democracy?"
This presentation establishes groundwork for writing and discussion o=
n=20
issues of democracy and freedom, rights, responsibility, and inequali=
ty. =20
Karen Stearns, Syracuse University
=09"Bridge Over Troubled Waters:  Constructing a Senior English=20
Portfolio that Bridges the Gap between High School and College Litera=
cy=20
Learning"
This presentation will focus on how a whole language paradigm can inf=
orm=20
a collaborative, inquiry-driven, student-centered senior year writing=
=20
program (within an integrated language arts class), the goal of which=
 is=20
to support students' development as learners who are able to name,=
=20
nurture, and create meaningful products out of their own intellectual=
=20
projects, thereby closing the gap between high school and college=
=20
learning. =20
Ann E. Green, SUNY-Albany, and Cailin Brown, Siena College
=09"Teaching Transgressions: Empowering Students Through=20
Collaborative Authorship and Multi-Voiced Responses"
The speakers will explore how discourse communities based on democrat=
ic=20
teaching can empower students, giving them agency in determining thei=
r =20
educational goals.  The presentation will also be collaborative as tw=
o=20
teachers explore the use of similar techniques with different populat=
ions=20
of students--students from the State University of New York at Albany=
 and=20
students from the Higher Educational Opportunity Program at Skidmore=
=20
College. =20
 
4:15-5:45=09P13=09=09Making Connections:  Responding to=20
Student Writing (103 Olin Hall):=20
Chair:  Margaret Darby, Colgate University=20
Pat  Belanoff, SUNY-Stony Brook
=09"What We Say, What We Do:  Is There a Connection?"
Ethical issues arise in the classroom when there is little or no=20
interaction  between theories of reading and the pragmatic aspects of=
=20
responding to student  papers. =20
Brian Huot,  University of Louisville
=09"Reading Like a Teacher:  Toward a Theory of Response"
This presentation examines the beliefs and assumptions behind common=
=20
attitudes toward responding to student writing and proposes some new =
ways=20
to look at response based upon what we know about the act of reading.=
 =20
Lynn Craigue Briggs, Enrico Sassi, and Vicki Lopez, Eastern Washingto=
n=20
University
=09"Narrative as Response to Student Writers"
The presenters describe telling stories in response to student writin=
g=20
and argue that it is a powerful but undervalued way of responding to=
=20
student writing. =20
 
4:15-5:45=09P14=09Plagiarism and Intertextuality (129 Olin Hall): =
=20
Chair:  Joseph Martin, Cornell University
Dennis Baron, University of Illinois =20
=09"Plagiarism in the Age of Mechanical Reproduction:  A Postmodern=
=20
Dilemma"
Plagiarism, considered the one unpardonable academic sin, is a relati=
vely=20
new concept, historically. Students are severely punished for plagiar=
ism,=20
but professional writers, who should "know better," often get away wi=
th=20
it. Furthermore, in many kinds of writing, plagiarism is the rule, no=
t=20
the exception. New writing technologies and a postmodern culture of=
=20
intertextuality are causing us to re-examine  traditional notions of=
=20
plagiary.  We will examine the implications for the postmodern classr=
oom.
Keith Miller, Arizona State University   =20
=09"Floating Words and Jazz:  Intertextuality in African American=
=20
Folk and Popular Culture"
In nineteenth-century African-American folk and popular culture, musi=
c=20
and words often float from one sermon or spiritual to another--a proc=
ess=20
of collaborative composition that continues in the work of Duke=20
Ellington, Dizzy Gillespie, Martin Luther King, Jr., and Jesse Jackso=
n,=20
who resist efforts to define and police official boundaries of=20
intellectual property.
Gordon Harvey, Harvard University
=09"Plagiarism and Pedagogy:  Responses and Responsibilities"=09
A dean, wearied by meetings of the college disciplinary board, consid=
ers=20
how plagiarism is a pedagogical problem, not just a moral one, and=
=20
suggests some specific pedagogical steps that teachers and administra=
tors=20
might take.
 
4:15-5:45=09P15=09=09Sequenced Assignments, Sequenced Response=20
(304 Olin Hall): =20
Chair:  Faith Plvan, Syracuse University
Randall L. Popken, Tarleton State University =20
=09"Writing Assignment Sequencing and Language Acquisition Staging: =
=20
Some Rethinking through Genre Theory"
This paper asks whether writing can be acquired through sequenced=
=20
assignments and speculates on how genre features might be "staged."
Richard Straub, Florida State University
=09"Sequenced Assignments, Teacher Response, and the Conversation of=
=20
the Class:  A Case Study of One Student's Development as a Writer"
This presentation describes how a teacher made written comments on a=
=20
first-year college writer's work across a semester, according to a=
=20
progression of concerns and the individual needs of the student. =
=20
 
6:15=09=09=09Optional Conference Dinner (O'Connor Campus=20
Center)
=09=09=09Dinner Speaker:  Poet Bruce Berlind reading from=20
his work and =09=09=09=09=09discussing issues of=20
creativity and originality
 
Saturday, August 12
 
=09W6=09  Workshop
Pedagogical Response and the Development of the Writer (129A Olin Hal=
l):=20
Lynn Craigue Briggs, Eastern Washington University
Alanna Crouch, Eastern Washington University
Vicki Lopez, Eastern Washington University
Enrico Sassi, Eastern Washington University
Aimee Spence, Eastern Washington University=20
David Trotter, Eastern Washington University=20
This workshop offers hands-on work with what the presenters call=20
"pedagogical response."
 
8:30-10:00=09P16=09  Concurrent Sessions
=09Is This Your Own Work?  A Forum on Plagiarism, Authorship, and=
=20
Originality (301 Olin Hall): =20
=09Moderator:  Rebecca Moore Howard, Colgate University
=09Dennis Baron, University of Illinois
=09Gordon Harvey, Harvard University
=09Andrea Lunsford, Ohio State University
=09Keith Miller, Arizona State University
Each member of the panel will offer a brief position statement on the=
=20
nature of or response to plagiarism in the composition classroom, and=
 the=20
remainder of the session will consist of the panel and audience's=
=20
discussing appropriate pedagogy. =20
 
8:30-10:00=09P17=09=09Old Topics, New Approaches (304 Olin=20
Hall): =20
Chair:  Elayne Zorn, Colgate University
Stephanie J. Stiles, Dominican College
=09"The Rhetorical Structure of Argument:  Debating and Composing" =
=20
This presentation offers an innovative way to motivate students in=
=20
Composition courses to learn how to argue effectively.
Lorraine A. B=E9dy and Geraldine A. Richards, West Genesee High Schoo=
l, NY
=09"Rediscovering Fairy Tales:  A New Look at an Old Stand-By"
Composition and post-modern issues -- debate and laughter?  How?  Try=
=20
fairy tales.
 
8:30-10:00=09P18=09=09Practices that Lead to Self-Assessment=20
(129 Olin Hall): =20
Chair:  Walter Jacobsohn, Long Island University
Kathleen Blake Yancey, University of North Carolina-Charlotte
=09"Multiple Threads, Multiple Sites, and the Multiply-Selved=20
Writer:  Links between Composing Process Research and Portfolio=20
Reflections" =20
In the early 1980's, self-assessment was contextualized as part of an=
=20
expert writer's composing process, while today it is often framed in =
the=20
context of a student's portfolio reflection.  To define self-assessme=
nt,=20
however, we need to draw upon both contexts, in the process understan=
ding=20
that the frame we choose produces much of who and what we see. =20
Robert H. Egolf, Muhlenberg College and Allentown School District
=09"Bridging the Gap Between Large-Scale Writing Assessment and=20
Classroom Writing Instruction and Evaluation"
We can improve writing instruction when we take the best from large-s=
cale=20
assessments and put it to use in our classrooms.
Tim Mayers, University of Rhode Island
=09"Semiotics and Self-Reflexivity in the Networked Classroom"
This talk will outline a five-assignment sequence designed for use in=
=20
networked classrooms.  The sequence includes semiotic analyses of pop=
ular=20
culture and self-reflexive analyses of language use, education, and=
=20
technology.
8:30-10:00=09P19=09=09WAC Faculty Development, WAC Faculty=20
Perspectives (103 Olin Hall): =20
Chair:  Louise Wetherbee Phelps, Syracuse University
Roger H. Munger, Rensselaer Polytechnic Institute
=09"Holistic and Portfolio Evaluation:  An Opportunity for Faculty=
=20
Development"
While the main focus of holistic and portfolio evaluation is upon the=
=20
evaluation of student writing, these methods of assessment can also=
=20
provide occasions to involve the university community in judging the=
=20
literacy if its student body.  This presentation discusses the=20
opportunities for faculty development when the university community=
=20
participates in assessing student writing. =20
William Condon, University of Michigan =20
=09"Helping WAC Faculty Respond to Student Writing:  Beginning at=
=20
the Beginning"
Because faculty in disciplines other than rhetoric and composition of=
ten=20
feel constrained by a lack of training and experience in responding t=
o=20
students' writing, they often seek assistance in this particular aspe=
ct=20
of teaching WAC or writing-intensive courses.  WAC trainers can use t=
his=20
concern as an entry point in order to introduce other, integral conce=
rns:=20
developing assignments, sharing criteria, promoting peer review,=20
generating in-process feedback for students to use in revision, and s=
o=20
on.  Helping faculty understand that responding to students' writing =
is=20
not an isolated task provides an opportunity to improve overall teach=
ing=20
and learning in WAC/WID courses. =20
Margaret Darby and Joseph Wagner, Colgate University
=09"Authority and Authenticity in Student Writing"
A professor of political science and a professor of writing engage in=
 a=20
dialogue over issues of authority in their teaching of writing, a=
=20
dialogue that reveals both the divergence of their approaches and the=
=20
common ground where they meet in assigning and responding to writing.=
 =20
 
10:15-11:45=09=09General Session (Love Auditorium, Olin Hall)
=09=09=09"Composition Assignments, Real-World Writing=20
Assignments"
=09=09=09Joseph Trimmer, Ball State University, Colgate '63
=09=09=09Robert K. Otterbourg, Colgate '51
=09=09=09Diane Ciccone, Colgate '74
=09=09=09Patricia Batchelor Chess, Colgate '83
Four Colgate graduates discuss the ways in which they create and comp=
lete=20
writing assignments in the real world of law, business, and medicine.=
 =20
 
11:45-1:15=09=09Luncheon and Keynote Speaker (Frank Dining Hall)
=09=09=09Chris Anson, "Ideologies of Response to Student=20
Writing"
 
 
 
I'll be happy to answer any queries or questions about the program; =
=20
please post to the list or directly to me, but include your E-mail=
=20
address in the text of your query, because my text editor doesn't=
=20
automatically provide me with your E address.
 
Thanks,
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
BHOWARD@CENTER.COLGATE.EDU
Voice (315) 824-7315
FAX (315) 824-7121
=========================================================================
Date:         Mon, 21 Aug 1995 14:16:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      networks and distance courses
 
I'd be interested in hearing from anyone who has tried to
use--or used--the computer to teach composition in distance learning.
I taught with Daedalus in a lab this summer.  THough I'm not sure
how the computer logistics might work out, it seems to me
that Daedalus or some other networked arrangement might be
set up to work with distant learning sites.  And, if so, then I'd
be willing to consider setting up composition classes offered
for distance learning.  I'm interested in it all: computer/
institutional logistics, pedagogy, failure and success
stories, and so on.  Most places I've been, distance learning
has meant tv courses, and that has never seemed appropriate for
comp. This has potential enough to think about.
 
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Mon, 21 Aug 1995 13:10:48 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      networks and distance courses
In-Reply-To:  note of 08/21/95 12:14
 
Joan, I think some of our colleagues from the Maricopa Community Colleges have
some experience with doing comp via computer/distance ed. Doyle?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 21 Aug 1995 16:55:20 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <SULLIVAN@VM.TEMPLE.EDU>
Organization: TEMPLE UNIVERSITY
Subject:      Re: networks and distance courses
In-Reply-To:  Message of Mon, 21 Aug 1995 13:10:48 MST from <IACDES@ASUACAD>
 
There was also an interesting FIPSE project on Comp and distance learning going
 on at Wayne State. Give Ellen Barton a call. She's not involved, but she can t
ell you who is.
=========================================================================
Date:         Mon, 21 Aug 1995 16:29:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: networks and distance courses
In-Reply-To:  <950821.165629.EDT.SULLIVAN@VM.TEMPLE.EDU>
 
The Wayne State project is/was run by Mary Minock, and it involved, as I
understood it, using Aspects so that commuting students could get peer
feedback on their writing.
 
Susanmarie Harrington
IUPUI
=========================================================================
Date:         Mon, 21 Aug 1995 18:00:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Assigning and Responding to Writing in the Secondary and
              College
In-Reply-To:  <01HUC4MH4R7IA4VAQH@CENTER.COLGATE.EDU> from "Becky Howard" at
              Aug 21, 95 01:29:01 pm
 
Becky, thanks for posting the conference summary; wish I could have been
there for what looks like a really terrific gettogether.  --Ed White
=========================================================================
Date:         Tue, 22 Aug 1995 11:52:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: networks and distance courses
 
Mary Minnock, of Wayne State's Center for Lifelong Learning (I think that's
the right name; it's an interdisciplinary program especially aimed at
nontraditional students), is the person to contact about the project Frank
mentions below.
 
>There was also an interesting FIPSE project on Comp and distance learning going
> on at Wayne State. Give Ellen Barton a call. She's not involved, but she can t
>ell you who is.
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Tue, 22 Aug 1995 16:23:01 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Elizabeth J. Cooper" <ecooper@HIBBS.VCU.EDU>
Subject:      Re: networks and distance courses
In-Reply-To:  <9508211916.AA05764@cwis.unomaha.edu>; from "Joan
              Livingston-Webber" at Aug 21, 95 2:16 pm
 
Joan,  I think Marshall Kremers at the New York Institute of
Technology is the head of distance learning there, and I'm sure that
he does more than just tv courses.  I don't have his email address at
the moment but will try to find it and send it along.  He's been at
the business of distance learning for a number of years.
Elizabeth Cooper
=========================================================================
Date:         Wed, 23 Aug 1995 07:48:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Miraglia Eric <miraglia@MAIL.WSU.EDU>
Subject:      Comp/rhet program home pages
X-To:         "WPA list (posting)" <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         bitter@wsu.edu
 
We are thinking about putting up a Web Page for our comp/rhet program at
WSU -- one that would, say, describe the program, the curriculum, the
scholars working here and their fields of interest, the relationship
between comp/rhet and the literature program, etc.
 
We were wondering whether very many such pages already exist, and if so
whether anyone has generated a list of relevant URLs?  If anyone has such
a list, could someone send us a copy?  If there is no such list, we would
be happy to collect whatever URLs that listmembers can contribute and
repost them as a directory.
 
Please direct responses privately to Becky Bitter (bitter@wsu.edu).
Becky has kindly agreed to concatenate the responses and to repost them
as a directory for everyone to use.
=========================================================================
Date:         Thu, 24 Aug 1995 09:13:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Hello?
 
More than one WPAer has sent me a note to enquire if they have been dropped
from the list. This is a tree falling in the woods to assure those who hear it
that they are indeed still subscribed. Meanwhile, welcome to the new academic
year, folks. Let's go get 'em.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 24 Aug 1995 13:37:37 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: NCTE conference
In-Reply-To:  <950815100118_54951450@aol.com>
 
I notice that this year's NCTE conference is going to be held in San
Diego. I wondered whether anyone on this list is coming and, if so,
whether I
might get advice on sessions/workshops that would be of most interest to
program administrators.
 
Also, I would very much enjoy meeting any of you if you are coming to San
Diego.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Thu, 24 Aug 1995 15:09:15 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Resent-From: "David E. Schwalm" <IACDES@ASUACAD>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      cwc96
 
I am forwarding a call for proposals for the 1996 Computers and Writing Confere
nce being organized this year by our colleague Chris Hult at Utah State
located in one of the prettiest places in the world. May try to make this one
myself!
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
*** Forwarding note from .       --.        08/24/95 12:05 ***
Return-Path: <FAHULT@WRITECTR.USU.EDU>
Received: from UGA.CC.UGA.EDU (NJE origin MAILER@UGA) by ASUVM.INRE.ASU.EDU
          (LMail V1.2a/1.8a) with BSMTP id 0656; Thu, 24 Aug 1995 12:05:01 -070
0
Received: from UGA (NJE origin SMTP@UGA) by UGA.CC.UGA.EDU (LMail V1.2a/1.8a)
          with BSMTP id 9847; Thu, 24 Aug 1995 15:03:22 -0400
Received: from SNEEZY.USU.EDU by uga.cc.uga.edu (IBM VM SMTP V2R2) with TCP;
   Thu, 24 Aug 95 15:02:49 EDT
Received: from writectr.usu.edu by cc.usu.edu (PMDF V4.3-10 #7446)
 id <01HUGANN54BKJ0C8JR@cc.usu.edu>; Thu, 24 Aug 1995 13:04:51 -0600 (MDT)
Received: from EDU-USU-WRITECTR/SpoolDir by writectr.usu.edu (Mercury 1.13)
 ; Thu, 24 Aug 95 13:03:59 MST
Received: from SpoolDir by EDU-USU-WRITECTR (Mercury 1.13); Thu,
 24 Aug 95 13:03:28 MST
Date: Thu, 24 Aug 1995 13:03:20 -0700 (MST)
From: Christine Hult <FAHULT@writectr.usu.edu>
Subject: cwc96
To: iacdes%asuacad.bitnet@uga.cc.uga.edu
 
David,
Would you please post this call for proposals on the WPA list?  I'd
also appreciate it if you would forward the post to any other lists
to which you belong so that this can begin to circulate widely.
Thanks!  CH
 
Call for proposals
(Please forward to all interested lists)
 
 
THE TWELFTH COMPUTERS AND WRITING CONFERENCE
MAY 30-JUNE 2, 1996
UTAH STATE UNIVERSITY
LOGAN, UTAH 84322-3200
 
The Twelfth Computers and Writing Conference: Technology & Change
 (to be held May 30- June 2, 1996, at Utah State University in Logan, Utah)
 invites proposals that pertain in some way to the uses of computers at any
 level of writing education.
 
Theme: Technology and Change
 
The rapid acceleration of change in the area of computers and writing causes
 some consternation--but also considerable exhilaration--among educators at
 all levels.  The conference will highlight our attempts to cope and to stay
 current with the potential for technology in the writing field.
 This unique conference brings together educators from all levels
 and types of educational institutions who have a common interest
 in the uses of computer technology for writing instruction.
 
Invitation: Send in your Proposals
 
We invite proposals that pertain in some way to the uses of computers
 at any level of writing education: K-12 to all types of post-secondary
 educational institutions.  We especially welcome proposals for hands-on
 sessions, demonstrations, or any other interactive format.
 Concurrent sessions will accommodate individual 20-minute "talks,"
 panels with three to four speakers, or one-and-a-half hour interactive
 presentations or demonstrations.  Ongoing "poster" sessions for
 demonstrations throughout the conference are also possible.
 Furthermore, we are looking for half-day workshop proposals,
 to be offered both pre- and post-conference.
Standard networked PC and MAC equipment will be provided.
 
 
Suggested Topics: classroom uses, collaboration, distance education,
networks, hypertext & hypermedia, virtual classrooms, impacts of the internet.
 
 Proposals must be postmarked or dated October 1, 1995.
 Notification of acceptance will be by January 1, 1996.
 Mail three copies of a two-page (double-spaced) abstract for a paper, panel,
 poster session, demonstration, or workshop
 (Or e-mail one copy to the address below.)
 
 Please include the name, affiliation, address, e-mail, and phone
 number of all presenters.  [Note: Abstracts become the property of CWC96
and may be published under other venues, including a web site.]
 
Send e-mail proposals to: computerwritingconference@writectr.usu.edu
Send print proposals to: Christine Hult, CWC96 Program Chair,
Department of English,
Utah State University, Logan, UT 84322-3200.
=========================================================================
Date:         Fri, 25 Aug 1995 12:04:02 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      one fewer crisis
 
Thus today's above the fold NY Times front-page headline on the Harry Wu
story.  Does anyone else think this sounds odd?  My sense is that "one less
crisis" is what anyone would automatically say.  Isn't this a clear case
where the so-called less/fewer rule breaks down?   Or is this another
example of my namby-pamby left-leaning permissiveness?
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Fri, 25 Aug 1995 12:49:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gail E. Hawisher" <hawisher@UIUC.EDU>
Subject:      Re: one fewer crisis
X-To:         Baron@ux1.cso.uiuc.edu
 
I thought you were writing about our TA situation and thought:  Gee, I'm
glad Dennis solved that problem, but he sure sounds funny! ;-) "One less
crisis sounds strange to me too, though, as does "one fewer problem to
solve."  I think I reserve my "few" for plurals (e.g., there are fewer
students in my class) . . . when, of course, I remember not to say "less
students."
 
Gail
 
>Thus today's above the fold NY Times front-page headline on the Harry Wu
>story.  Does anyone else think this sounds odd?  My sense is that "one less
>crisis" is what anyone would automatically say.  Isn't this a clear case
>where the so-called less/fewer rule breaks down?   Or is this another
>example of my namby-pamby left-leaning permissiveness?
>
>Dennis
>--
>
>Dennis Baron                                           debaron@uiuc.edu
>
>Department of English                         office: 217-333-2392
>University of Illinois                                fax: 217-333-4321
>608 South Wright Street                       home: 217-384-1683
>Urbana, Illinois 61801
 
 
 
     _/    _/    _/_/_/ _/_/_/   _/_/_/_/  Gail E. Hawisher
    _/    _/    _/  _/ _/          _/     Department of English
   _/    _/    _/  _/ _/_/_/      _/     Center for Writing Studies
  _/    _/    _/  _/ _/          _/     Urbana, IL 61801 (hawisher@uiuc.edu)
 _/_/_/_/    _/_/_/ _/       _/_/_/_/  217-333-2989;fax 217-333-4321
=========================================================================
Date:         Fri, 25 Aug 1995 15:08:57 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: one fewer crisis
 
What was the one where a king looked upon a recently completed cathedral in
England and quipped that it was "awful" and "artificial", meaning that it
"inspired awe" and was "produced by human skill"?
=========================================================================
Date:         Fri, 25 Aug 1995 16:56:47 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: one fewer crisis
 
> Does anyone else think this sounds odd?  My sense is that "one less
> crisis" is what anyone would automatically say.
 
I agree.
 
> Isn't this a clear case
> where the so-called less/fewer rule breaks down?
 
Perhaps the "rule" in the sense of an attempt to formulate what
the language does, rather than what it should do, is just
inaccurate or incomplete.
 
> Or is this another
> example of my namby-pamby left-leaning permissiveness?
> Dennis
 
Certainly not.  It is clear illustration of your keen ear & language
sensitivity.
 
Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Fri, 25 Aug 1995 17:29:19 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: NCTE conference
In-Reply-To:  <Pine.PCN.3.91.950824133536.5592B-100000@[204.94.57.61]>; from
              "Maureen Arrigo" at Aug 24, 95 1:37 pm
 
Maureen--Elizabeth Cooper and I will be there, coming from Virginia.  Our
main goal for going has to do with our affiliation with the National Writing
Project.  We have our annual site directors' meeting there.  But I have
enjoyed sessions at NCTE, even though many are not targeting the population I
am closest too.  The sessions remind me, as does the summer writing project
institute, how applicable theories and strategies can be K through graduate
level.  And there are always wonderful readers.  And if all else fails, San
Diego has a tremendous zoo--one even zoo loathers soften at.  In fact, even
if all succeeds, I plan some hours there--koalas, hummingbirds, otters, all
kept in their bounds by natural barriers, not cages.
 
Elizabeth HOdges
Virginia Commonwelath University
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Fri, 25 Aug 1995 17:32:48 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      For Frank Sullivan only
In-Reply-To:  <950821.165629.EDT.SULLIVAN@VM.TEMPLE.EDU>; from "Frank Sullivan"
              at Aug 21, 95 4:55 pm
 
Hi Frank.  This is Liz.  I've lost your email address.  Liz
 
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Fri, 25 Aug 1995 16:04:36 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: one fewer crisis
In-Reply-To:  <44EED92BC2@arus.ubishops.ca>
 
I agree that fewer is incorrect use here.  But it does not strike me as
an unusual mistake.  Less and fewer seem to be getting mixed up more and
more often rather than less often (or is that fewer often?))
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Fri, 25 Aug 1995, Mieke Koppen Tucker wrote:
 
> > Does anyone else think this sounds odd?  My sense is that "one less
> > crisis" is what anyone would automatically say.
>
> I agree.
>
> > Isn't this a clear case
> > where the so-called less/fewer rule breaks down?
>
> Perhaps the "rule" in the sense of an attempt to formulate what
> the language does, rather than what it should do, is just
> inaccurate or incomplete.
>
> > Or is this another
> > example of my namby-pamby left-leaning permissiveness?
> > Dennis
>
> Certainly not.  It is clear illustration of your keen ear & language
> sensitivity.
>
> Mieke
>
>
>
> Mieke Koppen Tucker                     Bishop's University
> Director, Writing Centre                Lennoxville, Que.
> Writing Proficiency Programme           Canada J1M 1Z7
> 819-822-9600, ext.400                   Fax: 819-822-9661
> home: 819-823-7273                      mktucker@arus.ubishops.ca
>
=========================================================================
Date:         Fri, 25 Aug 1995 16:50:50 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: one fewer crisis
In-Reply-To:  note of 08/25/95 16:02
 
The problem is word order. "One crisis fewer" does not sound so strange. My
daughter leaves for college on Monday. I will then have "one child fewer"
around the house (not "one fewer child" but possibly "fewer children").
Actually we will have NO children left around the house, and we are very sad.
Less? Fewer? Sniff.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 26 Aug 1995 08:45:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "J.L. McClure" <jmcclure@BLUE.WEEG.UIOWA.EDU>
Subject:      Re: one fewer crisis
 
My ear (and I think usage) argues for "one less crisis."  The operative word
is "one."  If I lose in my class, as I did this past week, six students, I
would report that I have "six fewer students"; but if only one fled, my
phrasing would be "one less student."  Generally, I believe, "fewer" refers
to things counted and "less" refers to things measured, though "less" can
also refer to things counted in some situations (such as following "one").
 
J.L. McClure <jmcclure@blue.weeg.uiowa.edu>
=========================================================================
Date:         Sat, 26 Aug 1995 10:07:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gail E. Hawisher" <hawisher@UIUC.EDU>
Subject:      Re: one fewer crisis
 
Yes, I think to use it as an attributive adjective "fewer" must be followed
by a plural.  Interesting that by reversing the word order it becomes
English again!
 
"One problem fewer with which to contend!"  Hmnnnn, but not "one
grammatical problem fewer with which to contend?"  What an interesting
animal our language is! Gail
 
 
>The problem is word order. "One crisis fewer" does not sound so strange. My
>daughter leaves for college on Monday. I will then have "one child fewer"
>around the house (not "one fewer child" but possibly "fewer children").
>Actually we will have NO children left around the house, and we are very sad.
>Less? Fewer? Sniff.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
 
 
     _/    _/    _/_/_/ _/_/_/   _/_/_/_/  Gail E. Hawisher
    _/    _/    _/  _/ _/          _/     Department of English
   _/    _/    _/  _/ _/_/_/      _/     Center for Writing Studies
  _/    _/    _/  _/ _/          _/     Urbana, IL 61801 (hawisher@uiuc.edu)
 _/_/_/_/    _/_/_/ _/       _/_/_/_/  217-333-2989;fax 217-333-4321
=========================================================================
Date:         Sun, 27 Aug 1995 07:07:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: one fewer crisis
In-Reply-To:  <199508251702.AA10553@ux1.cso.uiuc.edu>
 
Dennis:
Thanks for bringing that headline to our attention.  One fewer crisis
sounds like, "To whom am I speaking?"
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sun, 27 Aug 1995 22:20:32 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: one fewer crisis
 
> "To whom am I speaking?"
> Irv
 
 
That's what I ask telemarketers, heavy breathers and other
unmentionables on the telephone and elsewhere.  That way I have fewer
crises in my life.
 
Mieke
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Mon, 28 Aug 1995 08:23:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: one fewer crisis
 
>The problem is word order. "One crisis fewer" does not sound so strange. My
>daughter leaves for college on Monday. I will then have "one child fewer"
>around the house (not "one fewer child" but possibly "fewer children").
>Actually we will have NO children left around the house, and we are very sad.
>Less? Fewer? Sniff.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
David,
 
This would be the daughter for whom MY daughter (the one who starts her
senior year in college today and who, happily, lives with us) used to do
child care ??!!  "Less"  and "fewer" may refer to *our* years remaining....
 
Dr. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri-Columbia         314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Mon, 28 Aug 1995 08:05:11 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: one fewer crisis
In-Reply-To:  note of 08/28/95 06:23
 
I suppose, to some extent, "it is Margaret we mourn for." It's tough to
realize all at once that your youngest is turning 18 and leaving for college
and Bobby Vinton is playing the Sundome this year (For non-zonies, the Sundome
is a large theatre in the heart of Sun City, a major retirement community. The
Sundome line-up regularly includes such things as revivals of Oklahoma, Mel
Torme, Tony Bennett, Victor Borge, etc. ASU West has its graduation ceremonies
at the Sundome, and many Sun City residents attend just 'cause it's going on.)
Bare ruined choirs.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 28 Aug 1995 08:57:00 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Resent-From: "David E. Schwalm" <IACDES@ASUACAD>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      It's happened! Windows '95 !! (fwd)
 
Though you might enjoy this piece that I received on the basic writing list.
Sorry about all the header garbage.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
*** Forwarding note from CBW-L   --CMSNAMES 08/28/95 05:38 ***
Return-Path: <owner-cbw-l@VM1.SPCS.UMN.EDU>
Received: from ASUACAD (NJE origin SMTP@ASUACAD) by ASUVM.INRE.ASU.EDU (LMail
          V1.2a/1.8a) with BSMTP id 9199; Mon, 28 Aug 1995 05:38:34 -0700
Received: from POST1.INRE.ASU.EDU by ASUVM.INRE.ASU.EDU (IBM VM SMTP V2R3)
   with TCP; Mon, 28 Aug 95 05:38:33 MST
Received: from VM1.SPCS.UMN.EDU (MAILER@UMINN1) by asu.edu (PMDF V4.3-10 #7723)
 id <01HULG9IL0R48X9OTO@asu.edu>; Mon, 28 Aug 1995 05:39:14 -0700 (MST)
Received: from VM1.SPCS.UMN.EDU by VM1.SPCS.UMN.EDU (Mailer R2.10 ptf000)
 with BSMTP id 8285; Mon, 28 Aug 95 07:38:49 CDT
Date: Mon, 28 Aug 1995 08:36:59 -0400
From: Chet <cpryor@DGS.DGSYS.COM>
Subject: It's happened! Windows '95 !! (fwd)
Sender: Conference on Basic Writing <CBW-L@VM1.SPCS.UMN.EDU>
To: Multiple recipients of list CBW-L <CBW-L@VM1.SPCS.UMN.EDU>
Reply-to: Conference on Basic Writing <CBW-L@VM1.SPCS.UMN.EDU>
Message-id: <01HULG9IP1FM8X9OTO@asu.edu>
Content-transfer-encoding: 7BIT
Comments: To: Teaching in the Community College <TCC-L@UHCCVM.UHCC.Hawaii.Edu>,
 RHETORIC WRITING LANGUAGE <PURTOPOI@VM.CC.PURDUE.EDU>,
 MEGABYTE UNIVERSITY <MBU-L@unicorn.acs.ttu.edu>,
 "Forum on Teaching & Learning in Higher Ed." <STLHE-L@UNB.CA>,
 Basic Writing Conference <CBW-L%UMINN1.BITNET@VTBIT.CC.VT.EDU>
 
--------------------------------------------------------------------------
Folks,
        The following post is a perfect aid for Monday morning.
 
                                                        --  Chet Pryor  --
--------------------------- Forwarded message ----------------------------
                  Date: Mon, 28 Aug 1995 01:53:43 -0400
             From: F Wilson <flwilson@FREENET.COLUMBUS.OH.US>
 
             Microsoft Windows 95 Stuns World!
 
 
Redmond, Wash (AP) - Fans and detractors of the long-awaited Microsoft
Windows 95 have been stunned and amazed by the incredible events
surrounding the August 24 release. Windows 95 has been hailed by
industry giant Pierson Holcombe Pewter as "the most advanced operating
system ever produced."  But even he could not have predicted
yesterday's events.
 
It began when peace was declared in Bosnia.  Said Pytir Milivocic,
spokesperson for the Serbs, "Now that [Windows 95] has been released,
we just don't see any reason to fight each other.  This is an amazing
product."
 
Then France announced its intention to stop all testing of nuclear
weapons. "We used to think that our national boundaries were of utmost
import.  To safeguard them, it was necessary to continue testing
[nuclear weapons]," said Jacques Fenetre of the French government.
"The Microsoft Network (tm) has changed all of that.  It's such a small
planet!"
 
On the other side of the "small planet", George Bush and Saddam Hussein
met face-to-face for the first time.  After a tense greeting, they
started sharing notes about their experiences as Windows 95
beta-testers. Soon the two lifelong enemies were laughing and chatting
like old friends. In a startling display of candor, Hussein said "If I
hadn't been so frustrated with the beta, I'd have backed off from
Kuwait much sooner."  Bush laughed and commiserated with Hussein,
saying "Well, Saddam, I *told* you it'd be released eventually, all you
had to do was wait. Hey!  Let's play some FreeCell!"
 
Oil prices dropped as OPEC transferred their accounting software to the
new platform.  Loggers in the United States' Pacific Northwest turned
their axes in for spades after seeing a Microsoft Video of spotted owls
using Windows 95.  In an economic shocker, the Peso reversed its
downward spiral due to huge Windows 95 sales in Acapulco and Mexico
City.
 
On the health front, Hildegard Wicca, a housewife in Boston, MA,
reports that Windows 95 has removed her facial warts.  "I sat down in
front of the computer, pressed 'Start', and felt something odd on my
face.  When I looked in a mirror, my warts were gone!"  Even more
amazing is the story of Mark Cense, the Los Alamos man who was reported
last week as having an incurable, fatal form of cancer.  His doctors
were amazed yesterday when, after simply buying Windows 95 at the local
Computer Universe store, his cancer went into remission.
 
When asked for a comment on these almost miraculous events, Microsoft's
Bill Gates, recently declared to be the richest man in the United
States, replied "If you think *this* is good, just wait until you see
Windows 97!" (due to ship in March of 1999)
 
Reports that China's release of dissident Harry Wu was contingent on
his returning with "as many copies of Windows 95 as he can carry" are
unconfirmed at this time.
--------------------------------------------------------------------------
=========================================================================
Date:         Mon, 28 Aug 1995 12:33:21 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Marx <mmarx@SKIDMORE.EDU>
Subject:      Re: networks and distance courses
 
Joan,
    I believe as a part of the original ENFI project coordinated by Trent
Batson, two communitiy colleges in Virginia used this kind of link with a
program that foreshadowed Daedalus.  One of the colleges was in Manassas and
the other I can't remember right now.  Diane Thompson was one of the
teachers in charge.  This was in the pioneering late 1980's and the project
was quite exciting.  I believe some folks from Carnegie Mellon published a
colllection of essays on the entire ENFI project.
    Hope this helps.
 
    Michael Marx
 
>I'd be interested in hearing from anyone who has tried to
>use--or used--the computer to teach composition in distance learning.
>I taught with Daedalus in a lab this summer.  THough I'm not sure
>how the computer logistics might work out, it seems to me
>that Daedalus or some other networked arrangement might be
>set up to work with distant learning sites.  And, if so, then I'd
>be willing to consider setting up composition classes offered
>for distance learning.  I'm interested in it all: computer/
>institutional logistics, pedagogy, failure and success
>stories, and so on.  Most places I've been, distance learning
>has meant tv courses, and that has never seemed appropriate for
>comp. This has potential enough to think about.
>
>--
>Joan Livingston-Webber   webber@unomaha.edu
>"What gets better is the precision with which we vex each other."
>                                                -Clifford Geertz
>
>
 
 
 
************************************************
Michael Steven Marx
mmarx@skidmore.edu
(518) 584-5000 ext. 2324
Director, The Expository Writing Program
Associate Chair, English Department
Skidmore College
Saratoga Springs, NY 12866-1632
=========================================================================
Date:         Mon, 28 Aug 1995 13:40:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: one fewer crisis
 
A former WPA, a Vice Provost, an administrator on TWO campuses--and a man
who knows his Hopkins!  My hat is off to Dave on this one (and my baldness
is showing).
Bill
 
>I suppose, to some extent, "it is Margaret we mourn for." It's tough to
>realize all at once that your youngest is turning 18 and leaving for college
>and Bobby Vinton is playing the Sundome this year (For non-zonies, the Sundome
>is a large theatre in the heart of Sun City, a major retirement community. The
>Sundome line-up regularly includes such things as revivals of Oklahoma, Mel
>Torme, Tony Bennett, Victor Borge, etc. ASU West has its graduation ceremonies
>at the Sundome, and many Sun City residents attend just 'cause it's going on.)
>Bare ruined choirs.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Mon, 28 Aug 1995 14:53:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dona Hickey <HICKEY@URVAX.URICH.EDU>
Subject:      Re: It's happened! Windows '95 !! (fwd)
 
THanks for the humorous account of Windows 95, David.  At a meeting the
other day, someone reported that at our local computer stores, people were
calling to order THE MICROSOFT.  They have no idea what it is, but it
must be great.
 
Dona Hickey
=========================================================================
Date:         Mon, 28 Aug 1995 14:23:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: It's happened! Windows '95 !! (fwd)
In-Reply-To:  <WPA-L%95082808570219@ASUVM.INRE.ASU.EDU>
 
Great forward, David.  Thanks for the laugh.
 
Remember, one and all: if you don't want to return to the DOS prompt (or
any ripoff having to do with Windows 95), you can just use a MAC.  Bill
Gates oughta be ashamed of himself, anyway.
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Mon, 28 Aug 1995 15:26:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Call for Proposals
 
>Date: Mon, 28 Aug 1995 13:19:45 -0700 (MST)
>From: chris hult <FAHULT@writectr.usu.edu>
>Subject: Call for Proposals
>To: cwc96-l@mtu.edu
>X-Mailer: Pegasus Mail/Windows (v1.21)
>Priority: normal
>Precedence: list
>Reply-To: cwc96-l@mtu.edu
>Status:
>
>Below is the Call for Proposals for the CWC96 conference.  I would
>like for this call to circulate widely on the net; please forward it
>to all the lists you know of that might be interested.  Thanks.  CH
>
>Call for proposals
>
>
>THE TWELFTH COMPUTERS AND WRITING CONFERENCE
>MAY 30-JUNE 2, 1996
>UTAH STATE UNIVERSITY
>LOGAN, UTAH 84322-3200
>
>The Twelfth Computers and Writing Conference: Technology & Change
> (to be held May 30- June 2, 1996, at Utah State University in Logan, Utah)
> invites proposals that pertain in some way to the uses of computers at any
> level of writing education.
>
>Theme: Technology and Change
>
>The rapid acceleration of change in the area of computers and writing causes
> some consternation--but also considerable exhilaration--among educators at all
> levels.  The conference will highlight our attempts to cope and to stay
>current
>with the potential for technology in the writing field.  This unique conference
> brings together educators from all levels and types of educational
>institutions
> who have a common interest in the uses of computer technology for writing
> instruction.
>
>Invitation: Send in your Proposals
>
>We invite proposals that pertain in some way to the uses of computers at any
> level of writing education: K-12 to all types of post-secondary educational
>institutions.  We especially welcome proposals for hands-on sessions,
>demonstrations, or any other interactive format.  Concurrent sessions will
> accommodate individual 20-minute "talks," panels with three to four
>speakers, or one-and-a-half hour interactive presentations or
>demonstrations.  Ongoing "poster" sessions for demonstrations throughout
> the conference are also possible.  Furthermore, we are looking for half-day
>workshop proposals, to be offered both pre- and post-conference.  Standard
>networked PC and MAC equipment will be provided.
>
>
>Suggested Topics: classroom uses, collaboration, distance education, networks,
>hypertext & hypermedia, virtual classrooms, impacts of the internet.  Proposals
> must be postmarked or dated October 1, 1995.  Notification of acceptance will
> be by January 1, 1996.  Mail three copies of a two-page (double-spaced)
> abstract for a paper, panel, poster session, demonstration, or workshop
> (Or e-mail one copy to the address below.)  Please include the name,
>affiliation,
> address, e-mail, and phone number of all presenters.
>
>
>Please note: abstracts become the property of CWC96 and may be
>published in other venues, including a web site.
>
>Send e-mail proposals to: computerwritingconference@writectr.usu.edu
>Send print proposals to: Christine Hult, CWC96 Program Chair,
>Department of English, Utah State University, Logan, UT 84322-3200.
>
=========================================================================
Date:         Mon, 28 Aug 1995 17:16:29 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: It's happened! Windows '95 !! (fwd)
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@vm1.mcgill.ca>
 
Hi David,
 
Enjoyed the message.  Did you know that Windows 95 has also solved
the Quebec separation problem?
 
BTW, I am curious - and others might be - about the Basic Writing
List you mention.  Could you tell me how to join?
 
Thanks, Mieke
=========================================================================
Date:         Mon, 28 Aug 1995 16:04:28 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Subscribing to the Basic writing list
 
To subscribe to CBW-L, send this message to listserv@vm1.spcs.umn.edu
 
subscribe cbw-l Your Name
 
Be very careful in typing the listserv address; I must have screwed it up five
times when I tried to subscribe.  The list is pretty quiet.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 28 Aug 1995 20:41:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Cyber Publishers
 
Two online companies will accept an author's latest rendition of Moby Dick
for nominal fees. Syberbooks BBS will accept an unpublished book for $15 a
month, after a one-time $25 charge. Thereafter the Ohio company pays the
author 50 cents for each download and forwards all reader responses
(syberbooks@delphi.com). Montana-based Thunder Mountain Press does basically
the same thing (thundermtn@aol.com).
=========================================================================
Date:         Mon, 28 Aug 1995 20:40:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      UnSubscribe
 
Huh David, could I be unsubsribed for the time being?
 
Unsubscribe WPA-L Joe Cunningham
=========================================================================
Date:         Mon, 28 Aug 1995 23:07:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dona Hickey <HICKEY@URVAX.URICH.EDU>
Subject:      Re: It's happened! Windows '95 !! (fwd)
 
Deborah H and anyone else favoring MAC:  have you seen the MAC T-shirt
that reads only:  Been There, Done That   ?
 
Dona Hickey
=========================================================================
Date:         Tue, 29 Aug 1995 04:57:55 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Shimabukuro <jamess@HAWAII.EDU>
Subject:      1ST TCC-L ON-LINE CONFERENCE: AN INVITATION
In-Reply-To:  <01HUFCTGUP0Y0015IF@fuchsia.its.Hawaii.Edu>
 
                     The First Annual
                 TCC-L On-Line Conference
 
        Theme: "Innovative Instructional Practices"
 
                     April 2-4, 1996
 
 
           + + + + + CALL FOR PAPERS + + + + +
 
            Conference Dates: April 2-4, 1996
     Deadline for Presentation Proposals: January 15, 1996
        Notification of Acceptance by February 15, 1996
       Deadline for Receipt of Papers: March 18, 1996
 
The entire conference will be conducted online: papers will be "presented"
electronically, and participants will "attend" presentations via the Web,
gopher, and email. Participants will have an opportunity to join open
online discussions with presenters.
 
Proposals should be between 10 and 20 lines in length. They should include
a working title, a brief description of your instructional innovation, its
outcomes, and recommendations. Theoretical and opinion pieces are also
welcome. Attach a brief bio, which includes your full name, academic
title(s), present position/discipline/department, organization, snailmail
and email addresses. Please send your inquiries and proposals to review
committee members Patrick Bjork <bjork@plains.nodak.edu>, Jay Wootten
<wootten@salem-1.salem.kent.edu>, Ramesh Gaonkar
<gaonkarr@goliath.sunyocc.edu>, and Jim Shimabukuro <jamess@hawaii.edu>
 
Papers accepted for presentation will also be published in the Teaching
in the Community Colleges (Electronic) Journal.
 
REGISTRATION: To register for the conference, please send an email request
to Anne Flanigan <annf@hawai.edu> or Suzy M. Hill <SuzyMHill@aol.com>. In
your message, be sure to include:
   1. Your full name
   2. Your position/department/academic organization
      (e.g., Associate Professor, Psychology, U of Hawaii)
   3. Your e-mail address
   4. Your snail-mail address
 
Registration Cost: free
 
Conference Staff: Registration: Anne Flanigan <annf@hawaii.edu> and Suzy M.
Hill <SuzyMHill@aol.com>; Public Relations: Patrick Bjork
<bjork@plains.nodak.edu> and A. Nadine Burke <anburke@alpha.delta.edu>;
Review: Patrick Bjork <bjork@plains.nodak.edu>, Jay Wootten
<wootten@salem-1.salem.kent.edu>, and Ramesh Gaonkar
<gaonkarr@goliath.sunyocc.edu>; Presentations: Judi Kirkpatrick
<kirkpatr@leahi.kcc.hawaii.edu> and Bert Kimura <bert@hawaii.edu>;
Coordinator: Jim Shimabukuro <jamess@hawaii.edu>
 
---------- end of tcc-l conference announcement ----------
=========================================================================
Date:         Tue, 29 Aug 1995 12:34:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: It's happened! Windows '95 !! (fwd)
 
Dona, or the over-40 version:  Been there, Done that, Don't remember!
=========================================================================
Date:         Tue, 29 Aug 1995 12:26:46 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Frank Sullivan <SULLIVAN@VM.TEMPLE.EDU>
Organization: TEMPLE UNIVERSITY
Subject:      Re: For Frank Sullivan only
In-Reply-To:  Message of Fri, 25 Aug 1995 17:32:48 EDT from
              <ehodges@HIBBS.VCU.EDU>
 
Hi Liz. Here it is. Congrats on the tenure.
=========================================================================
Date:         Tue, 29 Aug 1995 19:30:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: NCTE conference
In-Reply-To:  Message of Thu, 24 Aug 1995 13:37:37 -0900 from <mja@CWSL.EDU>
 
It's probable that I will attend the NCTE Conference and would be glad to meet
you to talk about issues in WPA work. I'll be staying at the main hotel, so
please leave a message and we can try to find a good time to meet. I'm eager to
learn about thes special concerns of WPAs in legal settings.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Tue, 29 Aug 1995 19:01:40 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Shimabukuro <jamess@HAWAII.EDU>
Subject:      Teaching in the Community Colleges Journal
In-Reply-To:  <01HUFCTGUP0Y0015IF@fuchsia.its.Hawaii.Edu>
 
ANNOUNCEMENT: CONTENTS, ABSTRACTS, RETRIEVAL INSTRUCTIONS
 
-------------------------------------------------------
 ###########  #########  #########         ###########
     ###      ###        ###                   ###
     ###      ###        ###       #######     ###
     ###      ###        ###                   ###
     ###      #########  #########         #######
 
Teaching in the Community Colleges (Electronic) Journal
-------------------------------------------------------
Volume 1, Number 1                            Fall 1995
 
                       FEATURES
                       --------
 
Patrick W. Venneri     Teaching in Prison, or Lear He Kicked Cordelia
                       to the Curb; He Buy His Clothes at K-Mart
 
Gloria Wolfson         The Seamless Flow
 
Don Richardson         Late Registration: Advantages and Disadvantages
 
Susan Starrfield       Quantitative Research Techniques across the
                       the Curriculum
 
 
A LETTER FROM THE EDITORS
-------------------------
We, the editors, take great pleasure in presenting the first issue of the
Teaching in the Community Colleges (Electronic) Journal. The ten of us
represent ten different institutions in nine different states: Michigan,
Tennessee, California, Virginia, Illinois, Hawaii, Washington, Wyoming,
and Ohio; and true to the nature of the Internet, few if any of us have
ever met face to face. We got together online, and we have done all the
work of the journal electronically.
 
     In this issue, we present four feature articles. The first, by
Patrick Venneri, "Teaching in Prison," provides a candid view of what it
is like to teach on the other side of the wall. It provides useful
information for the educator who is either teaching in a prison or
contemplating such a move. More important than the practical information,
however, are the writer's insights into the student as prisoner and the
professor's opportunity to respond as a caring human being.
 
     The second article, "The Seamless Flow," by Gloria Wolfson, addresses
the problem of student transfers between and within university and college
systems. The process needs to be improved. The article is followed by an
extended comment by TCC-J editor Marc Gottlieb. Don Richardson's article,
"Late Registration," is based on a discussion on the COMMCOLL electronic
forum, in which participants argued the pros and cons of allowing students
to register late. In the final article, "Quantitative Research Techniques
across the Curriculum," Susan Starrfield describes a
statistics/quantitative reasoning requirement that is being considered by
the Maricopa County Community College District.
 
     We hope you will find the articles useful and enjoyable, and we look
forward to receiving your comments and suggestions to guide us in
developing a journal that addresses your concerns and interests.
 
     We invite all of you to write and discuss your article ideas with us.
Please see the call for papers in this issue.
 
 
INSTRUCTIONS FOR RETRIEVAL, SUBSCRIPTION
----------------------------------------
TCC-J is published three times a year: September, January, May. Issues may
be viewed or downloaded via gopher at:
      gopher naio.kcc.hawaii.edu
or via WWW at
      http://naio.kcc.hawaii.edu/
At the main menu, go to "Kapi'olani.info"
 
To add your name to the TCC-J mailing list, please send your request:
      sub tccj-l yourfirstname yourlastname
to:   listproc@hawaii.edu
 
The issue can also be retrieved via FTP:
  At your UNIX prompt, type:
       % ftp ftp.hawaii.edu
  Once logged in, type:
          login: anonymous
       password: your email address
  At the ftp prompt, type:
       ftp> cd outgoing
       ftp> get tcc-j.1_1
       ftp> bye
  Remember that the filename and commands are case sensitive.
 
If these methods don't work for you, write to jamess@hawaii.edu
 
 
                     ***** ABSTRACTS *****
 
TEACHING IN PRISON, OR LEAR HE KICKED CORDELIA TO THE CURB; HE BUY HIS
CLOTHES AT K-MART, by Patrick W. Venneri
 
ABSTRACT: The acquisition of voice should be viewed as the single most
important feature in empowering the unempowered.  A teacher working
through the humanities has a unique opportunity in an incarcerated setting
to aid in the birthing of that voice; allowing the student-prisoner to
give up the gun, knife, penis, drug, that they used to acquire their
version of empowerment, as they realize the profound effect of
articulation.  As the title of a Harlan Ellison short story suggests, "I
Have No Mouth and I Must Scream," the student-prisoners' rage and
frustration must find an acceptable outlet.  Composition as the medium and
Shakespeare's plays as the vehicle allows the student-prisoner access to a
new world, the world of academia.
 
 
THE SEAMLESS FLOW, by Gloria Wolfson
 
ABSTRACT: For far too long, higher education has allowed itself to be
balkanized.  Students who complete programs at community colleges and who
wish to go on to get a baccaleaureate degree are often penalized and must
retake some, if not all, of the courses they took at the "lower levels."
If we are to really serve students, as our customers, we must provide an
educational system that is seamless and one which allows a natural
progression from one level to another.  This paper will examine some of
the reasons why the current system exists and suggest some remedies.
 
 
LATE REGISTRATION: ADVANTAGES AND DISADVANTAGES, by Don Richardson
 
ABSTRACT: This is a report of an Internet discussion on COMMCOLL
(COMMCOLL@UKCC.BITNET@uga.cc.uga.edu) in which arguments are weighted
against continuing late registration.  Drs. John and Suanne Roueche have
established the case for abolishing late registration, and most of the
research and anecdotal evidence support their stance.  Respondents to
COMMCOLL agreed with or disagreed with the Roueche stance.
 
 
QUANTITATIVE RESEARCH TECHNIQUES ACROSS THE CURRICULUM, by Susan
Starrfield
 
ABSTRACT: Community colleges acknowledge the importance of helping
students attain skills which will transfer across the disciplines and
which students can apply immediately in academic and work settings.
Mathematical logic and reasoning are core competencies which can be taught
in a variety of disciplines as pertinent to problem solving.  Therefore,
the Maricopa County Community College District (MCCCD) is considering
replacings the computer usage requirement for the AA degree with three
credit hours of statistics/quantitative reasoning or computer
applications.  The District is facilitating the development of curricula
which incorporate mathematics and curricula specifically for mathematics
which is based upon principles of mathematics reform.  Examples of
curricula for use in sociology and for use in astronomy are described.
 
 
FIRST ANNUAL TCC-L ON-LINE CONFERENCE: AN ANNOUNCEMENT AND CALL
---------------------------------------------------------------
 
                     The First Annual
                 TCC-L On-Line Conference
 
        Theme: "Innovative Instructional Practices"
 
                     April 2-4, 1996
 
 
           + + + + + CALL FOR PAPERS + + + + +
 
            Conference Dates: April 2-4, 1996
     Deadline for Presentation Proposals: January 15, 1996
        Notification of Acceptance by February 15, 1996
       Deadline for Receipt of Papers: March 18, 1996
 
The entire conference will be conducted online: papers will be "presented"
electronically, and participants will "attend" presentations via the Web,
gopher, and email. Participants will have an opportunity to join open
online discussions with presenters.
 
Proposals should be between 10 and 20 lines in length. They should include
a working title, a brief description of your instructional innovation, its
outcomes, and recommendations. Theoretical and opinion pieces are also
welcome. Attach a brief bio, which includes your full name, academic
title(s), present position/discipline/department, organization, snailmail
and email addresses. Please send your inquiries and proposals to review
committee members Patrick Bjork <bjork@plains.nodak.edu>, Jay Wootten
<wootten@salem-1.salem.kent.edu>, Ramesh Gaonkar
<gaonkarr@goliath.sunyocc.edu>, and Jim Shimabukuro <jamess@hawaii.edu>
 
Papers accepted for presentation will also be published in the Teaching
in the Community Colleges (Electronic) Journal.
 
REGISTRATION: To register for the conference, please send an email request
to Anne Flanigan <annf@hawai.edu> or Suzy M. Hill <SuzyMHill@aol.com>. In
your message, be sure to include:
   1. Your full name
   2. Your position/department/academic organization
      (e.g., Associate Professor, Psychology, U of Hawaii)
   3. Your e-mail address
   4. Your snail-mail address
 
Registration Cost: free
 
Conference Staff: Registration: Anne Flanigan <annf@hawaii.edu> and Suzy M.
Hill <SuzyMHill@aol.com>; Public Relations: Patrick Bjork
<bjork@plains.nodak.edu> and A. Nadine Burke <anburke@alpha.delta.edu>;
Review: Patrick Bjork <bjork@plains.nodak.edu>, Jay Wootten
<wootten@salem-1.salem.kent.edu>, and Ramesh Gaonkar
<gaonkarr@goliath.sunyocc.edu>; Presentations: Judi Kirkpatrick
<kirkpatr@leahi.kcc.hawaii.edu> and Bert Kimura <bert@hawaii.edu>;
Coordinator: Jim Shimabukuro <jamess@hawaii.edu>
 
 
THE WINTER 1996 ISSUE: A CALL FOR PAPERS
----------------------------------------
The Teaching in the Community Colleges (Electronic) Journal is a refereed,
cross-disciplinary journal, which is published three times a year: fall
(September), winter (January), and spring (May). Its purpose is to
stimulate discussions on topics that are pertinent to community college
instructors.
 
We invite you to submit your articles, essays, reviews, letters, and
announcements. The next issue will be published in late January 1996. All
submissions should be emailed by December 31, 1995.
 
MANUSCRIPT GUIDELINES: Submissions should follow either the APA or MLA
guidelines. They should be in electronic format: standard ASCII, 60-65
characters per line. Single-spaced. Paragraphs should be separated by a
blank line (double carriage returns). Maximum Length: approximately 5,000
to 10,000 words. (Longer submissions may be considered.)
 
ABSTRACT AND AUTHOR BIO: The author should include an abstract of the
article and a brief (six to ten lines) bio, which includes academic
degrees, institutional affiliations, discipline/department roles, as well
as other information that may be useful to the readers of the journal.
 
 
TCC-J EDITORIAL STAFF
---------------------
A. Nadine Burke, Editor
   Delta College, University Center, MI
   email: anburke@alpha.delta.edu
Kenwrick Chan, Technical Editor
   U of Hawaii-Kapiolani CC, Honolulu, HI
   email: kchan@leahi.kcc.hawaii.edu
Jim Clauson, Editor/Best of TCC-L
   Roane State CC, Harriman, TN
   email: clauson_jr@a1.rscc.cc.tn.us
Laura Corbett, Assistant Editor
   Sacramento State University
   email: sac47505@saclink.csus.edu
Mary Lou Crouch, Editor/Adjunct Forum
   George Mason U, Fairfax, VA; Lord Fairfax CC, Warrenton, VA
   email: mcrouch@osf1.gmu.edu
Marc Gottlieb, Editor
   College of San Mateo, San Mateo, CA
   email: justice@crl.com
Danica Hubbard, Editor
   The College of DuPage, Glen Ellyn, IL
   email: U29234@uicvm.BITNET
Jim Shimabukuro, Coordinating Editor
   U of Hawaii-Kapiolani CC, Honolulu, HI
   email: jamess@Hawaii.Edu
Jan Strever, Editor: Adjunct Affairs
   Spokane CC, Gonzaga U, Spokane, WA
   email: strever@gonzaga.edu
Roger Taylor, Jr., Editor
   Western Wyoming College, WY
   email: wwrtaylo@antelope.wcc.edu
Judie Wise, Editor
   Clark State CC, Springfield, OH
   email: judiewise@Wittenberg.edu
 
 
COPYRIGHT STATEMENT
-------------------
Copyright 1995 University of Hawaii. The copyright of a specific article
published by the Teaching in the Community Colleges Journal (TCC-J) is
retained by the author (or authors) of the article. Copyright of the
issue, which includes the individual articles, is retained by the
University of Hawaii. Republications of an article must include the
statement that it first appeared in TCC-J. The editors reserve the right
to keep archives of all published articles and to provide copies to
appropriate indexing services for indexing and microforming.
 
 
---------- end of tcc-j v1n1 (fall 1995) announcement ----------
=========================================================================
Date:         Wed, 30 Aug 1995 04:12:23 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Shimabukuro <jamess@HAWAII.EDU>
Subject:      TCC-L ON-LINE CONFERENCE: CORRECTION
In-Reply-To:  <Pine.SV4.3.91.950829045734.4575D-100000@uhunix3>
 
Re yesterday's announcement:
 
To register for the Teaching in the Community Colleges conference, please
send your requests to
 
   Anne Flanigan <annf@hawaii.edu> or Suzy M. Hill <SuzyMHill@aol.com>
 
In the earlier post, "hawaii" in Anne's address was spelled "hawai".
=========================================================================
Date:         Wed, 30 Aug 1995 10:31:21 CST6CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Raymond <JRAYMOND@ENGLISH.AS.UA.EDU>
Organization: University of Alabama English Dept.
Subject:      Re: NCTE conference
X-To:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
 
Barbara,
 
      Do you happen to know whom I should contact in WPA to see about
finding someone to conduct a program evaluation?
 
    Thanks.--Jim Raymond
  University of Alabama
  JRaymond@English.as.ua.edu
=========================================================================
Date:         Wed, 30 Aug 1995 13:45:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Fox <sfox@INDYUNIX.IUPUI.EDU>
Subject:      part-time faculty
 
I'm a new member of the WPA list, so maybe this is an old and worn topic,
but I'd like some ideas.  We have around 80-100 part-time composition
faculty with the usual poor pay, poor working conditions, no copying
privileges (but we did just start working on that and have provided
copier cards for part-time faculty out of our dept. supplies budget),
little recognition by tenure-track people not directly involved in
writing program.  Our chair is very supportive, though, and he even
teaches our freshman comp. course, even though he is a "lit" person.  I
would like to pursue this matter but with budget woes I fear it's tilting
at windmills.  What are some workable strategies for seeking better pay
and/or working conditions for part-time comp. faculty?  And would it be
so dangerous or terrible to work for more lectureships so that people
could teach composition, have a full-time job with benefits--and maybe
work out a way for lecturers to get tenure of sorts?  Remember--I want
practical methods, no Wyoming Statements--where has that gotten anyone?
=========================================================================
Date:         Wed, 30 Aug 1995 16:41:12 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Brian A." <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Berthoff & Macrorie
 
Earlier this summer, someone requested and received an address/phone number
for Anne Berthoff.  I wrote the information down but lost it.  Does anyone on
the list have addresses and or phone numbers for Anne Berthoff and Ken Macrorie
Thanks.
       --Brian
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
=========================================================================
Date:         Wed, 30 Aug 1995 16:51:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Warren J Green <wjg3@COLUMBIA.EDU>
 
PLEASE PUT ME ON YOUR EMAIL LIST.  THANK YOU
WARREN GREEN
=========================================================================
Date:         Wed, 30 Aug 1995 16:54:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: part-time faculty
 
Steve,
Talk to Susanmarie Harrington, on your faculty.  She was first a GSTA and
then a Lecturer at Michigan, where GSTAs and adjuncts are all paid
according to a fraction of a full-time salary, rather than by the course.
She can also fill you in on the GEO, a 21-year-old union that has resulted
in far better conditions here for GSTAs than I've seen at other
institutions.  And raising the standard for GSTAs makes it possible to
increase what you pay part-timers.  That is, if the amount the university
must spend for a GSTA to teach a course increases from X to Y, then it's
easier to argue that the part-timers ought to be compensated at the Y level
too.
 
>I'm a new member of the WPA list, so maybe this is an old and worn topic,
>but I'd like some ideas.  We have around 80-100 part-time composition
>faculty with the usual poor pay, poor working conditions, no copying
>privileges (but we did just start working on that and have provided
>copier cards for part-time faculty out of our dept. supplies budget),
>little recognition by tenure-track people not directly involved in
>writing program.  Our chair is very supportive, though, and he even
>teaches our freshman comp. course, even though he is a "lit" person.  I
>would like to pursue this matter but with budget woes I fear it's tilting
>at windmills.  What are some workable strategies for seeking better pay
>and/or working conditions for part-time comp. faculty?  And would it be
>so dangerous or terrible to work for more lectureships so that people
>could teach composition, have a full-time job with benefits--and maybe
>work out a way for lecturers to get tenure of sorts?  Remember--I want
>practical methods, no Wyoming Statements--where has that gotten anyone?
 
The real leverage exists when you tie teaching conditions to effectiveness
of learning.  Can you demonstrate in any way that hiring this many
part-timers hurts the effectiveness of the course?  How would paying them
more, giving them benefits and other kinds of support, etc, improve the
teaching and learning in FY Comp?  Seems to me this is an easy case to
make, though the audience may not like hearing it.
Good luck,
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Wed, 30 Aug 1995 16:26:57 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: part-time faculty
 
To Steve Fox,
 
At the risk of seeming to promote my own work, I would nevertheless
suggest you take a look at my chapter in a new book on writing
program administration called Resituating Writing, forthcoming from
Boynton/Cook probably about the end of September.  I describe some
small progress we made here in improving conditions for our part-time
faculty.
 
Kristine Hansen
Brigham Young University
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Wed, 30 Aug 1995 16:49:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: part-time faculty
 
Steve,
 
Just a few more thoughts to second what Bill Condon said.  One
argument I used was that part-timers seldom or never get any
professional development.  The administration of a university
typically tells faculty that if they're not reading, researching,
publishing, attending conferences, etc., they're not growing
professionally.  All of that supposedly makes you a better teacher
too.  So why does the administration typically never care that 90% of
writing teachers never have the chance for professional development?
The administration can't have it both ways; what's sauce for the
goose is sauce for the gander.
 
Find a way to offer an inservice seminar for your part-timers--pay
them for it and give them a first rate course in theory and pedagogy.
Then make the case that you have increased the value of these
teachers for the university. They give merit raises to professors who
improve their abilities, don't they?  Enlist the help of whoever is in
charge of general education on your campus.  Make all the arguments
about a good writing course as the foundation for success in college--
they're true.
 
We also took the approach that part-timers should make more than
graduate students.  When I became a WPA, our part-timers made less
(when they first started).  By their third year they were making
more, but it didn't make sense that experienced teachers with
MA's should be paid less than raw TA's with bachelor's degrees.
After 3-4 years the administration finally heard us and we raised
part-timers' pay.
 
You have to be persistent.
 
Kristine Hansen
Brigham Young University
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Wed, 30 Aug 1995 17:09:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: part-time faculty
In-Reply-To:  note of 08/30/95 15:49
 
AT ASU, a better deal for adjunct faculty resulted from the interest our AZ
Board of Regents began to show in the quality of the undergraduarte
experience, especially in the first year. Now the real target of regential
wrath was the tenure track faculty who some of the regents tend to view as
uniformly underworked and overpaid. But the immediate benefit went--thru a
chain of reasoning sort of embarrassing to reproduce--to the adjuncts and
ultimately to the STUDENTS!
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 30 Aug 1995 21:39:10 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Program Evaluation
In-Reply-To:  <DA2C9F648D@english.as.ua.edu> from "Jim Raymond" at Aug 30,
              95 10:31:21 am
 
To Jim Raymond (and everyone) asking about the WPA (the org, not the list)
Consultant/Evaluator service: Get hold of Ben McClelland, WPA, ENglish
dept, U of Mississippi, University, MS.  I did the job for 6 years and saw
it do great things for many campuses.  --Ed White
=========================================================================
Date:         Thu, 31 Aug 1995 07:52:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: part-time faculty
 
>Steve and Kristine
 
  I am teaching a graduate course this semester in composition studies and
invited part time faculty to attend the course by sitting in and not
paying.  This action came after I had requested that the Dean pick up the
tuition for three part time faculty to get cedit for this course and he
refused. Right now, three part time faculty are taking the course
voluntarily (out of about 35).  This is my second year in the position, and
I figure I have a few more to get the participation up.
 
I did request merit raises for some part time faculty and they did come
through.  Also, the College has initiated a teaching award for part time
faculty. Two of our faculty submitted teaching portfolios, and although
neither won the award, we will continue to nominate faculty for this award.
 
I always try to offer sessions for all first year writing teachers
(fulltime etc.), but so many of our part time faculty work other places
that few come or choose to come.  And why should they?  The pay is so low!
Again, I continue to work on this a little each semester.
 
Like most of you, I find this area troublesome and sometimes painful.
 
Meg Morgan
Director of Rhetoric and Writing
UNC-Charlotte
=========================================================================
Date:         Thu, 31 Aug 1995 11:32:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: part-time faculty
 
Meg,
 
I understand your frustration.  What helped in my case was the chair
agreed with me that we should do more to improve our part-time
faculties abilities.  The Dean of General Education had money for
improvement of teaching in general education courses.  The GE Dean
promised this money on condition that the department and college
match the amount he gave.  I asked for enough to give each part-timer
a $500 stipend for attending our 18-hour seminar (that's contact
time, not credit hours) plus enough to buy them all 3 books and a 2-
year subscription to College English and CCC.  When the GE Dean and
my chair approved, the college dean signed on too.  We held the
seminar in the spring 3 hours each morning for two weeks, with a 3-
hour colloquium a few weeks later at which they presented papers.
 
For something like this to work, there has to be a willingness
somewhere in the administration to ante up for teacher development.
You could ask, If the writing teachers are not worth developing, why
are any others?  Don't the students who take writing courses matter?
Shouldn't they have teachers who are up to date?
 
Kristine HansenKristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Thu, 31 Aug 1995 14:02:02 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roger Passman <Litdoc2b@AOL.COM>
Subject:      Re: reference on APA style article
 
In a message dated 95-08-04 13:22:49 EDT, you write:
 
>I'm
=========================================================================
Date:         Thu, 31 Aug 1995 14:44:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: part-time faculty
 
David makes a really good point here:
 
>AT ASU, a better deal for adjunct faculty resulted from the interest our AZ
>Board of Regents began to show in the quality of the undergraduarte
>experience, especially in the first year.
 
Good teaching means better retention, for one thing, and for first-year
students, having the kind of contact adequatley paid teachers--as opposed
to adjuncts who may be combining appointments at several institutions
(working overtime just to make something close to a living wage)--can
provide often makes the difference.  I'd look at the everging literature on
the first-year experience, at your institution's retention record, and at
connections I could draw between that and the way part-timers are treated.
If you can build a case this way, it'd be hard to resist.
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Thu, 31 Aug 1995 16:48:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      Re: part-time faculty
 
Bill,
        Related to this, do you know any good ways to connect university-wide
retention information to retention in composition classes?
 
>Good teaching means better retention, for one thing, and for first-year
>students, having the kind of contact adequatley paid teachers--as opposed
>to adjuncts who may be combining appointments at several institutions
>(working overtime just to make something close to a living wage)--can
>provide often makes the difference.  I'd look at the everging literature on
>the first-year experience, at your institution's retention record, and at
>connections I could draw between that and the way part-timers are treated.
>If you can build a case this way, it'd be hard to resist.
>Bill
 
Keith Rhodes
Coordinator of Composition
English Department, Colden Hall
Northwest Missouri State University
Maryville, MO 64468
816-562-1860
0100710@Acad.NwMissouri.Edu
=========================================================================
Date:         Thu, 31 Aug 1995 15:02:48 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: part-time faculty
In-Reply-To:  note of 08/31/95 14:46
 
Keith, I imagine that your institutional analysis folks could help you figure
out what sort of connection might exist between first-year comp and retention.
ASU is under the gun to improve retention of first-year students (and
subsequent graduation rates), and we have been studying the students who don't
persist, trying to look for some general issues that we can address. Is there
someting in the preparation of students? Something in their first-year
experience? ASU wasa little slow to get around to serious analysis of
institutional data, but we are now finding it to be very interesting. And not
only interesting. It has led to a better deal for our part-timers, to a
significant reform in math requirements and instruction, to strong support for
our "stretch" 101, to the identification of "killer courses" (over 50% flunk
rate) and a study of the reasons, to the realization that we don;t have many
"pure" first year courses (i.e. there are almost as many upper division as
lower division students inBIIO 100). Data , don't leave home without it.It
won't always get you what you want, but yougo tta have it--a necessary but not
sufficient cause.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
